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Abstract

This study, conducted in Colleges of Education &, reveals a significant

relationship between selected content of socialistucurriculum objectives and its
content instruction. The researcher used purposampling to select twelve (12)
social studies tutors, ten (10) subject specialestsl four (4) curriculum experts

from the Curriculum Research and Development DimigCRDD) of the Ministry of

Education, and a multi-stage sampling techniqueofprtionate stratified and

simple random sampling methods) to select 480 twatfainees from four (4)

Colleges of Education. The data collected via delfeloped questionnaire
(Cronbach’s alpha = 0.83) and semi-structured inteww guides were analysed
guantitatively using descriptive statistics (perages and frequencies) and
qualitatively through thematic and content analysidich were reported in

narratives. Therelationship between selected cdnteh social studies and

curriculum objectives were in the following areasethods of inquiry and reflective
inquiry are taught; the goals of social studies @abeen characterized by
transmission of the cultural heritage of the sogieind social studies was organized
and taught in an integrative and interdisciplingigshion. There is the need for the
Ministry of Education, CRDD, universities and Cgks of Education in Ghana to
review the content of the current social studiesiculum or syllabus of Colleges of
Education to make it more integrated.
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Introduction

Social studies curriculum objectives for Collegég&ducation in Ghana, like that of education in gyah, seek
to develop the total personality of the individledrner: cognitive, affective and psychomotor damsaiThis

suggests that curriculum, content and methodsefachiing a subject are very important as they lehchieve
the purpose for which a course of study is undertaldlthough many Social Studies tutors in Collegés
Education outline and plan lessons with cognitpsjchomotor, and affective objectives or outcorttese are
a mismatch content instruction sometimes fail didate how these will be taught and evaluated.h®w; can

social studies tutors ensure congruence betweeattedl content instruction and social studies culmic
objectives. This paper argues that the best dedigmegramme in education will fail to have the nded

impact and results if there is incongruence or anmich between course content instruction and otdurin

objectives. This calls for a review of the socialdies curriculum objectives and content instruciio colleges
of education in Ghana.
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Statement of the problem

Although every curriculum is supposed to be evaldatfter every ten (10) years, the social studiesoulums
for colleges of education in Ghana has been inatjoer for over fifteen years without any signifitaeview
and change. The severity of the problem is thatetli little evidence that teacher education prognes are
adequately preparing teachers to plan social sfudigiculum with deep thinking and social emotidearning
consciously imbedded within content (Folsom, 206%)ing the gap by adopting the process evaluatrmdel
of social studies curriculum evaluation of collegésducation in Ghana is reflective of the magtatof the
problem.

Theoretical framework

This study adopted Stufflebeam’s (2003) contextutnprocess, product (CIPP) model of curriculuraleation

to guide the process evaluation of the social ssudurriculum of colleges of education in Ghanaffiebeam’s
CIPP model is all about taking an informed decisiarcurriculum implemented. If an implemented autim

is not living up to the expected objective and gpallternative means available can be used to make
modifications necessary to attain the expectedatibfs and goals. The CIPP underpins this studwpumee the
model seems to appeal to educational leaderst&miphasizes the importance of producing evaluatata for
decision making. The Stufflebeam model provides eams for generating data relating to four stages of
programme operatiorcontext evaluationwhich continuously assesses needs and problertigigontext to
help decision makers determine goals and objectinpsit evaluationwhich assesses alternative means for
achieving those goals to help decision makers ehopgimal meangprocess evaluationwhich monitors the
processes both to ensure that the means are gctoeihg implemented and to make the necessary
modifications; andgroduct evaluationwhich compares actual ends with intended enddeats to a series of
recycling decisions. During each of these four esagspecific steps are taken: the kinds of dedsiare
identified; the kinds of data needed to make thdesssions are identified; those data are collediselcriteria

for determining quality are established; and thia dae analyzed on the basis of those criteria.JIRE model

is shown in Figure 1as conceptual framework of piaiper.

Conceptual framework
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Fig 1: Conceptual framework.
Source: Adopted from Stufflebeam (2003), CIPP madeurriculum process evaluation.

Curriculum process evaluation aims to monitor, doent and assess programme activities. Processagicaiu
methods include monitoring the project procedurairiers and unanticipated defect, identifying nekede
process project adjustment, obtaining additionfalrination for corrective programmatic changes, doenting
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the project implementation process, and regulankgracting with and observing the activities of jpob
participants (Stufflebeam & Shinkfiled, 2007). Pees evaluation techniques include on-site obsemati
participant interviews, rating scales, questioremirrecords analysis, photographic records, cas#est of
participants, focus group, self-reflection sessigth stuff members, and tracking of expenditures.

Under standing the concept of curriculum and curriculum evaluation

There is no fixed definition of curriculum (Sahlger2011). This paper adopts the definition of Makar
(2008) who views curriculum as what is “concerneithwvhat is planned, implemented, taught, learned,
evaluated and researched in schools and at alslefeducation” (p. 4). This definition of curiicim is seen
to be more as a process rather than just a pr&@iuciculum evaluation is a many-sided concept(Ke2§09;
Eisner, 2002).Stufflebeam(2000) argues that cuuiouevaluation refers to the processes used tohnig
relative merits of those educational alternativésctv at any given time are deemed to fall withia domain of
curriculum practice. In this process, evaluatiorséen simply as measuring of teaching in termsupilp
learning. It is a process involving ongoing actestaimed at gathering timely information aboutdiality of a
programme. Therefore, it is a process of judgingttipg a value or assessing the worth of the legrni
experiences.

Objectives of Social Studies Curriculum and its content instruction in the Colleges of Education in Ghana
Social Studies is conceived as an integrated stfdyan and the outcome of his interaction with the
environment (Esu & Inyang-Abia, 2009). Ololobou 12D sees Social Studies as integrated study ofandre
battles for survival in reciprocal relationshipween man and the environment, and it aims at shapan to fit
well in his environment.The introduction of socwstudies in Ghana was as a product of the educétiona
conference of Mombasa (Blege, 2001). Notwithstagqdihere are “confusing arrays of conceptual pextspes
concerning the aims, nature and content of sotisliess and that cultivation of a clearer conceptidrthe
subject in Ghana has become very necessary” asveldsby Bekoe and Eshun (2013b: 93). This sugdbats
evaluation of social studies curriculum and stusldegrning in social studies needs to be takelossly. There

is therefore an urgent compelling need for compnsive overhauling of social studies teacher edanati
process; as condition for viable effective impleta¢inn of social studies curricula.

Social Studies Curriculum course aims to provideliageerstanding of the development of communityihiféhe
context of time, space, economic, and political tal establish social harmony, progress, and haxatianal
thought in decision-making. According to Bekoe &hHs (2013a), the objective of the Social Studies
curriculum of Colleges of Education is to enabledsints:

* To link the disciplines of Social Studies of eveaydife of individuals and communities; enhance
understanding of the social system through theureiland values to create a multi-ethnic society of
national integration; link the country with a higtoof nation building; examine environmental
incidents relating to the social and economic dgwelent of society; explain basic economic pringple
and economic activities associated with social gment and nation building; acquire relevant
knowledge and skills; develop relevant attitudesl amlues; participate in civic activities; apply
knowledge of environmental education in life; amndtizate a spirit of patriotism (p. 44).

Relationship between content selected and Social Studies curriculum objectives: The concept of contents in
Social Studies Education, according to Adekeye 8203 “the knowledge, ideas, concepts, generddinaf
skills, attitudes, methods, structure, procedurakies and principles which the learner is expdeexhd guided

to learn. Contents are derived from various soumeglisciplines. When contents are selected, deitab
experiences are designed on the basis of theivaete to the content. Social Studies Education ras a
interdisciplinary study derives its source of camgefrom social sciences, the humanities, the physiciences

as well as some non-conventional disciplines, iticlg law-related education, environment educatearger
education and human relations education. Othercssuwf Social Studies education contents are tbietgoor
community, books and other published materials,egomwent documents, policy statements, circulars of
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pronouncements, resource places, oral traditicad,arlocal history (Mezieobi, 1998). This impligsat Social
Studies education curriculum content must be bastin a social context or milieus.

There has been scholarly argument over the reldtiprbetween the selected content and curriculuectibes
of Social Studies for some time now.Bekoe and EqR0A3) assert that different modes of deliverimgi&l
Studies may tend to influence students as to wiatrieaning of Social Studies is, its contents ahy Wvis
worth studying. The debate is between the useulffest-centered curricula and integrated studyhef$ocial
Studies.

Although social science typically refers only toademic disciplines such as anthropology, sociology,
psychology, geography, economics, and politicatrsme, the term Social Studies includes the afortéoresd
social sciences as well as humanities. At the aiéang grade level, Social Studies is typically arigad and
taught in an integrative and interdisciplinary fash but by the high school level and college leSelkcial
Studies teaching and learning are organized bysesun the academic disciplines. Social Studiesras
interdisciplinary subject combines the integratadlg of humanities and the social sciences. Thatiogiship
between the subject content and curriculum objestiss limited by the quality of Social Studies eatian
programme implementers, including teachers. In @hdor example, Social Studies faculties in seconda
schools, colleges of education, and university @mposed of historians, anthropologists, sociotsgiand
other social scientists.

Purpose
The purpose of this study was evaluation of sostiadlies curriculum objectives and its contentsrirtsion in
the colleges of education in Ghana.

Objective
This study examined the relationship between cdansefected and curriculum objectives of social itsid
curriculum.

Resear ch question
The following research question guide this studyhawis the relationship between the content sedeatel the
objectives of the social studies curriculum?”

M ethodology

Theresearch design
This research adopted quantitative and qualitggaradigms using the descriptive design.

Population, sample size, sampling techniques and procedures

The target population for this study was 961 sosfiaflies teacher-trainees and 12 social studiesstérom four
colleges of education: Accra and Ada Colleges afdation, Akropong Presbyterian College and Presiayte
Women'’s College of Aburi as well as ten (10) subjgpecialists and four (4) curriculum experts freme
CRDD of the Ministry of Education in Ghana. Amutage sampling approach, using proportionate fstcti
and simple random sampling techniques was usechntple 480 teacher trainees for the study, and this
represented 50% of the study population. The aistaaample for representativeness and heterogengitis
ensured fair representation of students from thEeges and by sex groups. Purposive sampling, uiag
maximum variation or maximm diversity approach, weed to select twelve (12) social studies tutgrs b
gender, academic qualification and teaching expeee This ensured representativeness and eliminated
sampling bias. Ten (10) subject specialists and ) curriculum experts from CRDD were also puipely
sampled for the study.

Research methods and instrumentation
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The data collection techniques for this study wadeninistration of questionnaire and face-to-faderiiew.
Thus, questionnaire and semi-structured intervieidgwere used as data collection tools to gathtx tbr the
study. The questionnaire which contained a founpdikert-type itemswereused to collect data frome t
students. The semi-structured interview guide wseduo collect data from the tutors, subject sgistsaand
curriculum experts. They contained items on the atgnaphic data, and achievement of the objectivethef
social studies curriculum of colleges of education.

Data collection and analysis procedures

For face validation, the instruments were givercdfieague social studies tutors to scrutinize thRegarding
content validation, the instruments were givenxpegts in the areas of social studies educationcandculum
as well as the research supervisor for reviewrdieoto ensure reliability of the research instramé was pilot
tested on five (5)social studies tutors and 60adatudies teacher trainees from Wesley CollegEdfcation,
Kumasi. The response from the pilot test was stéjeto Cronbach’s alpha reliability analysis us8tgtistical
Product for Service Solution (SPSS) version 21 tlyielded a reliability coefficient (r) of 0.83. Bhindicated
that the instrument was reliable as noted by Tayalohagheghi, and Dennick (2008) who stated that t
acceptable values of alpha, ranges from 0.70 t8.0.9

Data presentation and analysis
The data is presented and analysed under two khsimes. These are: demographic characteristics,
achievement of the objectives of social studiesicuium of colleges of education in Ghana.

Demogr aphic infor mation

Table 1. Demographic characteristics of respondents

Variable Variable category Freq %
Number of sample teacher trainees Accra College of Education 155 32.3
per institution Ada College of Education 52 10.8
Presbyterian College of Education 175 36.5
Presbyterian Women'’s College 98 20.4
Sex distribution of students Male 225 46.9
Female 255 53.1
Age (in yrs) distribution of 15-20 40 8.3
Students 21-25 205 42.7
26-30 205 42.7
31-35 20 4.2
36-40 10 2.1
Number of subject specialists, Subject specialists 10 100
curriculum experts & social studies Curriculum entpe 4 100
Tutors Social studies tutors 12 100
Academic qualification of BA 1 8.3
Tutors B.Ed 2 16.7
M.Ed 6 50.0
MPhil 3 25.0
Teaching experience 9 (in yrs.) 0-4 0 0
5-9 6 50
10 and above 6 50

Source: Fieldwork data (2016).
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Most (75%) of the social studies tutors in the stelé colleges of education in Ghana had higheraw&dand

professional degrees (masters degree). Hence stipposedly had in-depth knowledge of the subjentest.

This suggests that they had the requisite and atdsirknowledge, skills and competencies to supfiat
implementation of the social studies curriculum.e©%0% of the tutors relatively had much experiemce
teaching social studies since most of them had besrhing for over 5 years; hence they would be &bl
provide information on the process of curriculunaleration. This finding on good academic, profesaiand

teaching qualifications and experiences of thersuswe critical factors that can support the imm@atation of

social studies curriculum in Ghana. It is widetgepted that the quality of any school cannot gadri than the
quality of teachers in the school and that the iguaf teachers in the schools is also dependepnnhuggh

quality teacher education and professional devetopropportunities in every country. Rogan and Goais

(2003), findings in their study support this resmiten they stated that a critical factor that agpsrt or hinder
the implementation of new ideas and practices $ehaol pertains to the teacher’'s own backgrourditrg,

qualification and level of confidence, and theimroitment to teaching.

Relationship between contents selected and social studies curriculum objectives

This theme explored the research questMfiiat is the relationship between the content setkeind the
objectives of the social studies curriculuriiffie data which is positively skewed reveals tharehwas a
significant relationship between content selectiesboial studies and curriculum objectives as iathd by 70%
to 85% of the the teacher-trainees, and most ofstwal studies tutors, subject specialists andiaium
experts.

Table 2. Relationship between content selected and curriculum objectives

(n =480)
Statement Responses
SA A D SD

Social studies is typically organized and taugharnin Freq 240 100 90 50
integrative and interdisciplinary fashion % 50.0 .&0 18.8 10.4
The goals of social studies have been charactebyed Freq 160 200 80 40
transmission of the cultural heritage of the sgciet % 333 417 16.7 8.3
Methods of inquiry and reflective inquiry are tatigh Freq 240 170 50 20

% 50.0 354 104 4.2

The social studies curriculum focused on personal reqF 220 100 920 70
development and informed social criticism % 45.8 .820 18.8 14.6
The social studies coursework had little effecthua Freq 120 20 120 220
beliefs and values concerning teaching % 250 4.25.02 458

Source: Fieldwork data (2016)
Key: SA — Strongly AgreeA —Agree;D — DisagreeSD — Strongly Disagree

The quantitative data indicated that there waslatioaship between content selected of social ssidind
curriculum objectives with regard to the methoflsnquiry and reflective inquiry that are taughs affirmed

by 85.4% of the teacher-trainees; the goals ofatmtidies as characterized by transmission ofcthtiral
heritage of the society as confirmed by 75.0% ef tkacher-trainees. There was high response rat8%jy
affirming that social studies was organized andithin an integrative and interdisciplinary fashiemcept low
affirmative response social studies coursework liidd effect on the beliefs and values concerniegching
(29.2%). In an interview, some of the social stadieitors, subject specialists and curriculum exspert
commented as below:
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There is a relationship between content selectedoofal studies and curriculum
objectives, but this relationship is also limiteg the level of the educational strata
that is the schools and levels to which the conpeescription is designed for and
by the quality of social studies education prograanimplementers. (Subject
specialist)

It is rather unfortunate that we are in an era wheuality of instructors constitutes
quality education, but most of our instructors andriculum implementers in our
educational institutions, faculties and schoolsmibd have adequate knowledge and
skills in designing and implementing a curriculu@urriculum expert)

As | am talking to you now, | cannot remember thst time a workshop on
curriculum development and implementation prograntms been organized for
tutors. Look, teacher trainees need to be taughd &mained by qualified and
committed tutors who need to upgrade their knovdedijell! We will reach there
one day(Social studiestutor)

The finding of this study that there is a relatitipsbetween content selected of social studiescamdculum
objectives affirms the views of Mezieobi (2008) westablished that the syllabus or curriculum ofamtudies
education is more flexible and accommodates nemdgr®r changes, problems or aspirations in thedaariin
a society that bears relevance to social studiesatiin. The implication of this is that the scagfesocial
studies education is continuously enlarging to awoodate the rapidity of knowledge explosion andvidedge
implosion. Notwithstanding, Mezieobi (2008)explaitigat the relationship between the subject consert
curriculum is limited by the quality of social stad education programme implementers.

Keyfinding

The main finding of this study shows a significeglaitionship between the selected content of setimlies and
curriculum objectives in the following areas: mathmf inquiry and reflective inquiry are taughte thoals of
social studies have been characterized by trangmis$ the cultural heritage of the society, andiabstudies
was organized and taught in an integrative anddigeiplinary fashion.

Conclusion

Even though the study revealed a relationship bamtweontent selected of social studies and curnmgulu
objectives, this relationship was limited by theekof the educational strata that is the schoal$ lavels to
which the content prescription is designed for dydthe quality of social studies education programm
implementers.

Recommendations
In view of the above findings, the study makesfatlewing recommendations:

i. The CRDD of the Ministry of Education in Ghana sldbteview the content of the current social
studies syllabus of colleges of education, andhgeadt in such a way that will make it suitablebimth
teachers and students. Similarly, the Ministry dfi€ation should consider the writing of new set of
textbooks that will be based on the integratedad@tudies curriculum.

Limitations of the study

A limiting factor of this study was that a few resglents did not complete all the items in the qaesaire.
Again, the interview data yielded a few distortedponses due to personal bias, anger, anxietyicephnd the
emotional state of the interviewee and intervieaethe time of the interview. This made the redsardo
subject the responses to erroneous recall. Thiktriilgely affect the validity and reliability of ehresults of this
study.
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APPENDI XA

QUESTIONNAIRE FOR TEACHER TRAINEES
SECTION A: DEMOGRAPHIC DATA
1. Name of INSHIUION .....o.iiiiei e
2. Sex:Male [ ] Female [ ]
3. Age: 15-20years[ ] 21-25years [ 26-30years [ ] 31-35years [ ]36-40rgeq ] 41 years
and above [ ]
4. Academic Qualification: BA [ ] B.ED | ] MD | ] M.Phil [ ] Others, specify

5. Teaching experience: 0-4years [ ] 5-9yefar ] 10 years and above [ ]

SECTION B: EXTENT TO WHICH THE OBJECTIVES OF THE SOCIAL STUDIES CURRICULUM OF THE

COLLEGESOF EDUCATION ARE BEING ACHIEVED

Please kindly respond to the following questionseloleon the extent to which the objectives of theig&tudies curriculum
of the Colleges of Education in Ghana are beingeaeli. Use the following scale; Scale: 1= strongifea SA,
2= Agree A, 3= disagree D and 4= strongly disaggte,

Achievement of objectives of the scial studies curriculum of colleges of | SA A D SD
education

1. Teachers are able to guide students to answer igogstnd
participate in class discussion

2. The requisite innovative instructional pedagogies iaculcated in
teacher trainees

3. Tutors incorporate students’ learning experienchallenges, tasks
encountered, confronting difficulties in assimitati topics and
concepts for instruction
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4, Teacher trainees are able to transfer from whaked@ned in
coursework to the classroom

5. Teacher trainees teach Social Studies using emgatiinking-rich
methods

6. Teachers are able to develop and deliver less@tiddbused on the
Social Studies objectives and assessments

APPENDIXB
INTERVIEW GUIDE FOR TUTORS, SUBJECT SPECIALISTSAND CURRICULUM EXPERTS
1. What academic qualifications do teachers of satialies possess for teaching of the subject?
2. To what extent are the objectives of the socialisgicurriculum of the colleges of education beingieved?

110



