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Abstract

This study investigated the efficacy of literatbesed instructional strategies on
pupils’ attitude to child rights in Kwara State, déria. Pretest-posttest control
group, quasi-experimental design with a 4x2x2 faatenatrix was used. Kwara
Central senatorial district was purposively selectbecause of the rampant
incidence of child rights abuse observed in théridis Simple random sampling
was used to select four Local Government Areas JL&#d eight primary

schools (2 from each LGA, four urban and four rul@dations) for the study.

From each selected school, an intact class of pmnfaur pupils was used,
making a total of 325 pupils. The pupils were ramtio put into four groups:

Drama-Based Instructional Strategy (91); Prose-Bhdestructional Strategy

(96); Poetry Song-Based Instructional Strategy arabntrol group (69). Pupils'

Attitude to Child Rights Questionnaire (r=0.85) wased for data collection.

Data were analysed using descriptive statistic #ahlysis of Covariance at
0.05 level of significance. Treatment had significanain effect on pupils’

attitude to child rights. Hence, stakeholders inlcthights protection and child

educators could adopt these strategies to posjticblange pupils’ attitude to
child rights.

Keywords: Literature-based instructional strategi¢xupils’ attitude to child
rights

Introduction

The survival of children could be largely dependemtthe care, stimulation and protection givenhient
by older people because of their physical weakrieascence and mental immaturity. Children contditu
a significant part of the population and are thesowho are very vital in the development of a dgcie
because they are the future of the human racde#tuers of tomorrow and the flag bearers of anjonat
Children need to grow up in a caring, loving enmirent to survive and develop to their full poteinfidis

is imperative because it yields positive benebfitetonomies and societies. If children are not wetiéred
for, they may constitute a threat to the nationevyelopment. Undoubtedly, the quality of tomorrow’s
leaders is dependent on the quality of care, lakgeation and social support given to the youngeson

Anna (2001) submits that there is no duty more irtgyt than ensuring that children’s rights are eesgd
and their welfare protected, their lives free fréear and want and by ensuring that they grow up in
environment where peace reigns. Osanyin (2004¢sstatat children should be given good quality human
and material environmental support in order to liegm live a healthy, happy, friendly and peacbias.
Bellamy (2005) acclaims that the quality of a clsildife depends on decisions made everyday in
households, communities and in the corridors ofgro®&oyibo (2005) supports this and affirms that the
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survival and continuity of the human society demengdon the protection, preservation, nurture and
development of the child\kwara, Soyibo and Agba (2010) lend credencedetliare that the quality of a
nation’s future is directly proportional to the djtyaof their children today. That means for a stgito
have a better future; it must give quality attemtto the welfare as well as all-round developmdnitso
children.

Nigeria became a signatory to the Convention onRigits of the Child (CRC) in 1991 and the African
Charter on the Rights and Welfare of the Child @2 and enacted the Child Rights Act in July 2003.
Basically, the Act is a legal document that setistbe rights and responsibilities of a child in Biign and
provides for a system of child justice administratilt consolidates all laws relating to childreroi one
single legislation, as well as specifying the datend obligations of government, parents and other
authorities, organizations and bodies. Childreiglsts as contained in Child Right Act 2003 (CRA 2P0
cover every aspect of the lives of children andlesients and can be broken down into four main
categories, namely, survival, development, pariitgm and protection rights.

A child’s right to survival includes the right tidd and to have the most basic needs met (adegtatdard
of living, shelter, nutrition, medical treatmentyhereas, development rights are those rights ewabli
children to reach their fullest potential (educatiplay and leisure, cultural activities, accessmformation
and freedom of thought, conscience and religionjtier, participation rights allow children and
adolescents to take an active role in their comtramithe freedom to express opinions; to haveyarsa
matters affecting their own lives; to join assdcias) while protection rights are essential foregafarding
children and adolescents from all forms of abusglaett and exploitation. These include special fare
refugee children; protection against child lab@esual exploitation, torture and drug abuse (HuRigts
Education Associates -HREA, 2003).

In 2006, three states enacted the Child Rights 2@03 into law and at present twenty-eight (28)esta
Kwara inclusive have ratified and adopted the CRilghts Act. Consequently, some programmes, palicie
committees and bodies on child rights and childgaion are put in place; but its operation hagioaed

to be a problem as confirmed by studies that Négregarents do not understand or appreciate thetoeed
protect such rights and so children rights arefrfiam being respected in Nigeria. This was confirnbgd
Ajayi and Torimiro (2004) and Okoye (2010) who alvesl that many people do not appreciate child sight
based on the belief and fear that they destroylahils respect for their parents. Similarly, Elo@011)
study revealed the offhand attitude of many Nigeparents towards child rights protection.

Ebigbo (2003), Adedigba (2008) and Elohor (2011ys revealed thahere are still different forms of
child abuse ranging from neglect, unequal accesediacation and justice systems that do not
recognize their needs, using children as domesticaats which is the most prevalent one, using
children as beggars and for street hawkldICEF (2007) periodic report on the rights of chén
also confirmed that the problem of violence agantstdren and physical abuse of children in the
family, schools and the community at large persist. Childne tortured by their parents, guardians,
teachers and others. For instance, a five yeagioldvas flogged to death by her father in Warri, a
ten year old girl in llorin was physically assadltey her guardian who poured hot water on her and
a primary school pupil was killed as a result & flogging she received from a teacher (Centre for
Constitutionalism and Demilitarisation - CENCOD,120& 2012)

In 2010, United Nations International Children Fu@dNICEF), World Health Organisation (WHO),
World Bank and United Nations Development ProgranfoidDP) reported that child survival in Nigeria
is threatened by childhood poor immunization statrsd poor living conditions (housing, water, and
sanitation), and poor home practices for childahmeng illnesses. World Health Organisation (20aBp
reported that Nigeria remains the only polio-endeoaguntry in Africa. The number of confirmed cages
Nigeria was 122. Also, in Nigeria, one in everyefighildren does not live beyond his/her fifth bildly
(UNICEF 2004, 2007). World Bank 2012 reported t&vatn though there was decline in the value of the
country’s under- five mortality rate, Nigeria stilinks &' in 2011 and 2012. Further, in the area of
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education, the report issued by the nation’s Migisf Education as reported by Olatunji (2006) skdw
that out of 42.1 million Nigerian children that weeligible for primary education, only 22.3 millievere

in school. The data from the Education for All Gdblonitoring Report and the UNESCO Institute for
Statistics reveals that Nigeria alone had 10.5onilbut-of-school children in 2010 and that Nigdras the
highest number of out of school children in the lavor

According to Anne & Ong’ondo (2013), advocating faght attitude to protection of child rights cae &
critical platform to achieve meaningful developmemthe society. There are lots of benefits thatidde
enjoyed today if the spirit of the Convention oétRights of the Child (CRC) had been implementéed. |
will restore children’s confidence and self-esteétmwill also enable children, including childrenitiv
disabilities, to enjoy their rights fully, as thé*® provides special measures for their care anteption.
All sectors of the society, including government it levels and the people, will benefit from the
production of well-rounded and self-confident fi@tleaders (Save the Children, 2010). This woulg kel
build up children that will become responsible &ditizens of tomorrow as they learn to respect &aum
rights, in the basic sense of respecting the digoit others, and carrying that into their adulthood
However, for this to be materialized, those workingh children should device means to effectively
inculcate this knowledge to enable children havatp@ disposition to their rights as well as olveeother
people’s rights.

Studies of Machado (1999), Morrow, Gambrell andrifgion (2000), Ghosn (2002), Ellis and Brewster
(2002), Klein (2005), Mustapha (2011) and WrighdX2) have shown that literature strategy can bg ver
more effective in teaching and learning of childréhe authors pointed out that literature is andrtgmt
device of educational experience and that childeann best when they are exposed to literatureoofig
quality. Reading stories, singing songs and rhyaresimportant means through which children learn.
Their studies confirmed that stories and play haotential for pupils to construct new knowledgekirig
them from passive recipients of information to \etiearner and participants in learning and prongpti
opportunities for pupils’ growth in social interewmts (Johnston,1999; Zhang, 2005; Machado, 2007,
Mattias, 2008). Effectiveness of literature in Mathatics instruction was recorded by McGee (1992p a
Williams & McLean (1997) reported positive benefifsthis approach when they were utilised in teaghi
children with disabilities. Watching or reading plar drama, chanting poems and singing songs &k ha
implications for children’s learning and developm@hosn, 2002).

Literature-Based Instructional Strategy in thisdgteomes under three main "genres"- Prose, PoetngS
and Drama which are seen as a body of works. Rags a vital role in the growth and development of
children. Prose (story) serves as a useful souroggamation for children to understand the woalsbund
them. Children never get tired of listening torig® and stories can help build confidence andestdem

in them. It also helps to develop a child’s imagjima by introducing new ideas into their world eab
about fantastical worlds, and invented charact@usltier (2010) revealed that interacting with gtbooks

is part of a good quality programme in early childd and primary education.

Drama as a genre of literature gives a child theodpnity to approach new knowledge which might be
otherwise difficult to get to through imaginativectigity and experience. Through the imaginative
engagement of the child’s intellectual, emotionadl ghysical capacities, he/she can be brought v0 ne
perceptions and new understanding and thus incgeasawareness of a particular issue (Carter, 1991;
Mustapha, 2011; Wright, 2013). Drama provides aju@igateway to learning and benefits children in
fostering self-confidence, giving them the oppoityiio appear on stage and allowing them to express
themselves publicly. Educational drama is a creafivocess that allows children to explore the full
potential of drama as a learning experience (Yug@d8; Kemp, 2013). It is improvisational in natared

has as its aim a quest for knowledge that invobxesy aspect of the child’s personality: spirituabral,
emotional, intellectual and physical. AccordingQarter (1991), this method stimulates the learners
respond and participate imaginatively.
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Also, poetry has always been used to instruct andrigin children. Clearly, songs and poems provide
excellent opportunities and practice which woultieptvise be tedious. This repetition characterized b
poems helps learning and this in turn makes thermnet@omfortable with the content and the teaching.
Songs and poems are very important for internatimabf words and language development of children.
They not only help with using and understanding dsobut arouse children interest in these areas.
Children love songs and poems with actions. Theseourage their active involvement in group
activities (Klein, 2005; Yusof, 2008; Kemp, 201Bus$ building on their social development.

Further Ghosn (2002) identified that literature has theeptill to transform, change attitudes, and help
eradicate prejudice while fostering empathy, toleemand an awareness of social problems. Similarly,
Morrow, Gambrell and Penninton (2000) also revedleel potentiality of literature as a strategy of
developing meaningful and permanent learning ifdolin. These strategies are particularly usefulsaafy
opening up problems, themes, topics and issueshitth @buse and child rights. Literature is impottan
because it moulds human behaviour and contribotehitdren forming and developing their own belief,
set opinions and views.

However, there are indications from research figdithat some variables can influence the levelipilp

and their parents’ awareness of and attitude td aights. Pamela and Davies (2005) submitted that
parents’ education were important predictors of phgsical environment and child care and learning
experiences in the home. Research on parentingilbasshown that parents’ education is related to a
warm, social climate in the home which is all rethtto child abuse and child rights protection. As
Kearneey, Guryan and Hurts (2008) noted, paremtsta&ion may have important effect on children’s
future outcome, both economics and otherwise. Bygustudies on school location indicated that rural
urban location has important indicator or differemdn performance of learners (Kathleem, 2005 and
Obasi, 2011). Odinko (2007) also noted that thatioa of school whether urban or rural would most
likely make the school acquire different charasté&s simply due to the variation among care givard

the kind of intellectual developmental opportursitadfered in the different environment.

Studies showed that most of earlier attempts tlence people to embrace child rights were limited
activities of media, establishment of different enittees on child rights protection and advocacyugso
without empirically finding out the roles which sl location and parents’ education could play.cAls
earlier research conducted on child rights investid level of awareness of child rights among pgarend
teachers and not many efforts have been taken dostiategies to educate and change the attitude of
children to child rights. Several studies have prbithe effectiveness of literature-based strategy i
teaching and learning of children yet its efficasychanging pupils’ attitude to child rights hast heen
looked into. Thus, there is an urgent need to rekeiaito the strategies that can popularize angiphys
help in encouraging pupils to have positive attttal child rights which the current study did byemning
the efficacy of literature-based instructional sgges on pupils’ attitude to child rights in KwaBate
Nigeria.

Hypotheses
The following seven null hypotheses were testetthénstudy at p < 0.05 level of significance.
1. Isthere any significant main effect of:
a) treatment
b) school location
c) parent educational background
on pupils’ attitude to child rights.
2. Is there any significant interaction effect of:
a) treatment and school location
b) treatment and parent educational background
¢) school location and parents’ educationakesmund
d) treatment, school location and parental educatibaekground
on pupils’ attitude to child rights.
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Methodology

This study adopted a pretest-posttest, controlgrquasi-experimental design 4x2x2 factorial maffiis
shows that instructional strategy (treatment) djeeraat four levels (Prose, Drama, Poetry/ Song
Instructional Strategies and Conventional Strategich serves as control) crossed with school locatit
two levels (urban and rural) and Parental Educatibackground which operated at two levels (High an
Low). Participants were primary four pupils in batfban and rural locations in Kwara Central Senaltor
District, Kwara State of Nigeria. Simple random g#ing technique was used to select eight primary
schools in four Local Government Areas (LGAS) in & senatorial district. Two primary schools (1
urban and 1 rural) were randomly selected from eddhe four LGAs. Intact classes of selected sthoo
were used to prevent disruption of the school mogne and a total of 325 pupils participated instuely.
Further, one school from the urban and one fromrthal locations were randomly assigned to Prose
Instructional Strategy group, Drama Instructionebt&gy group, Poetry/Song Instructional-Strategyug
while the fourth school was assigned to Conventi@teategy group. Two schools, one from urban and
one from rural location were assigned to eachnmeat. The instruments used in the study were Pupils
Attitude to Child Rights Questionnaire (PUATCRQhet instructional packages on Literature-based
strategies and Teachers’ Instructional Guide. Wene all developed by the researchers.

1. Pupils' Attitude to Child’s Rights Questionnaire (PATCRQ)

This instrument was designed by the researcharsetisure Pupils’ attitude to child rights before aftdr
the treatment. It consisted of two sections, A &dSection A solicited information on demographic
characteristics of the pupils like age, sex et@cti®n B consisted of 20 items eliciting information
pupils’ attitude to child rights. Pupils respond@&due or False’ to statements on four categoriestuid
rights which are: Survival Rights, DevelopmentafjiiRs, Participation Rights and Protection rightgerfy
positive item ‘True’ was scored 2 marks while eveegative item ‘False’ received 1 mark and the rexe
was the case for negative items. The instrumentpretested on thirty pupils that were not involvedhe
research and a reliability coefficient of 0.85 wedtained using Cronbach alpha technique.

2. Treatment Packages
These include the instructional packages on LiteeaBased Instructional Strategies which are drama-
based, poetry/song-based and prose-based instraksimategies all designed by the researchers.

a. Literature-Based Instructional Strategies

The Drama-Based Instructional Strategy (DBIS) whicimtained a drama of five scenes titled “Ten Big
Questions” written to expose children to their tgghnd different disposition of people to childmghts
were acted by the pupils while the Poetry/Song-eBdsstructional Strategy (PSBIS) titled “ My Favibel
Beats” expressed feelings of the Poet on attitifdeeople towards children in the society, Prosesdgh
Instructional Strategy (PBIS) contained storiesabild rights abuse and was titled “Amaka meets her
Angel” and Conventional Strategy (CS) with fourdie® comprehension passages on child rights tdhteac
pupils in the conventional way.

b. Teachers’ Instructional Guides

These were teaching guides prepared for the temdrethe instructional strategies Drama, PoetrygSon
and Prose-Based Instructional Strategy and ConwesitiStrategy groups. The main features were genera
information which consisted of subject, topic, slathe objectives, previous knowledge of the pupiie
reference books, the procedural steps which cotgaither’s activities, pupils’ activities and eation.

Procedure for Data Collection

The teachers who served as research assistantgraieezr] on the technicalities of how to use thielgst

These packages were used during the experimerdsagliche groups. The training lasted one wederA
the training, the pretest questionnaire pupilsitiate to child rights was administered on pupilsnir
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selected schools. After this, the treatment wasrgito the pupils by the researchers with the hélihe
pupils’ teachers and other research assistants.

The pupils in selected schools were exposed t@tperiments. They were taken through the conteints o
child rights using the Drama Instructional Strateddoetry/Song Instructional Strategy and Prose
Instructional Strategy for different groups. Thepiisl in control group were also taught topics oildch
rights but with conventional Strategy during asteored in the guide. These activities were dorstages.

1. Instructional Guide on Drama Strategy (IGDS)

Experimental Group 1

Stage 1. Pupils were asked to observe and satyttbhpictures illustrate in the chapter.

Stage 11: Teacher used a chart to take them thithegbictures before the passage.

Stage Il Pupils were assigned to charactersad through the scene

Stage VI: Teacher encouraged each actor to asthemneles of the character as they read in turns.

Stage V: Pupils were encouraged to act the imcieén the play

Stage VI: Pupils were encouraged to ask questions

Stage VII: With the assistance of the teacherlpuzve important incidence in the play.

Conclusion: Teacher gave the summary of the play.

Assignment: Pupils were instructed to share thendrwith two people at home.

2. Instructional Guide on Poetry/Song

Experimental Group 2

Step 1: Pupils were asked to observe and talutahe pictures in the poem/song.

Step Il Teacher reads the poem/sing the songidigst in order to familiarize pupils with the
words, lyrics, mood and tempo.

Step 11: Pupils listened to the teacher as sheteli the rhyme/sing the song.

Step 111: Pupils read the poem /sing the song thiteteacher.

Step IV: Teacher explained words of the rhyme gsdo the pupils.

Step V: Pupils read the rhyme /sang the songraktimes supported by the teacher’s voice.

Step V1: Pupils read the rhyme /sang the songowttthe teachers’ support.

Step V11: Pupils sang and danced to the songs.

Step VIII: Teacher discussed the content and ddsures of the poem/song.

Conclusion: Pupils were allowed to express thestings and ask questions.

3. Instructional Guide on Prose Strategy (IGPS)

Experimental Group 3involved the following steps

Step 1: Pupils were asked to observe the pictomethe chapter and were encouraged pupils to
say what the picture portrays

Step 11: Teacher used a chart to take them thrthegpictures before the passage.

Step 111: Pupils were assigned to read the stortesns.

Step V: Pupils were asked to say what the s®apbut.

Step VI: Pupils were encouraged to ask questions.

Step V1I: Teacher encouraged them to recall dairoase they have seen or watched in a movie.

Step VIII: Pupils were allowed to say what thewddearnt from the story and also share their
feelings about the story.

Conclusion: Teacher summarizes the incidence ichlagters paying attention to necessary details.

Assignment: Pupils were instructed to retell ttarysto their parents at home and also read thé nex
chapter.

4. Instructional Guide on Conventional Strategy

Control Group

Step 1: Teacher wrote the topic on the board.
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Step 11: Pupils were asked to observe the pidtuthe exercise and say what the illustrations
talk about

Step lll: Teacher asked pupils to read silently.

Step lll: Teacher read the passage while thepligien and follow.

Step IV: Teacher asked pupils to explain theirarathnding of the passage.

Step V: Teacher explained the content of theggmssead.

Step VI: Teacher asked questions on the passade re

Step VII: Teacher encouraged pupils to ask qomesti

Conclusion: Teacher answered their questions bipgimore explanation.

Evaluation: Teacher gave them exercise on the t@pd collected their notes to mark.

After treatments, posttest was administered to plaeticipants using the same instruments earlier
administered as pretest. Pupils’ Attitude to CliRidhts Questionnaire (PUATCRQ) was administered to
the pupils in both experimental and control groagsain by the researchers and the research assistant
They maintained close monitoring to ensure thaséhguestionnaires were filled and these were vetie
from the pupils.

Analysis of Covariance (ANCOVA) was used to test ltypotheses and the differences among the groups
using the pre-test scores as covariates. Estimsl@djinal Means (EMM) was used to identify the
performance of each group. The Scheffe Multiple geatrest was used for post hoc analysis to idetttigy
source of significant difference. Line graph wasdito represent the levels of significant intexackffect.

All the hypotheses were tested at p 0.05 levelgsfiicance.

Results
Table 1: Summary of Analysis of Covariance onupils’ Attitude to Child Rights

Source Type Il Sum | Df Mean Square F Sig. Partial Eta
of Squares Squared
Corrected Model 1501.379 16 93.836 5.110 .000 .208
Intercept 2589.407 1 2589.407 141.021 .000 311
Preattitude 52.373 1 52.373 2.852 .092 .009
Treatments 173.888 3 57.963 3.157 .025* .029
Schlocatn 14.654 1 14.654 .798 .372 .003
Parenteducatn 58.889 1 58.889 3.207 .074 .010
treatments * schlocatn 418.815 3 139.605 7.603 .000* .068
treatments * parenteducatn 96.033 3 32.011 1.743 .158 .016
schlocatn * parenteducatn 22.773 1 22.773 1.24Q 6 .26| .004
treatments*schlocatn* *| 22.674 3 7.558 412 .745 .004
parenteducatn
Error 5728.907 308 18.362
Total 341125.000 325
Corrected Total 7230.286 324

a. R Squared = .208 (Adjusted R Squared = .167)

Table 1 reveals that there is a significant mafeatfof treatment on the pupils attitude to chiights
(Fz.308y= 3.16; p<0.05y% = 0.03). Therefore, Hgis rejected.
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Table 2 presents the estimated marginal meanspifspattitude to child rights across the groups.

Table 2: Estimated Marginal Means of Pupils’ Attitude across the Groups

Variables N Mean Std. Error
INTERCEPT

Pre-attitude 325 29.890 -
Post-attitude 325 32.301 .347
TREATMENT

Drama 96 32.037 .729
Poetry/Song 91 33.530 .602
Prose 69 32.872 .746
Conventional 69 30.764 .709
SCHOOL LOCATION

Urban 213 31.990 .366
Rural 112 32.611 591
PARENTAL EDUC. QUALIFICATION

Low 259 31.678 .284
High 66 32.923 .634

Table 2 reveals that those exposed to poetry/stiagegy had the highest attitude mean score (33.53)
followed by those exposed to prose (32.87), folldvily those exposed to drama (32.04) while those
exposed to conventional had the lowest attitudees(20.76). The difference among the groups is shiow

be significant by the ANCOVA analysis.

Table 3 presents the pair wise comparison to raheasource (s) of the significant effect.
Table 3: Scheffe’'s Post Hoc Pair-wise Comparison difie Pupils’ Attitude among the Groups

Treatment Groups Mean Drama Poetry/song Prose Comntional
Drama 32.037

Poetry/song 33.530 *

Prose 32.872 *
Conventional 30.764 * *

Table 3 reveals that the significant main effecovebd by Table 3 was as a result of the significant
difference in the pupils’ attitude between poetwwg group and conventional group

as well as prose group and conventional group.tBere is no significant difference in drama gromgl a
conventional group; drama group and poetry/songigralrama group and prose group and also poetry
group and prose group. This implies that both pésdng and prose strategies enhance pupils’ attitud
significantly better than drama and conventionategies.

Table 1 reveals that the school location has neoifsignt main effect on the pupils’ attitude to Ichiights
(F(2,308)= 0.80; p>0.05n = 0.00) and also that the parents’ educationakgracind has no significant main
effect on the pupils’ attitude to child rightsy(ks)= 3.21; p>0.057° =

Table 1 reveals that the interaction effect of tm&mt and school location is significant on the ifsip
attitude to child rights (§30s= 7.60; p<0.051> = 0.07).
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Figure 1 presents line graph that disentanglerttezaction effects.
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Figure 1: Line graph showing interaction effect betveen Treatment and School Location

Figure 1 shows that pupils in urban schools didepéh drama and prose groups while pupils in tiralr
schools did better in poetry/song and control geodjmerefore, the interaction is disordinal.

However, no interaction effect existed betweenttneat and parent’s educational background on the
pupils’ attitude to child rights(&ss = 1.74; p>0.051° = 0.02).

The interaction effect of school location and p#sereducational background is not significant oe th
pupils’ attitude to child rights (Ezeg = 1.24; p>0.05n% = 0.00) and the interaction effect of treatment,
school location and parents’ educational backgrasmbt significant on the pupils’ attitude to chiights
(Fia:208)= 0.41; p>0.05° = 0.00).

Discussion of Findings

The findings show that the use of literature-basstructional strategies has significant effectpupils’
attitude to child rights. This implies that theahments enhance pupils’ attitude significantly. sThesult
corroborates those of Morrow, Gambrell and Penni&)00) which revealed the potentiality of litenat

as a strategy for developing meaningful and permigiearning in children as well as that of Yusod@2)

and Kemp (2013) that educational drama is a cregtiwcess that allows children to explore the full
potential of drama as a learning experience. Instimae way, Klein (2005) noted that the repetitigture

of poems and the joy songs impose to the learnitigity and associative power between the melody an
the content make children respond enthusiastid¢allpoems and songs and welcome them at all times.
Furthermore, Kelly (1990) examined third gradeesponse to children's literature that was readdatou
them, and determined that the exposure fosteregmansion, discussion, writing skills and promoted
emotional involvement. The role of interactive gtwook software was also examined by Johnston (1997)
in relation to kindergarten children, the findings@ revealed a significant increase in verbal gbili
Similarly, Otto (1993) undertook a project desigrtedincrease inner-city children's opportunities to
interact with storybooks and found that 75% of thosthe study demonstrated a higher level of esrdrg
reading at the end of the project.

In other words, the result suggests that literaba®ed instructional strategies have potential #kan
human behavior and can function as a change agkist.lends support to the previous research firgling
that have proved the effectiveness of literatureeldanethod in teaching and learning of children.

The findings also reveal that poetry/song strategg more effective than others; the reason might be
because children do have more interest in poemsamgs because poems and songs encourage chddren t
be involved in group activities and also help thtene relieved from stress. As children are engagéu
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songs and poems chants, finger plays, and dancegates a feeling of safety and makes learning in
classroom much easier.

The findings reveal that there was no significarteriaction effect of treatment and parents’ edoocal
background on pupils’ attitude to child rights.Thissult is not in line with the assertion of Natbn
Institutes of Health which reveals that the eduratevel of a parent is a significant predictorao€hild's
educational achievements and behavioral outcomeghss that the Institute of Social Research ©00
which found that a parent's education directly @festandardized achievement testing scores and the
position of Eccles (1986) that parents with higbéucation levels have stronger confidence in ttigild's
academic abilities, and they also have higher ggtieas of their child which builds his own confide in

his academic abilities and makes him more likelguoceed.

Going by this result, then it is safe to conclubdattchildren should be taken care of and theirtsigh
protected regardless of whether the parents amaié or illiterate, well read and not well readpé&rience
has even shown that illiterate parents do have i for their children than literate ones. As liberate
parents continue to strive to improve or maint&ieirt status, those who are not well read stay atehto
monitor their wards and be available when theyreeded to attend to issues. This reflected in thero
part of this study when the parents were calleéttogy for focus group discussion, those with néoar
education turned up and really appreciated therprome while the turn out and responses of theatiésr
was not encouraging.

Furthermore, the significant main effect of treatitnand school location on pupils’ attitude to chilghts
indicates that the location of school has influencethe treatment and pupils’ attitude to childhtgy
Pupils assigned to drama and prose groups in usbhaols obtained higher scores than those in rural
schools while pupils in the rural schools did beittepoetry/song than the control groups. The fiigdivas

in conformity with Brown and Swanson (2001) whoaepd low performance among rural schools while
urban schools are noted for better educationaleaenient as well as Odinko (2007) that the locatibn
school whether urban or rural would most likely make school to acquire different characteristics.
However, this finding was not in agreement with YA\j&1999) who found that there was no significant
difference between students’ academic achievememntral and urban locations, Yusuf and Adigun (2010
who reported that school location plays no sigaiiicrole in learners’ and their performance.

The study also showed that there was no significaetaction effect of treatment, parents’ educsio
background and school location on pupils’ attittmehild rights. This result does not tally witindings of
Oyekale and Adewale (2002) that urban children gdvperform better than rural ones in many
examination and that in the urban areas the eduratistatus of the father determines children’s
involvement in child labour. However, this resulida a credit to literature-based instructionalteggies in
the sense that pupils were able to learn and chidmejgeattitude to child rights regardless of thgé@rents’
education and where the school is located or wtiexg live. This study corroborates those studies wh
confirmed the efficacy of literature in the teaahiof children. This indicates that these strategas take
care of children’s individual differences in teauiand learning activities therefore it would beyveseful
particularly in educating and changing childrerntt#ade to child rights.

Conclusion

The three strategies, poetry/song, prose and dsiragegies produce better and more positive aditod
child rights than the conventional method. This nsetat pupils’ negative attitude to child rightauld be
effectively addressed through the use of theseethredes of literature-based instructional stratedidne
findings also acclaim literature-based instructlcsteategies potency in managing students fromeckffit
background as the results reveal no significamtraution effect of treatment, school location aadepts’
educational background on pupils’ attitude to chigghts.
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Recommendations
Based on the findings of the study, the followirggmmendations are made:

1. The studies showed that literature-based instmatistrategies have significant effect on attitude
of pupils. Therefore, these strategies can be adofi change pupils’ attitude to child rights.
These strategies facilitated children’s activeipgmation during the teaching-learning process and
beyond classrooms and so their use should be eagediamong pupils.

2. The potency of these strategies on pupils from lmthand high parental educational background
and different locations (rural and urban) indicatieat these strategies can also be adopted by
teachers in classrooms to take care of pupils fadifferent background and bring about
effectiveness in their teaching and learning.

3. Training and retraining programmes such as seminaoskshops and symposia should be
organised by the government and other professibodies who are concerned and actively
involved in serving the needs of young childremfrime to time for teachers to enable them
acquire more skills in on the use of literaturedahmstructional strategies.
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