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Abstract
This paper focuses on how students of selecteded@adl of Education identify

subordinate clauses which is one of the importéerments in sentence construction
in the English Language. Test item and interviewsevused for the data collection,
with the test item used to find out how the stugleatild identify the functions of the
subordinate clause. Also, some teachers were iietead to find out their views

towards the teaching/learning of subordinate clausehe study adopted Corder’'s
(1974) model of analysing students’ errors. Thelifigs indicated that students had
problems in identifying subordinate clauses and twas rooted in their lack of

understanding of ‘the clause’ as a unit of gramm@so, there were no prescribed
textbooks for both teachers and students to usthéoteaching/learning process. It
was suggested that there should be the provisiqrasfcribed textbooks, adequate
coverage of subordination in the syllabus and tke of effective language teaching
strategies to assist students to overcome thdicudity in clauses.

Key Words: Subordinate Clauses, Error Analysis |€ygs of Education.

Introduction
The importance of the teacher as the most vitalsiresource in the school seems to be virtualljisputed,
especially the English teacher. According to Byr@nvicPartland (1982) “Nobody would deny that teacher
constitute the crucial educational resource. Gaathing can compensate for many other deficierioies
school; poor teaching can render nugatory almogt @ther advantages.” This statement presupposéds tha
teachers are the backbone of our education. ThéisBnganguage is the language that is used to tedich
subjects across the curriculum in Ghanaian scHooits Basic 4 upwards, with the exception of the @han
Languages. Even with that, English is used alomgsitien teachers are teaching the Ghanaian Languages
Therefore, a fall in standard in the use of Engligiti affect performance in other subjects acrobe t
curriculum. It is therefore the responsibility @fathers to teach the use of the language in swehyathat
students will gain a certain level of proficiency its use. Unfortunately, these teachers are theese
constrained in a number of ways, especially teaciveno teach English at the Colleges of Education.
Interactions | have had with some teachers showdaahers’ limitations in the teaching of the laage are as
a result of the following:

i) Teachers’ own inability to plan lessons adequately,

i) Lack of prescribed English textbooks for teach¢odieges of education,

iii) Some teachers’ lack of confidence to innovate.

The truth is, we are at a loss as to where thecsonir our problems in education is. However, if ca@ fortify
English proficiency and eventually improve the dyabf our education, it will be necessary to exaenihe
competence of teachers and ensure that they ater leialified to effect the desired positive chamgeur
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educational landscape. As Bishop puts it: “A cudden is only as good as the quality of its teach@ositively,
a curriculum is enriched by the creativity and imagjon of the best teachers; negatively, it isatétd by the
limitations of poor teachers and poor teacher ingih(Bishop 1985,p. 190)

There has been a lot of suspicion about the qualfitteachers, especially at the basic level. Ofmermre
concern is the quality of teacher- trainees or geyualified teachers of our colleges of educatibimere is the
general impression that the English competencepaniitiency of students who graduate from our ke are
low, and for that reason such teachers are illgmeg to effectively equip our children with the ided
knowledge and skills (Agor, 2003).

Agor (2003), for instance, observed the low leviet@mpetence in the use of concord among teacranees
with which he concluded that teacher-trainees kandd any explicit knowledge of concord rules. finesent
study looked at the teacher- trainees, with itsifoan students’ competence in identifying subortdimtauses.

Subordinationis an essential part in forming sentences in thglish Language as it is a way of combining
clauses in order to make one part of it structyratiore central than the other(s) (Cristofaro, 2003)
Subordination in a correct sentence presupposesneigal clause and at least one subordinate clalise
relationship between the two is a constituent aftlaer (Quirk & Greenbaum1973). For example:

1) Kofi went to school.

2) Ama went to the market.
The examples above are principal clauses becaagarihke complete sense. Subordination can be edfdut
reducing the status of one of the clauses to ardiriaie clause through the use of a subordinatimjuaiction
like “although” to make the two independent claubesome;Kofi went to school although Ama went to the
market Sentences that use subordination usually havaia clause or an independent clause and one or more
subordinate clauses or dependent clauses in theningtance, in the sentence abowthough Ama went to
the marketbecomes the subordinate clause @tafi went to schoolbecomes the main clause. Such sentences
are normally called complex sentences.
Other subordinators like ‘while’ and ‘so’ can alse used to transform the two clauses into a seatenc

3) Kofi went to schoolvhile Ama went to the market.

4) Kofi went to schooko Ama went to the market.

The study of these complex linkages of sentencernmdtion at various scales is to avoid boredom and
choppiness (Sekyi-Baidoo, 2003, cited in Opoku,20dy varying your sentence types. A subordinaaeiss is
usually introduced by a subordinating element sasha subordinating conjunction or relative pronoAn.
subordinate clause depends on the rest of thersgnfer its meaning, as it does not express a cmphought
and therefore cannot stand alone. The subordifeatise itself can be decomposed into further carstis such

as phrases, having grammatical functions at theselaank as subject, verb, object, complementdweerbial.
These smaller constituents/units assume a partitewrelationship with the subordinate clause. ifile
2007).

The construction of subordinate clauses has besriifttd as one of the major challenges studentswenter in
their writing. Some teachers have attributed thigbfem to students’ inability to select the appiafer
subordinators to form the different types of sulimate clauses we have. For this problem to be ctade
teachers need to know the types of errors studeake in their attempt to construct or identify théordinate
clauses. Some studies have been done in the ameoos in concord, spelling, preposition, artislecabulary
and expressions, and others, on the Ghanaian $sudEdu-Buandoh, 1997; Agor, 2003, Owu-Ewie &
Lomotey, 2016). The focus of this paper was to givdescriptive account of errors that characterithed
identification and functions of subordinate clausgsstudents in some selected colleges of educati@hana.
It is hoped that this study would provide importarformation onsubordinate clausefr both teachers and
students in the teaching and learning of the Ehdlianguage at all levels of education. It wouldoatelp
syllabus designers and textbook writers for thele@als of Education to get an insight into studepteblems
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in relation to the composition and grammar sectiointhe syllabus, as these are the areas whergrtiidems
with subordinate clausesccur.

Literature Review

Error Analysis

The use of error analysis for both research anadgegical purposes dates back to the early yeatiseo2d’
century but became very popular in the 1960s (Ag603). However, its popularity declined when itbme
associated with the Contrastive Analysis Hypoth¢Si&H), a procedure used in the second languagedea
errors by finding distinctions between the lingigistystem of the mother tongue and the target laggyEllis,
1985; Agor, 2003; Lenon, 1991). Contrastive Analysas widely criticised on its suggestion thaeifegrence
from the mother tongue was the only source of efird@tlewood, 1985). Research proved that learmeors
could be attributed to several sources, some ofhviiere simply developmental and thus similar torsrof
young native speakers (Dulay & Burt 1973, cited_ittlewood (1985). Again, contrastive analysis @bulot
predict learner errors (Dulay & Burt, 1973, cited.ittlewood, 1985).

Lately, there has been a resurgence of interedriior analysis as a result of measures to streaniti
procedure (Ellis, 1985). Originally, error analysigainly consisted of mere impressionistic collettiof
common errors and their linguistic classificatidrnis information was basically used to sequencenstdor
language instructions or for remedial lessons §E1B85). However, today error analysis has transd into a
systematic procedure used by both researcherseantdrs to collect samples of learners’ langualgstify the
errors in the sample, describe these errors, §fag®m according to their hypothesised causeseaaduate
their seriousness.

Even though the procedure for error analysis isergystematic and comprehensive today, it contiriaes
experience changes as more and more proposalsiéded & a bid to streamline it. Corder (1974),ifatance,
elaborated five distinguished stages in the proeethr error analysis (Lenon, 1991). These are:

0] Selection of a corpus of language

(i) Identification of errors in the corpus

(iii) Classification of errors identified

(iv) Explanation of the psychological causes of errors
(v) Evaluation of the gravity of error.

(Ellis 1985; Lenon, 1991)

This procedure has been common in many studieslvimgo error analysis. Lenon (1991) in response to
Corder's (1974) procedure proposes that in ideinifyerrors, the first consideration should be to
unambiguously define error. He, further, illustsatés proposal through a study of the narratiomslypeced by
four advanced learners, aged 20-24 years, who Gerenan university students of English. In setting lois
procedure, Lenon (1991, p.181) cautiously defimesres “a linguistic form or combination of forméich, in
the same context and under similar conditions ofipction, would, in all likelihood, not be producbkd the
speakers’ native speaker counterparts.” He conctaédsmany a learner error could indeed occur itivea
speaker production as a slip of tongue. For thasan, it will be necessary to define errors withsel reference
to native speaker and context. In Lenon’s (199bredure, therefore, he uses native speaker coantgrphat

is, British students who separately judged eachuproduced by his subjects.

Agor (2003) also analyses the concord errors inattitings of three hundred (300) teacher- trainkem three
(3) selected colleges in Ghana. He chose the es$ggsticipants as the corpus. Findings and caehs from
Agor (2003) shows that teacher- trainees hardlyeraw explicit knowledge of concord rules. He reomnds
more attention for the teaching of English at thacher training level. The present study attenptanalyse
teacher- trainees’ errors on subordinate clauseg @order’s (1974) model. These studies and mbogvghat
Error Analysis has made significant contributiomsanguage studies. For instance, it has refocatedtion on
error from a language processing and language sitiqui perspective (Lenon, 1991).
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Error analysis was used in the study to analysestrars students made. It involved the five staggamonly
used to analyse errors. For the purpose of thiysthese stages were adapted:

0] Identification of errors: here all the errors watentified from the test.

(i) Classification of errors: This was done accordiaoghe types of errors made. So for instance,
errors on the use of subordination as adjunctsptemments, and so on were identified.

(iii) Explanation: This paper attempted to explain thesea of the errors learners made on subordinate
clauses through the interviews conducted.

(iv) Finally, evaluation of errors: At this stage theoes were evaluated to find out the extent to which

there were errors and whether there was the needtéovention or not.

Purpose of the Study

The paper sought to find out teacher-trainees’ kadge about subordinate clauses, which is oneebtsic
elements that goes into acceptable sentence stuetuthe Colleges of Education. It was also enfdy how
these trainees could identify the subordinate €laasd the errors that go in their attempt to idgnihe
subordinate clauses and what could be done tothelfrainees to overcome their challenges.

Research Questions
The study basically was to find answers to theofeihg research questions:
*  What is students’ knowledge about subordinate elsis
* Why do students have problems with the use of slibate clauses?
« How can students use the various types of subdaiméo construct subordinate clauses correctly?

Methodology

This paper used the descriptive approach to reseditte participants of the study consisted of tt{gee)

students (100 from each college) at level 200 ftbree colleges of education in Ashanti Region oaGhas
well as three(3) teachers who teach English inetleedleges. For confidential reason, the namebetolleges
are not mentioned. The purposive sampling tectenigais used in selecting the three colleges usetidastudy
because the study wanted to focus on two singleskxges and one mixed sex college. To ensureethital

issues are observed, the researcher contacteditiogppls of the three colleges as well as theftees of the
students for permission to use the students forstbdy. The students agreed to participate in thdysby

responding to the questions. The principal, theltees and the students were assured that the iaflommihat

would be gathered would be used only for this standy that their names and that of their collegesldvoot be
used. The sources of data were test item and iatesvdesigned by the researcher. The test itemneaie up
of ten questions designed to test the studentéityatn identify the structure and functions of tkabordinate
clauses. The data was analysed using item analysisthe adaption of Corder’'s (1974) model of anatys
students’ errors. The errors manifested in the amsyrovided by the students were identified aachited,

followed by an in-depth explanation of the errquey The correct answers to the questions werepatsoded.

There was also an evaluation of the errors. Thervi@ws were used to buttress the argument whichmede
out of the findings from the text item. Findingdadiscussions were based on the research questions.

Findings and Discussions

The findings and discussions of the study were dmsed the three main research questions poseerean
analysis of the intervention strategies used is #iudy as well as the revelations by the respoobdke
participants on the questions was done by usingetsearch questions of this study as major subihgad

Research Question 1:What is students’ knowledge abbsubordinate clauses?

This question sought to find out whether studentha colleges of education could identify the edais that
made up the structure of the subordinate clausea#t also to find out if students could identifye tharious
functions of the subordinate clauses. For this tipeso be answered, the ten questions had to alysed item
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by item to identify the type and number of errarshie participants’ responses to each questiontHeopurpose
of the analysis, the colleges were labelled A, B @n These errors are fully discussed below.

Error Types and Analysis

Error Types (Item 1)
The first question that this study set out to adslrevas for the participants to identify the subjecthe
structure:What | hate most is your dishonestis to the errors in question 1, most of the stgsl@nderlined a
word in the structure that constituted the subatdinclause functioning as the subject in the caostm.
Instead of the answer:

1) ‘what | hate most’
The answer:

i) I
was provided as a clause. There must be a vetieianswer provided and this is absent in the angvag¢has
been provided by the students. A pronoun has bakedgor lifted out of the structure that forms ti@minal
clause functioning as the subject to representatiswver. For college A, there were as many as 6§uch
responses. College B had 59 and College C hadhkreTare responses that are made up of the prghasithe
verb, which also shows that the students pickedeselaments out of the whole structure to repretismt
answer and this is:

i) ‘I hate’.
This structure has a verb but what is absent isbarslinator which always introduces the subordirtddeise.
Therefore, the underlined structure cannot be taehe correct answer and this appeared in marneof
scripts. For College A, there were 2 of such respen5 responses from students of College B mamifehis
kind of error, and for College C, 4 responses shbthies error type. Another error identified is wenly the
subordinator:

iii) ‘What'
is underlined. Only a subordinator does not forenghbordinate clause but it rather introduces tiheglinate
clause; therefore in the case of the answer tgtestion, there should be an element of a pronawerb and
an adverb with the subordinator ‘what’ beginning #tructure. College A had 5 of this kind of erywe with
College B having 4 and College C also having 4uchserror type.

Another error type identified is:

iv) ‘What | hate’
Regarding this error, almost all the elements neeteform the subordinate clause are present with t
exception of ‘most’ which if ignored, will still i@ the underlined answer correct but since it fopaus of the
construction, it cannot be done away with. For #rior, College A had 2 of this error type, Collégdad 4,
and College C had 8 of such error type.

The last error identified in question 1 is the typlgere students underlined some elements that magrpart of
the structure of the subordinate clause (nomirsalsg) but rather they formed part of the matrimain clause.
That is:

V) ‘your dishonesty’.

About this error, College A had 5 responses, CellBchad 7 responses, and College C also had 7nespof
this type of error.

By far the most prevalent error is where the sttglgnst underlined a word out of the whole struetur
constituting the subordinate clause (nominal claudegreater number of students in all the threleges
underlined the word ‘I’ as their answer to questime. This could be represented on the table below:
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Table 1:The Error Types Mig in Item 1
College I | hate What What | hate Your dishonesty Total Errors
A 66 responses 2 responses 5 responsegs 2sespon | 5 responses 80
B 59 responses 5 responses 4 responses 4sespon | 7 responses 79
C 41 responses 4 responses 4 responses 8sespon | 7 responses 64
Total 166 11 13 14 19 223

Error Types (Item 2)
The second question was for the participants tatifyethe object in the structurd heard that you were
leaving Question 2 has errors that are similar to thajuestion 1. What the students were expected twasdo
to underline the object in the sentence and thevamis:

2) ‘that you were leaving.’

Most of the students provided:

i) ‘you'’
as their answer to the question. The problem tith answer is that, there is the absence of ardutaior
which introduces the subordinate clause. Also gtliethe absence of a verb which is an importarheht in a
clause. College A had 81 of this type of error.|€g# B had 62 and College C also had 62 of sudr.err
Another type of error recorded was where studertgiged the answer:

i) ‘you were leaving.’

There is the elimination of a subordinator ‘thdtat makes the structure a subordinate clause;ftieréhe
structure cannot be taken as a subordinate clausuirfal clause). Such an error appeared in 3 ofeGelA
responses, 9 of College B responses, and 13 oé@o(C responses.
There is also another error type as:

iii) ‘leaving’

Here, there is the elimination of the subordinateat’, the pronoun ‘you’, and the auxiliary verwére’ in the
structure. For this, College A had 12 of this etygre, College B recorded 17, and College C haaflfuch

error type.
Another type of error recorded is:
iv) ‘that you’

What is wrong with this answer is that there is #ienination of the verb that makes the structure a
(subordinate) clause. College A recorded no sudbr,eCollege B recorded 6 of such an error, andegel C
recorded 1 of such error. There is also the resptimat is not part of the subordinate clause; atsté forms
part of the main clause that has been lifted aanamwer to the question and this is:

V) I

For this type of error, only College A recordedCbllege B and C had no such error type.
There is also the type of error recorded as:
Vi) ‘| heard that’

For this response, there is the lifting of elemdris the main clause plus the subordinator ‘thakiis cannot
be accepted as the answer to the question. Fotyfiesof error, only one college, that is, Collégeecorded 2
of such error type. In the responses given sotfer,type of error common to all the three collegeshe
elimination of a subordinator, and the verb elenierhe structure of the subordinate clause by igiog ‘you’
as the answer. The table 2 below summarises théges
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Table 2:The Error Types Made in ltem 2
College you you were leaving Leaving | thatyou | | heard that Total Errors
A 81 3 12 - 1 - 97
B 62 9 17 6 - - 94
C 62 13 10 1 - 2 88
Total 205 25 39 7 1 2 279

Error Types (Iltem 3)

Regarding the sources of errors in Question 3, kvpirticipants were to identify the subject in #tricture:

That car which was stolen has been founthe most common is the elimination of elementamfrthe

subordinate clause (nominal clause) as the respdogbe question. The answer expected from thaests is:
3) ‘That car which was stolen'’

The most common error type recorded is:

i) ‘That car’.
There is the elimination of the subordinator ‘thanhd the verb ‘was stolen’ from the structure thakes up the
subordinate clause. College A had 48 of such ar,e@ollege B had 58 responses of such a kind,Goitkge
C had 80 of this type of error. There is also #sponse that states the type of error as:

i) ‘That car which’

In this error type, there is the absence of thé wdement that is crucial in the structure of tteuse, and for
this type, College A recorded 2, College B recorfigdnd College C recorded no such error.
Another type of error recorded is the type whest the verbal element in the subordinate clausetsire has
been provided as the answer to the question as:

iii) ‘was stolen’

Here, there is the absence of the noun elementcdineand the subordinator ‘that’ in the structufe. this,
College A, B, and C recorded 1 each of such arr ¢ype.
There is also the recorded type of error such as:

iv) ‘car
where there were the eliminations of the artidie”tthe subordinator ‘that’, and the verb ‘wadesta All these
elements were absent from the response. CollegadAdtof such a response, College B had 5 of sisgonse,
and College C had 2 of such response.

The last error type recorded is the response whidyi that’ introducing the subordinate clause e structure
is recorded as the answer to the question andsthis
V) ‘that’

And with this, only College A recorded 2 of suchéyof error. Below is the summation of the studenetsults.

Table 3: The Error Types Made in ltem 3
College The car | The carthat | was stolen Car the Total Error
A 48 2 1 4 2 57
B 58 6 1 5 - 70
C 80 - 1 2 - 83
Total 186 8 3 11 2 210
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Error Types (Item 4)
Question 4 which was for the participants to idgntine adjunct in the structur&ve arrived when they had
closed reveals some errors, as it is with all the qoestiso far discussed. The response which the studen
expected to provide is:

4) ‘when they had closed’

There is the error of elimination of some elemédrum the structure of the subordinate clause. poase like:
i) ‘they had closed.’

has eliminated the subordinator ‘when’ from theusture. College A had 6 of this error, College Bl Ha and

College C had 4 of this error.

Another type of error is the absence of the pronand the verb elements in the structure of the slibate
clause and this response is:
i) ‘when’

This appeared in 27 responses of College A, 9 ile§e B, and as many as 45 in College C.
There is also the situation where only the verleinent in the structure of the subordinate claggerésented
as the answer to question 4. This means thereeialience of the subordinator ‘when’ and the pronihey’
in the response provided as:

iii) ‘had closed’

College A had 24 of this error, College B had 37 &ollege C had 5.
There is also the situation where some elements beagn lifted out of the main clause structurehasésponse
to the question. There is a response like:

iv) ‘We arrived’

College A had 5 of this type of error. College BRIz, and College C had 1.
In some responses, only the verbal element in thie olause is recorded as:
V) ‘arrived’
About this, College A had 7 of this type of err@ollege B recorded no such error but College Crasxb 5 of
such an error. These results are represented below.

Table 4: The Error Types Made in Item 4
College they had closed when had closed We arrived | arrived Total Error
A 27 - 24 5 - 56
B 9 - 34 13 5 61
C 45 - 5 1 5 56
Total 81 - 63 19 01 173

Error Types (Iltem 5)
Question 5 has the structundow you think is what you areand in this participants were to identify the
complement in the structure. The response expésted

5) ‘what you are’

The first type of error recorded is where the maénb in the main clause is added to the structdirth®
subordinate clause (complement clause) as in:

i) ‘is what you are.’
About this error, College A recorded 21 of the ki@ullege B recorded 20, and College C recordedf4uch
an error.
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There is also the response of the auxiliary plues itain verb in the main clause which is added ® th
subordinate clause as the structure for the subateliclause, like:
i) ‘think is what you are.’

College A recorded 2 of this type of error, Coll&yeecorded no such error and College C recordefislich
error.

Another type of error recorded is the response firats part of the main clause and therefore hasigdink
with the subordinate clause and this is:

iii) ‘How you think’

This appeared in 4 responses of College A, 13 resgsoof College B, and 3 responses of College €reTis
also the situation where only the auxiliary verttha main clause is selected as the responsedayustion:

iv) ‘think’

For this error, College A had 13 responses, Colfad 4, and College C had no such error.
In another situation, only the main verb in the meliause is selected as the response to the quesiib this
does not fall within the structure of the suborténaause. This is:

V) is
For this error, College A had no such responseleGelB had 9 of such, with College C having 3 aftsan
error. An error of the type that has only the sdbwtor:

Vi) ‘what’
as the response to the question also appeard#us Iresponse, there is the absence of the progyouhand the
verb ‘are’. For this, College A had 4 of such ef@ollege B recorded no error of such a type anlieGe C
recorded 10.

There is also the elimination of the subordinatehat’ from the structure given as a response togthestion,
therefore producing the structure:
Vi) ‘you are’

College A had 13 of this kind, College B had 4, &ullege C had 2.

There is also the last error type that appeardidemesponses provided by the students. Some elsmenlifted

from the main clause which has got nothing to dib the elements in the subordinate clause structinis is:
viii) ‘you think’

For this type of error, only College B had 4 resggm The rest of the colleges had no responsehiotype.
The table below represents the results.

Table 5: The Error Type Made in Item 5
College is what you| think is | How you | think | is what | you are | you think | Total
are what you | think Error
are
A 21 2 4 13 - 4 13 4 61
B 20 - 13 4 9 4 4 - 50
C 40 1 3 - 3 10 2 - 59
Total 81 3 20 17 12 14 19 4 170

Error Types (Iltem 6)
Question 6 requires respondents to underline tHedBomplement in the structund/e made John who he is
todayand the answer is:

6) ‘who he is today’
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However, some responses provided have errors in.théere is an error type in the response providiith
eliminated the pronoun, the verb, and the adverhénstructure of the subordinate clause. The responly
provided the subordinator:

i) ‘who’.
College A had 13 of such a response, College BlBa@nd College C had no such a response.

In another response, the type of error recordedeielimination of the subordinator ‘who’ from te&ucture,
therefore making the response not a subordinateselas it is the subordinator that is the elentsatt hegins
the subordinate clause. This is:

i) ‘he is today’

For this type of error, College A had 25 respon€adlege B had 28, and College C had 55.
Another error type recorded is where the respomseiged has no element of the subordinate clause Ih
rather has the object of the sentence as the resporthe question:

iii) ‘John’

So there is a total absence of the subordinateseldtor this type of response, College A had 8leGelB had
4, and College C had 1.
There is also the response where there is theraiion of the subordinator ‘who’, the verb ‘is’ atite adverb
‘today’. Only the pronoun

iv) ‘he’
which is an element in the structure of the sulmate clause is given as a response. College AlBauf such,
College B had 8 and College C had no such response.
There is again the situation where an element wisigiot part of the subordinate clause is added tbat is,
the object of the sentence is added to the stmiaifithe subordinate clause, and therefore theonsspto the
question is:

V) ‘John who he is today.’

College A had 5 of this kind of response, Collegeal 14 and College C had 5 of such a response.
Another type of error is that the response providasl no element of the subordinate clause butratBments
of the main clause as the answer to the question as

Vi) ‘We made John’

College B had 3 of such a response, and Collegadwhile College A had no response.
There is the lifting of the object ‘John’ and thebsrdinator ‘who’ together as the response to thestjon,
therefore the response:

Vi) ‘John who’

This means there is the absence of the pronoun the’verb ‘is’, and the adverb ‘today’ but thesethe
addition of an element from the main clause- ‘Jolullege A had 1 of this type of error, Collegénd&d 5, and
College C had no response. As a type of erroréaesponse to question 6, there is the eliminaifahe verb
‘is” and the adverb ‘today’ from the structure bétsubordinate clause. So the answer provided is:

viii) ‘who he’

College A had 3 of such a response, College B hatd College C had no response on that.
There is a response provided by only College Aiamglan element from the main clause that is raot pf the
subordinate clause. That is:
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Table 6: The Error Types Made in Item 6
College who he is| John he John who | We made | John | who he | We Total
today he is today | John who Error
A 13 25 8 10 5 - 1 3 3 68
B 10 28 4 8 14 3 5 1 - 73
C - 55 1 - 5 2 - - - 63
Total 23 108 13 18 24 5 6 4 3 204

Error Types (Iltem 7)
In question 7, the participants were to identifg dtomplement of a preposition in the struct@er success
depends on how we plaffhe expected answer iedw we play This also has some errors displayed by the
subjects. There is the error where subjects aduegreposition in the sentence to the elementsfonat the
subordinate clause i.e. 7) ‘how we play’; therefgmviding the answer:

i) ‘on how we play.’

College A provided 51 answers of this kind, Coll&provided 38, and College C provided 87.
Another type of error is where the response hasrbal element lifted outside the structure of themsdinate
clause and added to the preposition which is algsiade the structure of the subordinate clauserdwige the
answer:

i) ‘depends on’

For this type of error, College A had 9, Collegd&l 5, and College C had 1.
Some subjects also provided only the preposition:

iii) ‘on’
which has nothing to do with the subordinate aaimsthe sentence as the answer. There is a fotahation
of the elements in the structure of the subordioktase. For College A, 9 of such a response oedufollege
B, 12, and College C no response indicating sucéraor.

iv) ‘We play’
is also a response provided by some subjects tatdd an error. These are parts of the subordiciatese
without the subordinator. College A had 5 of suegksponse, College B had 8, and College C had 1.
There is also the error type where there is thmdjifof some elements from the main or matrix ctatisat are
not part of the subordinate clause as the answbetquestion:

V) ‘Our success’
College A displayed 13 of such a response, Colkedesplayed 13, and no such a response for Collzge
Another response that is also an error is whereessuhjects provided only the subordinator:

Vi) ‘how’
as the answer to the question. There is the dditioin of the pronoun ‘we’ and the verb ‘play’. Gaje B had 1
of this kind of response, with College A and C mgvho response to that kind. The last error type @sponse
to question 7 is where in College C 2 respondeat® lifted some elements outside the subordinatesel to
add to the subordinate clause as the answer tustion and this is:

Vi) ‘depends on how we play.’

The table below sums up the results.
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Table 7:The Error Type Made in Item 7
College on how we| depends on on We play | Our how depends on| Total Error
play success how we play
A 51 9 9 5 13| - - 87
B 38 5 12 8 13 1 - 77
C 87 1 - 1 - - 2 91
Total 176 15 21 14 26 1 2 255

Error Types (Iltem 8)
Question 8 required the participants to identify &djunct in the structuréle lent her the money because she
needed it A lot of the errors that appeared in questiome3at the type where students eliminated the prosou
‘she’ and ‘it’, and the verb ‘needed’ that add he subordinator ‘because, to form the subordinkatigse. The
expected answer is 8) ‘because she needed ity Hezefore provided only the subordinator as thenger to
the question:

i) ‘because’

College A displayed 22 of this type of error, wi@bllege B displaying 10 and College C also dispig\20.
Another type of error is where the main clause rigvigled as the answer to the question. There @ tot
elimination of the subordinate clause. The answeviged for the question is:

i) ‘He lent her the money,

College A gave 2 of such a response, College Bad@,College C 1.
There is also the response which indicated thenalesef the subordinator that begins the subordinktese.
All the other elements in the subordinate clause mesent with the exception of the subordinatothie
response:

iii) ‘she needed it’

For this response, College A gave 36, College Brg#i College C 36.
Also, a response using the verb only:

iv) ‘lent’
from the main clause is provided as the answéhdoguestion and this has no link to the subordictduse.
College A provided 9 responses to this kind of er@ollege B provided 4 and College C provided 5.
College B provided a type of error which the ottven colleges did not provide. An element;

V) ‘the money’
is lifted from the main clause and added to theoadibate clause as the response to the questiarerere 3
of this type of error. Summation of the resultdage in the table below.

Table 8: The Error Type Made in Item 8
College because He lent her the money | she needed it Lent the money Total Error
A 22 2 36 9 - 69
B 10 10 34 4 3 61
C 20 1 36 5 - 62
Total 52 13 106 18 3 192
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Error Types (Item 9)
The participants were to identify the object in #tmucture:l noticed that he spoke Akan with an Australian
accent Question 9 has some errors displayed by the steide the three colleges. The expected answdreto t
guestion is 9) ‘that he spoke Akan with an Australaccent’. One of the errors is the lifting ofed@ment out of
the elements that form the structure of the sulpatdiclause and this is:

i) ‘Akan’.

College A had 17 of this kind of error, College &hl0, and College C had 7.
Another type of error is the lifting of an elemdndtm outside the elements that form the structuréhe
subordinate clause as the response to the question.

ii) r
as the response provided to the question is ahteomain clause. For this, College A provided_bllege B
provided no such error, and College C provided 1.
There is also the type of error where there isatgence of the subordinator ‘that’, the pronour, ‘aed the
verb ‘spoke’ from the structure that forms the sdlimate clause, therefore the answer provided is:

iii) ‘Akan with an Australian accent.’

College A provided 7 of this answer, College B pded 7, and College C 21.
There is another element lifted out of the struetoir the subordinate clause as the response musion and
this is:

iv) ‘Australian accent’.

College A had 22 of this kind of response, CollBgead 32, and College C had 50.
In another response the subordinator ‘that’ isgmesvith the pronoun ‘he’ and the verb ‘spoke’. fighare some
other elements added to those mentioned to formsthecture of the subordinate clause but the respon
eliminated parts of these elements (‘with an Adsnaaccent.’) and added ‘Akan’ to the first mental
elements, therefore making the answer incompldie.r€sponse is:

V) ‘that he spoke Akan’

College A gave 1 of such a response, College BGuittge C gave no response of this type. In anathee,
only the pronoun:

Vi) ‘he’
in the subordinate clause is provided as the answehe question. Which means all the other impurta
elements forming the structure of the subordinktase are absent. For this, College A providedf4Bekind,
College B 23 and College C none.

Another type of error is the lifting of the mairaoke and adding it to some part of the suborditiatese as the
response to the question:
Vii) ‘| noticed that he spoke Akan’.

College B is the only college that responded tdvsucesponse, with 11 responses.
The last error type to question 9 is provided byl€ges B and C with B providing 15 and C providihg
responses. The error made is that the suborditthtdt is absent from the structure of the suboaténclause
that is provided as the answer to the question:

viii) ‘he spoke Akan with an Australian accent.

The table below represents the results.
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Table 9: The Error Type Made in Item 9
College Akan I Akan with | Australian | that he he I noticed | he  spoke| Total
an accent spoke that he | Akan with | Error
Australian Akan spoke an
accent. Akan Australian
accent.
A 17 5 7 22 1 46 - - 98
B 10 - 7 32 - 23 11 15 98
C 7 1 21 50 - - - 14 93
Total 34 6 35 104 1 69 11 29 289

Error Types (Item 10)
The last type of error types to be discussed ig #eiction is found in question 10. The participamse to
identify the adjunct in the structurf:you see them, give them my best wishasd the expected answer is 10)
‘if you see them'. The first error is where onlytiubordinator:

i) If
is provided as the answer to the question. Thizns¢here is the absence of the pronouns ‘you’thedh’ and
the verb ‘see’ which form part of the elements ttatstitute the structure of the subordinate claGsdiege A
provided 39 of such a response, College B providdand College C provided 43.

Some elements from the main clause were lifte@sponse to the question and these are:
i) ‘best wishes.’

This response is not associated with the struat@ithe subordinate clause. College A had 29 of tyjie of
error, College B had 32, and College C had 11.
Another type of error is that the subordinator &hd one of the pronouns ‘you’ are absent fromstinecture
provided as the subordinate clause. The respoos@pd is:

iii) ‘see them’

College A provided 2 of such a response, Colleged®ided 2, and College C provided 1.
There is also the situation where the main clasiggavided as the answer to the question. Theme Element
in the structure of the subordinate clause preJdm.response provided is:

iv) ‘give them my best wishes.’.

Table 10: The Error Type Made in Item 10
College If Best wishes See them Give them my besfTotal Error
wishes
A 39 29 2 10 80
B 18 32 2 13 65
C 43 11 1 7 62
Total 100 72 5 30 207

College A provided 10 of the response, College ®/igled 13, and College C provided 7.

It is seen from the discussions made so far thastipn 6 has the highest number of error typeg, ithed

different types of errors. This is followed by gtiess 5, and 9 with 8 error types. Question 7 hasr@r types,
guestion 2 with 6, questions 1, 3, 4, and 8 witlifferent types of errors each. Question 10 hasdehst number
of error types and that is 4. Clearly, these inicasignificant level of errors, thus suggestimat respondents’
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knowledge or understanding of subordination wasegmly poor. The table below gives a frequency
distribution on all the results.

Table 11:Frequency Distribution

Questions High: 8t0 9 Mid: 4to 5 Low: 6to 7
1 - 5 _
2 - - 6
3 - 5 _
4 - 5 -
5 8 - -
6 9 - -
7 - - 7
8 - 5 _
9 8 - -
10 - 4 N
Total 25 24 13

The response to research Qthat is students’ knowledge about subordinate céms? ’

The errors manifested in the discussions are el@idence that the students did not understandahee of the
clause, i.e. what constitutes a clause. A cleampi@ is the response given to question 4 whereoremts
provided only the subordinatarhenas the answer to the question. The important doesitis of the claustey
andhad closedvere eliminated. College A had 27 of this, Coll&e and College C as many as 45. They did
not also understand clause functions- subject, chbjeomplement and adjunct as in question 6 where
respondents were to underline the object compleimee made John who he is today.” Students’ resps
includedwho, he is today, John, he, ethen the correct answenigo he is today

Another problem identified was that they did notderstand the subordination device. In constructing
subordinate clause, one key element is the usesolbardinator that clearly identifies one parthef sentence as
the subordinate clause and the other as the mairsel And students from all the three collegesdotation
were seen to lack the basic knowledge of suboridimaFor example in question 2, a response Yike were
leavinginstead othat you were leavingyas registered.

The recorded errors indicated that a significarmiber of students at the colleges of education didhave
knowledge abouubordinate clauses

Q2: Why do students have problems with the use ofibordinate clauses?

This second research question sought to find autréfason/s behind the students of colleges of &duta
inability to identify the functions or the use aft®rdinate clauses. This question was answereddhrthe use
of interviews of the teachers. The study used wigrs to identify some of the causes of errors thatstudents
commit in their identification of subordinate classas well as their inability to use subordinatusés. The
guestions were to find out some of the challenies)y, that confront them in the teaching/learnafdg=nglish

at the colleges of education, what the tutors thoweas their students’ reaction to subordinate s#auif they
saw it as an important tool in the constructiorseftences in the English Language and, if subaeliciause
was well covered in textbooks that they use. Thhatseviews were transcribed by the researcher.

Responses from the Interview

College A

In College A, on the question of students’ reactiorsubordinate clauses, the interviewed tutoraedpd by
saying that students found it difficult to understahe structure of the subordinate clause. Sonestistudents
in their attempt to write a sentence would writdependent clause (subordinate clause). He thobghtthe

students lacked knowledge of the essential elemerite clause structure especially, the verb. Afram the

verb, there were also the subordinating conjunstiarthe structure of the subordinate clause tarbegh, and

122



The identification of subordinate clauses

students had the problem of having to choose theectosubordinators to construct the subordinadesss. In
his reaction to whether he saw subordination aisngortant aspect of grammar especially for studergssaid
it was one of the devices used in constructingesm®. Therefore without it, students’ writing wolde boring
as they needed to vary their sentence construdijousing the different types of sentences in atenit
discourse. He insisted that proficiency was possilly if each student had a book from which hetstgd

work out some practice exercises.

College B

The tutor interviewed in this college thought thatk of prescribed textbooks, specially designed tfe

colleges of education was a major contributorydatd students’ inability to identify subordinatiauases. He
added that the textbooks available in the markdtlaaguage that was sometimes difficult to undestay the

tutors themselves. To him, English Language wasptdsory and that was why the students were conghédle
do it. He also thought that the time allocatedtfa teaching of the English Language on the timletalas not
adequate to cover all the various aspects of thgesu As a result, each aspect was not well tcetdethe

understanding of the students. The course outlidendt cover much as far as the treatment of subatidn

was concerned. He, therefore, suggested that #maiaing body did something about it.

College C

The tutor interviewed here also accepted the faat his students had problems with subordinateseludut
was quick to add that some tutors were contributothe students’ problems, as these tutors advissd to be
simple in their sentences by writing simple expi@ss He had a problem with the expression ‘singgletence’
as it was not defined. He added, “Are we talkinguthihe structure being simple or the fact thadetits should
not use subordination?” To the specific areas oblam with regards to subordination, he mentiored the

students found the use of appropriate subordinatofsrm the different types and functions of thubaerdinate

clause difficult. They also had difficulty with tleequence of tenses in the clauses. In summanyealbachers
interviewed in the three colleges agreed to theomgmce ofsubordinate clausesn the construction of
sentences. They, therefore, suggested that muehtiatt should be given to it and its treatmenthi@ tourse
outline for the colleges of education.

The final question the study sought to answer is:
Q3:How can students use the various types of subordit@s to construct subordinate clauses correctly?

Here, particular attention was given to how thelstis used the different kinds of subordinatorsoinstructing
the different types of subordinate clauses in thegays. The use of subordinators likgch, who, that, whom,
whose etc. by the students to form relative clauseswizest was first looked at in the scripts. Of thé® Esripts
analysed, the relative pronoun which, appearedirs@ipts with each of the scripts using this sdbwtor
correctly to construct the relative clause, exdéptFor example, one of the scripts had a sentdcee

1) Mr. Chairman, related to the above is huge pocketey which is given to boys by their parents (ajult

In the above construction, it is seen that theestidoes not only use the subordinator to consthectelative
clause correctly, but he is also able to showttatlause (subordinate) is embedded in the mataix/ clause.
Some of the wrong forms identified were:

1) Some students destroy school furniture which iggood.

2) They chose to do which ever they want.

3) All the people which are witnesses must voluritéermation

The next subordinator which was used correctly lgtof the students wagho and this appeared in 60 scripts
out of the 150 scripts. For example, a studentavrot

1) | then decided to go to join the area guys who &sskmbled near the stream making merry

In this construction, the student is able to useréiative clause to give us additional informatdiout the noun
‘the area guys’ in the sentence; therefore makiegsier for us to know the specific ‘area guysihelking
about. Another subordinator which was used in atralbshe 150 scripts is the subordinatioat which is used
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in constructing the relative clause. In fact, #ubordinator appeared in 147 scripts and it appesaeerally in
each script. Examples of the use of this subordiriatsome of the scripts are:

1.1 will begin my submission by making it emphatigalear that corruption is becoming more

alarming in recent time and the root cause of thigoliticians.’

2. ‘To begin with, survival syndrome is one of gheatest problem that causes the high number eéstr
children in our society.’

The ability of some students to use some of thelibators mentioned above to construct relatieeists
correctly, indicates that they know what goes th®construction of the relative clauses, to sorterg.
However, there were a few instances where someeagubordinators used in constructing some relataugses
were used wrongly by some of the students. In faetmajority of the students did not use thesexlibators
and the few who attempted using them had them wiBoginstance, the subordinatehom appeared in only 2
out of the 150 scripts, meaning that only two stigl@ttempted using it. However, the two who atteahpo
use it had it wrongly used. One of the scripts théglas it tried to use the subordinatdrom:

1) ‘It is no wonder that the president claim that angBor MCE whom wanted to contest for

election as MP should resigiThat of the second script is:

2) ‘On the 11th day of January, 2000, thieves brokatim room of one of the tenant whom had travelled
at about 2:00 p.m. and took away a lot of his pyasipersonal effects.

We can see that the students cannot differentetieden the uses of the subordinateh® andwhomto form
the relative claus&Vho as a subordinator is used when the pronoun inelaéve clause is the subject of the
verb. On the other hand, if the pronoun is notsthigiect but the object of the verb in the relatilause, then
whom as a subordinate is used. For instance, in arssntike:

i. "'The boy who sold the pen is my broth#re subordinatowvho is selected because it is the subject of

the verb sold. But in a sentence like:

ii. "'The boys whom we beat are cryirte pronounvhom as a subordinator is selected because it is

not the subject in the relative clause, insteadsvibe subject. This information is what the studéack,
therefore their use of the wrong subordinator testruict the relative clause which has made the evkiolicture
wrong. Students could also use other subordinajgpsopriately to form the various kinds of the tiela
clause, which is an indication that they know thies governing the construction of the relativausks, to
some extent. The other types of subordinate claalsedooked at in the 150 scripts to find out Hawthe
students are able to use them were: the advelbizdes of time, place, reason, etc. With the subators use
in forming the adverbial clause of time, the studarsed a lot of them in the essays. The suboutiaéter
appeared in 56 out of the 150 scripts and it wasl esrrectly. For instance, one of the scriptsitidist:

1. ‘It was around 10:00 pm when | left the premisethefRoxy Cinema after the night film show was over.

Another subordinator usedvgile which appeared in 16 out of the 150 scripts with of them using it
wrongly. For instance, a script has it in a sergeas:

1. ‘They intend telling lies that they want to visieaf their parent while they go about roaming wiitends.’
Here, the construction is correct and it is easgeatify which is the subordinate clause with siibordinator
while and which is the main clause. There is also aaie where this same subordinator has been used
wrongly. For example:

2. ‘While most cases poor parents engage their warthsiid time businesses which involve roaming on the
streets of our country instead of attending school

A critical look at this construction reveals thiae tsentence is incomplete because the student failedd a
main clause to the subordinate clause. This iear éhdication that he/she does not know how tstrant
sentences using the subordinate clause. Otherdinhtors like before appeared in 18 scripts, sinck)
scripts, immediately in 5, when in 28, and as stdpts. All these were used correctly with theeption of
sincewhich one of the scripts had used wrongly. For gdarthese subordinators appeared in the following
correct sentences:

1. ‘The most solution to this problem is that coupleparing for this marriage should take counselling
session very seriously, before they go into magiagd take proper care of their childrén.
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2. 'Immediately | stepped out of the room, | removednalgile phone and tried to call the police.
3. ‘As | walked along the streets | saw a dark e wheel drive packed in front of a nice builglin
4. 'When there is a divorce in most cases, childnennot properly taken care of by the father

Although, all these subordinators are used cofgeittere are instances where some of the suboadsased to
construct the adverbial clause of time are wronglgd and/or did not appear in any of the scrigisiristance,
the subordinator once did not appear in any ofl@scripts. Till appeared in only one script amat tvas
wrongly done as in:

5. ‘To solve these problems till the Government shestdblish a lot of job opportunities for the youth

One cannot tell which part of the above sententieeisubordinate clause with the subordinttiarlt would
have been better if the student had not put irstib®rdinator and this would have made the sentence
meaningful. As mentioned earlier, since is usednghpby one student as he writes:

6. ‘Most young girls in the society are not educated since of them a put in a family by irresponsiinlen
who may end up not accepting the pregnancy.’

It is very difficult for one to make meaning outtbe whole structure. One cannot differentiate eetwthe
main clause and the subordinate clause in the eatistn. There is a subordinator since alrightibdbes not
make the part of the structure it is beginningeéocdme a subordinate clause. Also, subordinatoi inse
forming the adverbial clause of place are lookeid #te 150 scripts. For instance, the subordinatwere
correctly appeared in 30 out of the 150 scripts.es@mple, in one of the scripts, it is written:

7. ‘It is quite surprising that most of them were brbugp in a religious home where moral teachingsewer
given to them to lead a better life.’

Wherever as a subordinator appeared in only one scripitamds used wrongly in:

8. ‘Wherever they had shot my brother, they all wertbgrick more eggs from the poultry farm.’

The problem with this construction is that theradslink or agreement of meaning between the subatel
clause and the main clause.

The next items analysed were the subordinatorsdostructing the clause of reason. Hemegeappeared in 6
out of 150 scripts and it was used correctly. B@meple:

9. ‘Since | knew the poultry farm was been (sic.) ghigetwo strong watchmen | thought nothing could
happen’

Because as a subordinator appeared in 21 out dbthecripts and it was used correctly. For exangsie of
the scripts has it that:

10. ‘Because of the high taxes imposed on the goodsntlgit face certain financial problems.’

With the clauses of reason, the students did na# peoblems using the appropriate subordinatocebstruct
them. Regarding the clause of concession, the difiaors used in constructing it rarely appeareithién150
scripts.Although andthough appeared in 2 and 3 respectively out of the 18@tsc One out of the 2 scripts
has the use @lthough wrong. All the three scripts have though usedesity. For example, in one of the
scripts, it is written:

11. Though this may seem unrealistic, it has workecbimtries like United Kingdom and USA where there
are laws which compels both close and extendedioakof children in the absence of their parentsake
care of the children

In the above, the subordinate clause is referorantearlier mentioned statement which is in cebht@the
main clause in the sentence. Not only does theestuchow how to construct the subordinate clausggube
subordinatothough, he also knows that it is used to show contrasstéen the subordinate clause and the
main clause. The wrong useaithough appeared in the following:

12. ‘In the first place, there should be although laws$rack down parents or relatives or adopters whfuses
to perform their duties either with ignorance otantional’

In this construction, one cannot not tell whichtpsrit is the subordinate clause with the subaathin
“although”, and which part is the main clause.n&dries to make a subordinate clause out of thetoaction,
then it means there is going to be no main clduaskct, the best thing one has to do to get thelevktructure
correct is for one to do away with the subordinésdthough” so that the sentence will read:

a) In the first place, there should be laws tokmawn parents or relatives or adopters who refogeerform
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their duties either with ignorance or intentional.

This will now make the subordinate clause becomsative clause with a subordinator “who” and thi#t
make the sentence correct. With the clause of aznme, the use of the subordinator however wamatied by
few students, that is, eighteen students but nfdsiese students did not use it to show the conlretsveen the
subordinate and the main clauses. These studentsggan paragraphs with the subordinator “however”
without first making any statement to show the castt For instance, in a sentence like:

1. ‘However as | got nearer to the shop | was sgndanger but | did not know, when | got to thegsHsaw
the car parked in front of the shop,’ by one ofshedents which is a sentence beginning a paragtia@te is no
statement made in the previous paragraph thapénigcular statement is contrasting with.

The adverbial clause of result constructed withosdimators like so that, as a result, and so atsomwed. “As a
result” as a subordinator appeared in 15 out oflB@scripts. Fourteen out of the 15 scripts h&l th
subordinator used correctly. An example is:

1. ‘It is as a result of this that | wish to bringt my views on the problem and suggest possible

remedies.’

The subordinate clause with the subordinator &sualtris in agreement with the main clause of drgence. On
the other hand, the other script has the subomlifias a result” used wrongly:

2. 'Sir, According to my own research being madeuilsome industrial and some central businessexlike
Ashanti Region, for Kumasi to be precise, comedtice that as a result of the research most oytieh both
male and females from the northern part of the ttguand rural or remote areas troop into the ciiieseek a
greener pastures to cater for their parents amdsalsie get unwanted pregnancies which leads tadabenof
their children because of single parenting, in Whitem alone parents the child hence streetism.’

Looking at this lengthy sentence with unclear megnihere is no agreement between the subordifaise
with the subordinator “as a result” and the supgasain clause. It is even difficult to differengatetween the
main clause and the subordinate clause. ‘So tkat’ subordinator appeared in 5 scripts, and itusad
correctly. An example of this is:

3. ‘I hired a hotel in Accra to lodge so that | atompany my brother back to Kumasi the next day.’

‘If' is a subordinator used for constructing thenddional clause of reason and it appeared in 13bthe 150
scripts and all were correctly used. An example is:

4. ‘The issue of street children can be dealt witire successfully if we flag up the expansion ghanages
and the building of new ones to cater for them.’

All the students who used the subordinator “if” argtood how and when to use this subordinator.

Summary of Findings

From the analyses so far made it is clear that sufrtiee students can use some of the subordinet@snstruct
some subordinate clauses correctly while some ¢affhoough the analyses it was clear that the stisdfeund

it easy to construct the relative clauses but wiheame to constructing some of the adverbial dausome of
the students could not use the appropriate subatati® to construct them. This means that they ditl n
understand the nature of some of the adverbiakekuFor example, the subordinators while andailild not
be used to form the correct adverbial clauses asrsin the examples.

Pedagogical Implications on Findings

This study has pedagogic implications for the teagland learning of English in colleges of eduaatio
Ghana. Policy makers in our educational sector Ishensure that teachers are encouraged to investiigi
areas that they find their students lacking so thay can help bring solutions to these areas ko ingorove
upon the educational system in the country. Therimétion gathered out of the research can guidéhaie
involved in producing teaching/learning materiats fise at the colleges of education. It is impdrtim
curriculum designers, especially trainers of teagh® include in their curriculum the philosophghind the
inclusion of the aspects of language, and all oftudnjects they are trained to teach, for that matieis will
enable the trainee teachers to appreciate thearmetewvof these inclusions after their training.
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All the stakeholders involved in the planning otigtes for the colleges of education must notgfetr the
importance of textbooks to the teaching/learningcpss. They should, therefore, ensure that textheo&
provided for both tutors’ and students’ use. In pheparation of the textbooks, the tutors who tehehvarious
subjects/aspects should be involved since they kinewpeculiar problems students face in the classrdhe
textbooks when designed should seek to address fineblems.

| strongly believe that the skill of subordinatié®m an important tool for the construction of meafin
sentences. It must, therefore, be included in yliats of all the various levels of education, espdy from the
junior high school to the university level, so teatdents would be competent in its use.

Conclusion

The objective of this paper was to find out if statb at the colleges of education could identifd ase
subordinate clauses because of the inability adesits to construct the complex sentence in thasayssand
also, use the skills in their answers to comprebensassage questions. Most of the students avaidied) the
complex sentence and those who used it did noewnmplete sentences. This problem was identifiethé
end-of-semester examination conducted by Instdtifeducation, where students were made to writayssand
also answer questions on comprehension passage.

The difficulties students faced in their use of auinate clause were manifested in the corpus oirer
collected in the test item. Also, tutors intervielvattested to the fact that students did not firghmgnar a
pleasant subject to learn and this included alingnatical issues. Apart from this problem, both kems and
students did not have prescribed textbooks to ais¢he teaching/learning process. All these givewgrs to
the research questions that guided the study.
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