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Abstract
Satisfaction is a propelling factor that sustains iadividual's aspiration or desire

towards goal attainment. Thus, it becomes impegatiy find out VTE students’
extent of programme satisfaction in tertiary indiibtns in Edo State. Descriptive
survey design was adopted for the investigatione Plopulation of the study
comprised 928 which was made up of final year VitilHents in tertiary institutions
in Edo State Nigeria. The Taro Yamane technique emagloyed to select a sample
of 279. The instrument for data collection was ait8hquestionnaire, and its
reliability coefficient of 0.96 was obtained usi@gonbach’s alpha method. Mean
and standard deviation were used to answer thearebequestions while t-test was
used to test the hypotheses. The study revealedvifia students’ satisfaction is
generally low with their programme of study. Howevlee students expressed some
level of satisfaction in few areas of the programaedivities. There was no
significant difference in the programme of studtistaction based on gender, type
of institutions, school ownership and mode of erdryadmission. The study
therefore recommended among others that tertiasyititions should endeavour to
provide facilities including up-to-date computerb&aatory for practical skills
teaching/learning in tertiary institutions and cargve learning conditions for
effective running of VTE programmes; and regulaientation and re-orientation
should be given to VTE students on the importand€r& programme especially at
the point of entry or admission.
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Introduction

The Nigeria system of education at its inceptiooued more on the acquisition of certificates imdtef the
needed vocational skills and competencies. This daased many Nigerian youths and adults to enroll i
educational institutions in pursuit of certificat&€Sonsequently, the promotion of quality educatwinich is
expected to provide employment for the youths festmainly neglected. Thus, Ayodele in Ozoemena3R0
lamented the problem of inappropriate education thaookish, theoretical and white collar job ated.
Undoubtedly, this has resulted in many graduatethénlabour market seeking for white collar jobwothe
years which are invariably not available; espegiathen compared with the large number of these wgtss
that are turned out from our tertiary institutioyearly. This trend has actually contributed to sangncrimes
that are associated with the youths, because Jamian they say, is the devil's workshop. Suchmes include
stealing, cyber frauds, 419 (advanced fee frauidpdpping, armed robbery, prostitution, human ic&fihg,
violence and juvenile delinquency. As asserted fhie&i and Ibrahim (2011), the youth unemploymeas h
reached an alarming proportion and it is descrédmed social plague.
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In a bid to address this issue of provision of dgstional education in the country, the Nigeriaveggoment
through its vision of ‘Nigeria Policy on EducatiofNPE) document has carried out various educaticfarms
and policies which are geared towards helping thaths (graduates of tertiary institutions) and tltd be
self-dependent, with emphasis on vocational andnieal education both formally and non-formally {Eeal
Republic of Nigeria, 2004)

Vocational and technical education (VTE) as positgdCareer and Technical Education (CTE 2009), is a
planned programme of course and learning experietitagt begin with the exploration of careers ofstjon
supports basic academic and life skills, and esatile achievement of high academic standards, felaige
preparation for industry and continuing educatidie Federal Government of Nigeria (FRN, 2004)terpart,
defines VTE as an aspect of the educational procesdving, in addition to general education, thiedy of
technologies and related sciences and the acquisifipractical skills, attitudes, understanding &nowledge,
relative to occupations in various sectors of eocaicaand social life.

In the context of this study, VTE is an esserg@ication, which is intended to provide the traineghpower
with skills for industries and other engineeringvémes required by any society. The major speaadliareas of
study include Agricultural education, Technical Edtion, Business education, Computer Educationkitary
and Home Economics. Thus, VTE is a comprehensiggrpmme which prepares individuals for occupational
fields for participation in the world of work (SeyR014). VTE therefore is a multi-purpose direcéibn
education. This could be the reason why Cintdtfor(2006) described VTE as a tool to counteradeast in
part, the harmful effect of unemployment by promgtgreater job turnover and guarding against tblesrof
obsolence. In the same vein, Ozoemena (2013)dsthi@ VTE is an effective mechanism for career
development of people; and further described VTR &30l for sustainable development in Nigerialn Edo
state, South-South Nigeria, there are four tertiiastitutions that offer VTE programmes.

Programme, according to Business Dictionary.comi420is a plan of action aimed at accomplishindearc
business objectives, with details on what worloi®¢ done, by whom, when and what means or resotiat
will be used. Programme is also a detailed plaridarning which could lead to the award of a dication
such as VTE programme. In the view of Businesgi@iary (2014) a programme could cause a person to
behave in a predetermined way. This is the reasame authors have observed over the years thgh#dicant
relationship existed between condition of schoalimmment/facilities and the attitudes of the tesxshin their
duties as well as students’ attitude to school@wdgeye, 2000; lkoya 2008). Some factors that coalase or
predetermine students’ behavior in a programmeuzfysmay include personal, social and societal gygion,
influence of peer group, level of awareness abloeitprogramme, parents’ choice to study a partictdarse,
among others. Other factors may also include theurees for implementation of a particular prograrsuch
as human and material resources. The human resocoosist of the personnel, i.e the quality of noavgr
involved in teaching and learning of VTE coursesilevithe material resources consist of facilitiesd an
equipment. In the context of this study, these uwesEs consist of personnel or manpower, equipmdthy
include machines, computers and facilities sudalasratories, furniture, electricity, funds, buiidi and lecture
halls, among others that are needed for the impi¢atien of VTE programme to ensure goals’ achiev@me
These resources or facilities no doubt facilitdéfeaive teaching and learning. Ikoya (2008) idfied that the
condition of school facilities have a strong infiee on job performance of teachers, students’ aiade
performance and their attitudes towards programiséuady.

Owoeye (2000) has long identified the importancesdfiool facilities in teaching and learning whileet
inadequacy, deterioration and lack of maintenarfcthese facilities will negatively affect the teach and
students in the teaching and learning activitigs other words, availability or non-availability édcilities and
equipment has far reaching effects on studentdectment and satisfaction in a programme. Thus,uboland
Dokubo (2014) noted that for any programme to nitsetet objective, its design must address the :neéthe
learners, the needs of institutions of learningt tf the society into which the learner belongd hiigeria at
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large. It is not known whether the students offgrMTE programme in Edo State tertiary instituticare
satisfied or not with the general condition andilatéde facilities for studying VTE programme.

However, in the literature, several authors hawntified some challenges facing the implementatbWTE
programme generally. According to Manifred and ffenin Okolocha (2012), though VTE in Nigeria Haeen
seen as a key element in the changing world ecanondier, nevertheless, VTE in Nigeria like in maotier
countries still face a lot of challenges. In lindéth this statement, Seyi (2014) affirmed that shge of
equipment and facilities has been a very seriowblpm in VTE in general. Similarly, Ozoemena (2013)
outlined that the major problems militating agaieective implementation of vocational trainingpgrammes

in educational institutions across the country,lude inadequate provision of necessary facilitiewl a
equipment, less emphasis on technical educationnagdtive public attitude to vocational educatiwainile
Olaitan cited by Seyi (2014) stated that the cdaditinder which vocational education is impartegasr as
most schools and tertiary institutions lack relevegquipment for training, lack of workshop andfésilities, ill-
equipped and outdated laboratories. Irokah (20bg)aky noted that the absence of relevant and atand
materials and text-books on VTE programme, ineiffecstyle of instruction, have led the undergraduat
students to no other option than going into thelavof work without a sound knowledge and undersiagaf
what is required of them, and they therefore resdinnemployed or under-employed. Commenting oncaspe
of funding, Gabadeen and Raimi (2012) stated theg @ poor funding and insufficient teaching gadget
practical-oriented training has been concentrateesoteric research which has little to do with blusiness
world. In the same vein, Isyaku in Ogbeifun (204&lted that VTE in Nigeria has been delivered lagéguate
supply of facilities and equipment necessary fajuiring skills and competencies for self-employmdiitese
challenges therefore call for great concern as teycapable of affecting students’ morale anditgbih
achieving the relevant skills and knowledge neadgsa&quired of VTE programme. This could be tle@ason
why Ogbeifun (2015) lamented that Nigeria as a bgieg country, has failed to achieve any meanihgfu
industrial development because the youths and gtadufrom tertiary institutions are not equippedhwi
adequate skills that will enable them exploit thatunal resources that abound in Nigeria. It isdfore
worrisome that the resources that would enable \df&gramme being implemented to enable its students
acquire the necessary employability skills and cetepcies and the goals of VTE actualized seemanbétin
place. Either the infrastructure, finance, equiptmegmovision of conducive environment, laboratories
teaching/learning are completely not in place @ iandequate. It is to be noted therefore, thatgtndity of
education students receive in a programme suchTds i¥ directly related to the availability of resoes or
facilities and equipment which in turn determinies tjuality of school leavers produced in such @ogne and
the level of satisfaction they equally get.

Satisfaction is the act of fulfilling a need or wadesire, appetite, or the feelings gained frochsfulfillment
(Vocabulary.com.Dictionary, 2016). Further statgdtisfaction also means having enough in a good mayis
view, Kotler, Lane; Koshy, and Jha (2009) definatisaction as a person’s feeling of pleasure ribsilts from
comparing a products’ perception from performangte@me or expectation. Satisfaction thereforehésdtate
of being contented and happy with one’s situatioa given circumstancé&he students of VTE are expected to
achieve so much from their various tertiary insiitos, that, which would benefit and better theitufe after
completion of their programmes. In fact, satisfactihat is derived from VTE programmes relate tergthing
that would make them eligible to become productivel successful persons in their practical livesneve
especially after graduation. Reid (2008) clasdifiew basic characteristics that employers normsgigk from
university graduates. These include knowledgeelledtual abilities, and ability to work in modern
organizations; interpersonal and communicationlskin addition, there are other invisible charasties
required by the market place and they include -ddeship qualities, adaptability, willingness to rlzabe
participative and positive to work in terms of pier solving skills, flexibility, ability to summaze key issues
and ability to be productive and loyal team/orgational member. The attainment of these skills alnitities

is what parents/guardians and students expect wesndecide to send their children to tertiaryitn§ons as
well as students’ satisfaction of their programmes.
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Statement of the Problem

Students’ level of satisfaction is one of the pavam and important issues to be considered in #ligaty of
any educational programme such as VTE. Thus, Abbdalik, Imran, and Imdadullah, (2011) lamentedttha
students satisfaction has never been considerad iasue of importance by educational authorittesr@garded
as a matter of survival or existence by higher atlon institutions. Programme satisfaction of shides
capable of bringing about sustainability of theiterest, existence and continuity of any educationa
programme. On the contrary, programme dissatisfacatiould lead to decrease in the morale of studehish
could lead to programme discontinuity. For somargethe researchers’ personal observations aretierpes
as lecturers of vocational courses show that lecsunften complain of being faced with problemradequate
facilities and equipment for imparting the necegsills and knowledge. Students themselves laroeeat the
poor condition under which they learn vocationalirses coupled with the already insinuation and reoos
belief by the general public and their mindset aB6LE having “inferior rating” while educationaladteholders
are currently worried about the poor attitude ofisints towards schooling. It may not be fair taridestudents
of VTE like others in tertiary institutions for loaommitment towards learning and schooling. Studie the
growing phenomenon has questioned that the stastudénts’ academic programme satisfaction aregart.
Hence, what is not really known is the level of gramme satisfaction among VTE student’ in tertiary
institutions in Edo State.

The central questions therefore, are “what is VTE&dents' level of programme satisfaction in testiar
Institutions in Edo State?” Do their levels of pragnme satisfaction vary according to the variabliegender,
mode of entry, type and ownership of institutions?

This study would be of immense significance in @sdeing the level of VTE students’ satisfactiontéttiary
institutions for policy delivery in the developmeaftthe programmes to ensure viability. The purpafsen the
study was to assess the level of satisfaction anvdrg students in tertiary institutions in Edo Std#ence, the
research question that guided this study is: WHALTE students’ level of programme satisfactiortertiary
Institutions in Edo State?

Hypotheses:
The following hypotheses were formulated to guite study.
1. VTE students in Edo State will not be satisfiedhieir programme of study.
2. There is no statistically significant differencethe mean rating of male and female VTE students in
tertiary institutions in Edo State with regard heit satisfaction.
3. There is no statistically significant differencetire mean rating of VTE students in public and gev
Universities in Edo State with regard to their Satttion.
4. There is no statistically significant difference flne mean score of VTE students in Colleges of
Education and Universities in Edo State with regartheir satisfaction.
5. There is no statistically significant difference tine mean rating of UTME and direct entry VTE
students in tertiary institutions in Edo State witlgard to their satisfaction.

M ethodology

The study was a descriptive survey. The Populatibrthe study was 928 final year VTE students from
University of Benin, Benin City, Ambrose Ali Univaty, Ekpoma, Benson ldahosa University, Benin City
College of Education, Ekiadolor and College of Eatian, Igueben. University of Benin, Ambrose Ali
University, College of Education, Ekiadolor and Iégk of Education, Iguebenare public owned institis,
while Benson ldahosa University is a private owirgtitution. The sample size of the study was Z## Taro
Yamane formula was used to obtain the sample (Udoag011).

The instrument used was a four-point response omigestionnaire with 30 items. The response mades
highly satisfied, satisfied, dissatisfied and hygHissatisfied with numerical assigned values 0842 and 1
respectively were adopted. The questionnaire wididatad by two experts, and its reliability of 0.9és
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obtained using Cronbach alpha formula. Data weedyaad using mean, standard deviation and t-tb&tan
was used to answer the research question, whilet tntas used to test the hypotheses. To ascentaievel of
satisfaction on each programme activities, the Iieal of mean responses was employed. Any itenh witan
value ranging from .05 to 1.49, 1.50 to 2.49, 2%@3.49, or 3.50 to 4.00 was considered as highiyatisfied,
dissatisfied, satisfied, and highly satisfied. Heer overall mean value less than 2.50 was alsardeg as
dissatisfied; while overall mean value from 2.5@ afove was also regarded as satisfied. These cdngean
values were considered as criteria used to asoeffHE students' level of programme satisfactiothis study.
With respect to the standard deviation, any iterth\is value of standard deviation less than 1r@énfthe
mean value were considered very good response ighty ltlustered around the mean. The decisiongtfer
hypotheses were based on probability (p) value.0%,0such that the hypothesis is retained if thalpe is
greater than 0.05; otherwise is would be rejected.

Resear ch Question: What is VTE students’ level of programme satiiatin tertiary Institutions in Edo State?

Table 1. Mean and standard deviation analysis on the le¥gbirogramme satisfaction among vocational
education students in tertiary institutions (N 9p7

SIN  Item Statement Mean SD Remarks
1 The teaching of practical skills by lecturers incdtional and Technical Education1.80 .849 D
2 Relevance of curriculum content to modern dayceffiemands 2.01 .869 “
3 Methods of lecture delivery adopted by lecturers 1.98 .875 ‘
4 Instructional content of the programme 3.00 .896 S
5 Use of projectors to teach 1.41 .698 HD
6 Ability to relate theory to practical during SIWES 2.11 .923 D
7 Interpersonal relationship between lecturers andestts 2.30 1.011
8 Teachers feedback on assignments 2.97 .925 S
9 Lecturers commitment to class attendance 3.14 .934 “
10 Time between end of lecture and examination 2.35 1.018 D
11  Disposition of lecturers/willingness of lecturemsdlign with modern trend in wol “
2.39 .952

of work
12 Maintenance of facilities and laboratory equipment 1.40 .579 HD
13 Up to-date computer laboratory for practical teaghearning 1.47 .644 “
14  Good lighting and ventilation for teaching and feag 2.80 1.070 S
15 Comfortable seats and tables for acquiring releskitis in the programme 2.09 972 D
16  Currency of textbooks and other study materials 2.03 .770
17  Adequacy of textbooks and teaching aids 2.06 .840
18 Easy access to learning materials 2.11 741
19  Accessibility to internet facilities 2.05 .902
20 Regular power supply to operate machines 1.39 .618 HD
21  Practical work-shop 1.44 .664 “
22 Arrangement of office equipment and facilities 2.19 .805 D
23  Programme meeting the goals and objectives 2.24 .955 “
24 Time allotted to teaching of skills 2.29 .782 “
25  Distribution of courses in examination time table 2.13 1.096 “
26  Lecture time table distribution 2.28 .881 “
27  Class size (Students and teachers’ ratio) 1.92 1.081
28 Release of result after examination 2.17 1.152
29  Record keeping and management 2.14 .764
30 Job prospects of potential graduates of the program 2.15 .936

Overall value 213 222 D

Table 1 reveals that the mean item responses attitents on their level of programme satisfactanmge from
1.39 to 3.14, while the standard deviation rangenft579 to 1.152. The mean responses depict thattilents
were highly dissatisfied with five of the items mBponding to their programme activities. Howeteg, mean
responses showed that the students were satisfiadfaur of the items (4, 8, 9 and 14) of their gramme
activities. The cluster mean of 2.13 summarilyeads that the students demonstrated dissatisfaotiotiheir
programme of study.
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Hypothesisone: VTE students in Edo State will not be satisfiedhieir programme of study.

Table 2:The t-test analysis in comparing students’ mearpaeses of programme satisfaction and the
hypothesized mean of 2.50.

Subject N Nor mative Actual SD df t-val. p-val. Decision
mean mean

Tertiary Vocational and

Technical Education 279 2.50 2.13 222 278 28.122 .001 S

Students

Note.S means significant (p < .05)

Table 2 shows that the overall mean level of satt#hn is 2.13, while the standard deviation i2.27 he test
score (normative mean) is 2.50, while the t-valith df = 278 is 28.122. Testing the hypothesislpha value
of .05, the t-value is significant at p-value 0810 Since the p-value is less than the alpha yahgestudents’
level of programme satisfaction is significantlyvier than the expected level of satisfaction.

Hypothesis two: There is no statistically significant difference tire mean rating of male and female VTE
students in tertiary institutions in Edo State witlgard to their satisfaction.

Table 3:The t-test analysis in comparing male and femaldestts’ mean responses on their level of programme
satisfaction

Sex N M ean sSD df t P Decision
Male 110 2.15 .220

277 1.380 .169 NS
Female 169 2.11 .223

Note.NS means not significant (p > .05)

Based on sex, the aggregate means between maferaald vocational education students’ level of paogme
of study satisfaction are 2.15 and 2.11 respegtivéhe t-value (1.38) depicts not significant atgbue of .169.
Since the p> .05, the null hypothesis is retain@this implies that male and female VTE studentsemtiary
institutions do not significantly differ in theievel of programme of study satisfaction.

Hypothesis three: There is no statistically significant differencetite mean rating of VTE students in public
and private Universities in Edo State with regarthiir satisfaction.

Table 4:The t-test analysis on students’ level of progransatésfaction based on ownership of institutions

Ownership N Mean SD df t P Decision
Public 108 2.114 .196

112 .100 921 NS
Private 6 2.106 .249

Note.NS means not significant (p > .05)

Results of Table 4 shows that the aggregate mespomees of the students’ level of programme ofystud
satisfaction based on university ownership (pubhd private) are 2.114 and 2.106. At p = .921 tihalue
(.100) is not significant, hence the hypothesigtained. Thus, there is no significant differebeéween public
and private VTE students’ responses on their lef/pkogramme satisfaction.
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Hypothesis four: There is no statistically significant differenicethe mean score of VTE students in Colleges
of Education and Universities in Edo State witharelgto their satisfaction.

Table 5:The t-test analysis on students’ level of progransatésfaction based on type of institution

Institution N Mean SD df t P Decision
College of Education 165 2.14 .237

277 .810 419 NS
University 114 2.11 .198

Note.NS means not significant (p > .05)

Table 5 showed that the aggregate mean respon&€EEo§tudents in colleges of education and unitieision
their level of programme of study satisfaction 2r&4 and 2.11 respectively. The data in the talbdsved that
the t-value (.810) is not significant at p-value4f9. Since the p-value is greater than the alplhaze (.05), the
null hypothesis is retained. This means that Vit ents in colleges of education and universitidsndt differ
in their responses as regards their level of progra of study satisfaction.

Hypothesis five: There is no statistically significant differencethie mean rating of UTME and direct entry
VTE students in tertiary institutions in Edo Staii¢h regard to their satisfaction.

Table 6: The t-test on programme satisfaction based on stsd@odes of entry into the institution

Mode of Entry N M ean SD df t P Decision
Direct 146 2.11 .246

277 1.109 .269 NS
UTME 132 2.14 .193

Note.NS means not significant (p > .05)

Data in table 6revealsthat the mean responsesvef ¢t programme of study satisfaction based on enofd
admission (direct and UTME) are 2.11 and 2.14 retpady. The t-value (1.109) is not significant@value of
.269. Since the p-value is greater than the alpdlaev(.05), the hypothesis is retained. Hence, nisan
responses of UTME and direct entry VTE students rditl significantly differ with respect to their lelvof
programme satisfaction.

Discussions

This study investigated the level of programmetoflg satisfaction among VTE students in tertiaititations.
The study found that the students were dissatisfig¢tal their programme of study. In some areas sgcthe use
of projectors to teach, maintenance of facilitiesl daboratory equipment, up to-date computer |aoyafor
practical teaching/learning, regular power supmlyoperate machines and practical work-shbe students
expressed high level of dissatisfaction. Althougie students established or expressed some ldvel o
satisfaction in areas such as Instructional cont#nthe programme, teachers’ feedback on assigranent
lecturers’ commitment to class attendance and dagtding and ventilation for teaching and learnirtge
outcome of this study demonstrated that the stgdenet dissatisfied with the majority of the aci@stin relation

to their programme of study that would enable trequire those skills and abilities that can satiky needs
of employers. From this result, it is obvious thia level of dissatisfaction is high which calts toncern,
redress and improvement in the programme of stiiis is unhealthy bearing in mind that VTE progragsm
in tertiary institutions are training grounds whetedents learn and acquire all necessary skitlsaailities that
potential employers in the labour market sought fibrtertiary institutions embrace the challendgpmviding
students with the conducive learning conditionsgents are likely to be motivated to learn and bezquality
graduates. This is in consonant with Abbasiet2dl1() who stated that if university graduates aoxiged with
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the necessary facilities to make their experienmedacive, that attainment of necessary skills abifitias
would be possible. On his part, Seyi (2014) asddttat teaching with real materials and real situratan help
to encourage the students to learn and enhancigyqual

This study found that gender, university ownersimgtitution type, and mode of admission or entnyoag

VTE students did not significantly differ in thé@vel of programme satisfaction. Specificallystetudy found
that both male and female VTE students in theasrtinstitutions have the same level of dissatigfacn their
programme of study. It is not surprising that neatel female students have equal level of satisfasiioce both
of them receive training in the same environmernteurone academic setting and using the same fesifior

learning. This is in line with Carey, Cambiano,& Dere, (2002) who stated that satisfaction actuatlyers
issues of students’ perception and experience glutirir academic years. On the contrary, Rienzilen

Abbasi et al (2011) stressed that existing evideaperts less satisfaction among female studentempared
to male students. Similarly, Spring and Mackoy iasht, Yongki and Dongkeun (2000) posited that peeck
service quality is an antecedent to satisfaction.

Additionally, the findings of this study showed thmth private and public owned universities thiig€oVTE

programmes operate at the same level. Hence,ttldergs from private and public universities expegs
similar level of programme dissatisfaction. Privatel public universities are guided by the sameauum of

study as specified by the National Universities @ussion (NUC) including books, equipment and qyadit

VTE lecturers among others.

Similarly, this study found that neither college education nor university students has a diffetenel of
satisfaction in their programme of study. This irplthat both universities and colleges of educatim VTE
programmes in similar ways, hence students frorh butitutions expressed the same level of didsatisn
towards their programmes of study. This could é&ygoe attributed to poor conditions under whichB/T
programmes are being carried out. For instanced gpality and standard schools depend largely @n th
provision, adequacy and utilization and manageroéeducational facilities which are physical resmg that
facilitate effective teaching and learning as veallithe capacity of ensuring students satisfaciibrs is in line
with Akinsolu (2004) who stated that educationalriculum cannot be sound and well operated withrEowl
badly managed school facilities.

Finally, this study found that mode of entry inke tinstitutions (direct entry and UTME students) dot differ
in their level of dissatisfaction towards their grammes of study. The students admitted as dineity had
similar experience of programme dissatisfactiorthase who came through UTME. This is probably beseau
students of different entry mode study in the sanagramme environment and delivery practices.

Conclusion/Recommendations

The study concludes that VTE students in tertiastiiutions in Edo State are highly dissatisfiedhwtheir
programme of study. There is no significant défeze in the level of programme dissatisfaction tase
gender, type of institutions, school ownership amatie of entry or admission.

Based on the foregoing conclusions, the study recends that tertiary institutions should endeavousrbvide
facilities including up-to-date computer laboratdoy practical skills teaching/learning in tertiainystitutions
and conducive learning conditions for effectivemimy of VTE programmes. These will no doubt, enalild&
programme produce quality graduates who can stamdest of the current competitive labour marketordder
to ensure students' satisfaction and sustainabdftythe programme towards economic development of
individuals and the country at large,
1. Government should design an incentive scheme tooemp VTE graduates for self-reliance after
graduation,
2. In addition, regular orientation and re-orientatioh VTE students on the importance of VTE
programme especially at the point of entry or agiois
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3. There should be orientation on the dispositioneafurers to align with modern trends in the worfd o
work, so as to give students appropriate counstleoprogramme.
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