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Abstract

Approaches to teaching at the tertiary level areteudiverse. Although some
subjects by their very nature dictate the modeetifsdry, in most cases the teaching
method is left to the discretion of the lecturerthie past years, the author's mode of
delivery was defined by what she had experiencaah fner lecturers during her
student days; lecture, give notes, quizzes, assgtsrand set questions for end of
semester examination. The author's desire to egplive project method as a
teaching approach was motivated by her observatiand experience of more
global practices as well as the need to be a réflecteacher. In this approach,
students were grouped and given the freedom tcctsédpics from the course
outline, design projects and share with the reghefclass. The rest of the students
were given opportunity to pose questions to theigsaand to contribute to the post-
presentation discussions. The author facilitated tiass by filling in any gaps
during this period. The feedback elicited from shiedents at the end of the semester
showed that barring the high noise levels that dones characterised the
discussions, most of the students felt their reteskills and ability to do teamwork
had been enhanced. Additionally, they had built fidemce through the
presentations and interactions and discovered samate abilities hitherto had
been unaware of. Most importantly, the procedudedia better understanding of
all concepts outlined for the semester. In thisgrathe author shares the procedure
and reflections on this approach to teaching andkesarecommendations for
improvement in the future.
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Introduction

Approaches to teaching at the tertiary level ofcadion are quite varied. Lecturers are familiarwi#aching,
assessment, research and such duties requiret &uel. Whilst doing a PhD at the University ofefer the
author did a two-stage course in Learning and Tiegcim Higher Education, where she was introduagd t
various approaches to teaching at the tertiarylléMais was a requirement to take on a GraduatecHieg
Assistant (GTA) job. Although she did a similar cegiat the University of Education, Winneba (UEWhana,

at the early stages of her teaching career at UEWas the knowledge acquired during the two stagfehis
course and the experiences gathered whilst workéng GTA at the University of Exeter that intersifiher
desire to explore more engaging teaching approaa$o be an innovative lecturer.

Various researchers and academics have blamedadass teachers’ inability to use innovative andative
methods on the limited approaches used by theiurexs during their training. For instance, Owu-E{2008)
indicates that most teacher trainees are not familith engaging approaches to teaching. He fudtaes that
this has resulted in rote learning and classrootocaacy. He suggested that teacher educators use mo
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engaging methods that teachers could emulate intdaehing. Harber and Mncube (2012) corroboraig ity
stating that:

. in_ many countries, including developing countrismacher education
tends to help perpetuate authoritarian practicethea than be a source of
more demaocratic ones. This is because teacher éidud®&nds to perpetuate
traditional, unreflective and teacher-centered pgogy rather than
challenging it(p. 112).

Similarly, Schweisfurth (2011) attributed some tears’ inability to use child-centered approacheseathing

in African, (Ghana inclusive) to the fact that tle@achers have not experienced these approachew dbeir

training. Dull (2006) discovered that Ghanaian besis were more concerned with classroom discipdime

preferred to use approaches that sustained ordkigaietness in the classroom. It has been suggéiséed
critical thinking approaches should be adaptedeaching at the tertiary levels in Africa, as thiar effect
major improvements towards critical thinking skdlsnong students’ (Marbell, 2009, p.20).

One of the courses in the Department of Theatrs Alifbcated to the author at the beginning of 22067
academic year was Media and Society. This courseitgpdescription was to provide students witloaerview
of the entire media process; from various toolsitents, through to presentation and audience redgpiThe
objective of the course was faudents to be able to identify different types addia, the motives of initiators,
target audiences and what each form intends teaehi he focus was to deliberate on different faoéimedia
and target audiences, packaging of media prodowsja ethics and audience sensitivity. It was trst fime
the author was going to teach this course and shieled to explore the project method of instructionthis
article, she shares the experience, the outconmese sesponses of the students she interviewed tifter
project, as wells as her own reflections and matesmmendations for the future.

The Project Method

The project method was initiated by William Heardpitrick in the early 28 Century. It has its roots in
Dewey’s progressive education proposed in the eH0s. Dewey’'s ‘model of progressivism’ emphasised
learning by experience, critical thinking, problewlving, social responsibility and such skills tlaa¢ needed
for life (Dewey, 1982). Dewey advocated child-cedtreducation that allowed each child to progresa in
manner relevant to their abilities (Marzano, 2008) Dewey’s view, each student has varied cap#sliin
different fields and it is important that these @hifities are harnessed to the benefit of the studehere is also
an assertion that Kilpatrick was influenced by Ediva@horndike's propagated psychology of learninghie
early 1900s; that students are well motivated astdeae better results in their learning when thejog the
learning process (Knoll, 1995; Thorndike, 2014)u3hstudents’ accomplishments are boosted whenatteein
control of their own learning.

Kilpatrick further advanced progressivism and psyofy of learning in what he termed the project hoelt
(Kilpatrick, 2010). In this practice, popularised ‘zhild-centred education’, Kilpatrick asserteattthe child
should be the main focus in the teaching and legrprocess. He argued that education must be detis®td in
the sense that the teachers should no longer bedias the storehouse of particular knowledgedhght to be
transferred to learners. In his model studentsagpand discover knowledge, relegating the teasheie to
that of a facilitator (Kilpatrick, 1918). The prafemethod, if used appropriately aids students(&):develop
independence and responsibility, and (b) practmgas and democratic modes of behaviour’ (Knoll9%9
Online). Thus, this approach allows the studentshi@re knowledge and take control over their ovannieg;
thereby democratising learning.

Ideally, the project was proposed and carried thgbuby the students
themselves, i.e. without any help from the teactweronly if the students got
“freedom for practice” and exercised “practice withatisfaction,” could

21



Brew

they increase their self-confidence, self-relianself-efficacy and improve
their ability to initiate, plan, execute, and judgabilities Kilpatrick believed
were essential for the preservation and advancemémntemocracyKnoll,
2014, Online)

Although this seems to be a good approach to tegdamd learning, it has been confronted with comtrsies.
Some scholars have argued that the use of the waject’ is ambiguous, because it is difficultddferentiate
a project from other practical aspects of teaclsingh as class exercise, practicum etc. Alford (R@dfers a
clarification thus, a project (as used in the prbjmethod), should be an activity or product inéd and
produced by the students and not the teacher. éearfgenerate tangible products that frequentlgstrand
disciplinary boundaries and are typically displayedhe general public' (Knoll, 2014). These chtastics
gives the learners opportunity to explore theireptitils in different facets of lifelong learning.

Over the years, the project method has gone threegés of reviews and currently prevalent as ‘[@obbased
learning’ (PBL). Problem-based learning is ‘a systic teaching method that engages students imikear
knowledge and skills through an extended inquirycpss structured around complex, authentic quesdod
carefully designed products and tasks’ (Markhanmmea, and Ravitz, 2003; In Pecore, 2015, p. 15B). pist
as in the project method, is grounded in constvisttiearning theory influenced by the work of ga2Dth-
century psychologists Jean Piaget, Lev Vygotsky, d&rome Bruner (Pecore, 2015, p. 160). The key ide
constructivist approaches to teaching and learimnthat teachers stimulate learners to construgir thwn
knowledge in collaboration with other learners (Waol&, 2013; Pritchard, 2009; Marzano, 2003; Jorass
Peck, & Wilson 1999; Reid, Forrestal, & Cook, 198@)a constructivist learning approach, ‘learnactively
develop their knowledge, rather than passivelyivec# (Woolfolk, 2013, p. 360). Similarly,

... the goals of problem-based learning are to hetlpdents develop flexible
knowledge that can be applied in many situatioms,contrast to inert
knowledge; to enhance intrinsic motivation and Iskih problem solving,
collaboration, and self-directed lifelong learnif@/oolfolk, 2013, p. 352).

Despite the various reviews and varied names fetlitteralised approach to instruction, they com¢he same
principle of student-centeredness. Thus, allowiuglents to take control of their learning and depeskills

aside the main learning material. These reflectthe principles of progressive education, constwistti
advocates, project method approach and problenddaaening. It is those principles that the autbought to
pursue with the level 400 students who had regidtér the Media and Society course.

Rationale of the Study

This study explored the project method of instuttat the tertiary level. It was a search for waysmprove
the author's instructional approach and offer sitgla richer teaching and learning experienceloald give
them extra benefits in addition to the specific rseucontents. Although the project method introdubg
Kilpatrick was popularised in the 1900s as a teaghind learning approach for younger students nogg) the
author perceived its application in higher educatimuld be very appropriate. This approach is nauelent
centred; a more global trend that offers studentsreomy over their own learning. The use of thejgub
method for this course was also to explore opmitias for students to exchange ideas with othkearn
through group discussions, develop new and exteimdghts into how the various forms of media erggaith
society in reciprocal ways. It was perceived asapproach that could further develop their creaskils as
theatre arts students, that instead of just legraimout what others are doing in the media, theterthe
products themselves, developing skills that wowtp them in their future endeavours. The authorusst! this
approach in a drama research project she did witdren and reasoned it would work with adult stutdeas
well.
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Methodology

The author used action research because the moeisle systematic action approaches to practiteoméo
‘seek ways in which they can provide good qualipeation by transforming the quality of teachintated
activities, thereby enhancing students’ learnikpghy, 2010, p.1). She had perceived that the projethod
as a teaching approach has the potential to impieaghing and learning at the tertiary level. Koshplains
that action research:

. is a continuous learning process in which theagsher learns and also
shares the newly generated knowledge with thosem#ybenefit from it ...
It deals with the practices of various people, guiften within their settings.
Its main purpose is to improve practice — eithee’snown practice or the
effectiveness of an institutigoshy, p. 9).

There are several models of action research. Thigoawehose to use the model proposed by Kemmis &
McTaggart (2000). Theirs is a spiral model, whicbpmses three stages for planning, action and weé$en

and reflection. It follows a series of spirals whigrogress through a continuous cycle of ‘Planrnghange;
Acting and observing the process and consequentetheochange; Reflecting on these processes and
consequences and then replanning’ (Koshy, p. 2%.figure below shows how this research followednitgs

& McTaggart's model.

-
Reflect on the implications of cutcomes \/
and feedback PLAN g4 — Flan how the project method
WA can be used effectively to teach
| the Media and Society course
Use the projecc method as mode of "o KT & OBSERE_ T
instruction for the Media and Socety _l.r Flan next acticn considering the
course. Observe and solicit feedback on the HW“I’:; , limitations of the previous action and
effectivenass of this approach p“;m aiming at improvement
:.-"' \ ...'|
\ \ | i
b - /.-'
\\\/4{\1:.___ _ | y
= 8 omsERvE g

Artion Research Spiral Model Proposed by Eemmis and McTaggart
(2000). Source: Dudovskiy, T. (2013: Online) Research Methodology.

With a total number of 48 students made up of 2fiales and 28 males, twelve groups of four were éokm
The author used purposive sampling and did thepgnguin a random manner, making sure each groupahad
least one male or female, to create a kind of gebhdé&ance and that group members were not friefibs
approach was in line with the fact that in purpessampling the selection is based on specific cheniatics of
the population (Cozby, 1997). At the end of the sstier, a cross-section of the students randomigtesl from
the various groups were interviewed on how the @ggit had affected their learning. Although the authias
not using a quantitative approach, the student®vasked to respond to questionnaires to authemtitat
responses received from the interviews. Excerptiefranscribed interviews are included in thipgra
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Exploring the Project Method - The Task

Each group was to select any form of media andydesiproduct. They were to decide on a topic, prgdhe

appropriate media to use and the target audiereey Were also expected to pay attention to corterglation

to design, audience sensitivities, ethical and rog®ies discussed earlier in class. The groupe teemake a
presentation on their projects for 15 minutes,dted at a particular audience. The initial audiemas another
group of four (the society group) who would respaadhe presenting group whilst the lecturer féaiéis. In

another 15 minutes, the society group responds$isorhedia, showing their acceptance or otherwisk tan
discuss how the message affects them. The resteofliss join the discussion for another 15 minafésr

which the lecturer gives comments to conclude éssisn. Two media groups took their turn each weed;as

media and the other two as society in separateptasons. This was followed by a general classudision on
tasks of the day.

The Projects

The first group presented a drama on a perspectivgiving young girls who are supposed to be irosthut
into marriage. In the drama, a couple gives ouir thaughter in marriage to a rich old man agaimh&irt
daughter’'s wish. The girl in her desperation coramiticide and the man demands the dowry he paid tihe
parents of the girl. This satiric comedy borne olutesearch, revealed some atrocities in child iager Their
target audience was the people of the Upper EagibR@f Ghana where child marriage is reportedetariost
prevalent (Akapule, 2016).

The second group run a talk show in which repredimats of a bank advertised a pension scheme dubbed
Okyena Asm — Invest today for tomorrofer people engaged in small private business, asolvomen selling

in the market, small shop owners, mechanics, agisgtc. They realised that the petty traders whaaio
contribute to Social Security and National Insumiicust (SSNIT) will not get any benefit when thggrpw old

and cannot continue their various businesses. Titlea through this media was to encourage thism@iu
people to make some savings that will mature feir iretirement.

The third group did a talk show that was precedga Ishort drama. The focus was how to cope wittpleeo
living with HIV/AIDS. In the drama, a man discogehis fiancé was HIV positive, at the point whehe t
marriage preparations were far advanced. The quegtsed to the panel was whether the man shoudthgad
and marry the woman or end the relationship. Tleghad done a good research on this topic angdetson
who played the role of @doctor was able to give very valuable and up te dt#formation on how people living
with HIV/AIDS could have a relationship without edting the other.

The fourth group created an electronic billboardwdrich they projected a happy couple and theirdebit as
against the dangers of gay marriage. Aside thesobwif their message, the electronic billboard ptbio be an
innovative work by the group. The fifth group didr'® show on how to handle domestic gas fires. Thag
done their research and got information from th&édwal Fire Service. They took the class througtv arious
fires start and what to do to prevent the fire frgetting out of control and what to do when it doBsey also
gave information on how to handle domestic gasndgis to prevent fire. The sixth group did a semina
presentation on the proper use of condoms. Witlbaden carved penis, they showed the correct wassdoa
condom in order to prevent damage that could retheefficacy of the product. The seventh groupaliaddio
talk show on how to deal with anger and other pevaatters in a relationship. The talk show waggded by
a short radio drama in which a husband gets irtkgtiavhen the wife receives a calllis mobile phone. In the
ensuing talk show, a member of the group playedccthumsellor whilst others called in to make commentd
ask questions.

The eight-group created a radio station they caldd.7 FM. In the devout program aired to the c¢lasklse
prophet gave ridiculous advice to people who wealling in into the program seeking for help on wvas
issues. This was exposing the influx of charlatean§&hana. The program was intercepted with shapiscl
advertising the products of the sponsors. Groug,nifealt with some aspects of media addictions ¢batd
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affect relationships in diverse ways. This was ashéw that was preceded by a short drama. In thisraan
decides to watch the television serif@smkum Bhagy#eaving the food she was cooking on fire to bdrhe
husband returns from work but she ignores him bezalne is so engrossed in the show. This creatifls a
between them and the husband threatens divorce.opned the discussion which allowed people whHecta
in and contributed to the debate.

Group ten did a TV show focusing on the cause #iedts of Skirt and Blouseroting Split-ticket voting) The
main speakers were from the various political partivith a host who tried to solicit their views e topic.
The group had also video recorded the views of retlaside the panel which they played in-between the
discussions. Group eleven did a radio talk showhereffect of illicit relationships. They createdaalio station,
88.8 FM. As the program came on live, the presdntevduced the program and played a commerci&vied

by some music before the actual program startedugtwelve did a radio show that discussed vargris
styles and how these could enhance marriages apd malationships. The group engaged a resourc®pand
others to phone in to contribute or ask questidhgir target audience were adults and as suchrdgrgm was
aired after midnight. This project was pre-recardad played to the class.

Reflecting on the Outcomes of the Use of the Projeklethod Approach

In the project method, ‘Kilpatrick advocated foudént-initiated projects that utilize the laws e#tfning to
intrinsically motivate the student to emerge withigh degree of skill and knowledge, view schodivity with
joy and confidence, and appreciate school and atheial agencies’ (Pecore, 2015, p. 158). The ousoof
the use of this approach in this study accrued gadts for the students. Through the projects thdesnts did
not just learn about media and related activitteey created the media and content as well. Somimeof
students discovered innate talents they were nateawf. For instance, the creation of the electrdailiboard
was a great innovation, coming from students wheehao regular contacts with any media house. The
television talk shows were very impressive. Althbuggudents view such shows, creating the TV stataomd
the programs and to arrange for others to call theoprograms and ask very pertinent questionsgetiher
exhibited great talents in the making. The resopeesons who were members of the groups had signifi
knowledge on the various subjects which illuminatgel amount of research the students did. The rstthavs
were also brilliantly created. Some groups recorthedshow and played it to the class, however ethezre
some annoying background noise that made it difficuhear some parts of the recordings. This degdithe
work of amateurs but with their level what they dids very innovative. These as per the benefitheproject
method, has offered these students some skills ¢beld use in the future, to further develop forsomal
business or join the practice somewhere.

The project method proposes team work and oppaytdar students to generate knowledge on their own
(Knoll, 1995). Through the grouping mentioned earlthe students had also experienced the veryriamtgob
market need of teamwork and collaboration. As KegaD09) observes, ability to cope and work witbple
you barely know, do not have acquaintance wittpemple you may not like to work with becomes a leimagje

in the workplace. The project method approach hewgwoved to mitigate this challenge.

Aside the creativity and teamwork, students hadoodppity to learn the content of the projects. Mokthe
groups did a lot of research on the content whieklerthe presentation very educative. The presentati how
to prevent and handle domestic fire caused by gaswery educative. A student who had previouslykedrat
the Ghana National Fire Service (not part of theugy gave further insight on the topic. At the efdthe
session, students were so enlightened not jusiemedia tool used but also the content.

The presentation on the proper use of condom wathan exciting topic, considering the age groupthef
students. Out of the 44 students, 35 were in thgaaf 21 -25 years, 5 in the range of 26 — 3@syamhilst 2
each in 31 -35 years and 36 — 40 years respectiValg group knew the best media to use becaugentneded
to physically demonstrate something to the audiembey used a phallus (a wooden carved penis) ttheo
demonstration. They showed the right way to renttreecondom from the package and how to slip ithen t
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penis to have efficient protection from unwanteggmancies and sexually transmitted diseases. Tlsey a
showed the students how to safely remove the conaliden use. It came out that condoms have sometimes
failed because of wrong application and handling.

The group that presented a T.V. show on the impmdcvarious media, especially television series and
telenovelasmade great impact as their presentation openeduaseto discuss the major component of the
course. Their approach was most suitable becdgseshowed a media within a media, a performanca of

woman neglecting her duties to watishmkum Bhagydeading to her husband’s threat of divorce. Thet ne

section was the talk show where the couple had gmsee a counsellor who opens the discussioretpublic.

It was good opportunity for the class to discusth lpmsitive and negative impact of media on society

The project that caused a stir was the radio shHwt was meant for adults and was expected to tdr af
midnight, when children are supposed to be sleepihgy discussed different sex styles and askeglpdo
phone in. It was very interesting how they playeddverts intermittently to show who their sponseese and
this was a company that sells medication to ineddésdo. The language was vulgar and raw, whictdena
some students very uncomfortable. But it was deahe class that the effects of media on socisgyvaried:
they may generate laugher, irritation, tears, cotnfamong others. It however emerged that thosdtnig
programs often do not get to the target adults lmeadhey might be tired and asleep and the childmumd
rather be up and listening. Some young people whmat the target of such programs are sometinmeptea
to try those sex styles meant for the adults. Teemthat did the radio presentation of the falsmpet angered
the students the most. They were intrigued by thiétya of this prophet to twist the arms of unsusiieg
listeners and requested those who needed helprwbtde money transfer to his account.

At the end of the semester, the students had el various media tools -created by themselNesnt
important contents, enhanced their research skitisctised teamwork and unearthed their creativities.
These were the author’'s observations, but there theasneed to get feedback from the students whe wer
supposed to be the beneficiary of the project ntetigproach used. Moreover, as this approach wagméve
author and the students, the feedback from theestadvould help improve future approaches as actisearch
methodology proposes.

Feedback from Students

The benefits the students felt they accrued froma éxperience include: better understanding of epts;
broader knowledge acquisition, enhanced reseaiitih, siroup/team work, presentation skills, moreyaging
class participation and interaction, sharing of\wisalge, high motivation to learn, discovery andamement
of their creative abilities. Included here are s@ibed excerpts obtained from feedback interviewh the
students at the end of the semester:

This approach is very good because it encouragetbrfearn and do a lot of
research. It has also helped me to identify my mt@tks and explore our
creativity and think outside the box. Through theation of our own media,
some of us have learnt how to do video recording editing, some have
created digital billboards and we have also leatmtdo class presentations.
It also helps students’ participation. | think iauld be encouraged.

The media and society class has encouraged me &Hist class has given us
opportunity to learn from various topics such ass gmafeties, how to use
condoms etc. so | have been really educated. hés research institution
and as a student, you have to do research ancatiiewe did forced us to do
a lot of research and get information to share. $dhink the mode of
teaching is very, very good. So, | am encouragingebew to keep it up.
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This class has been very interactive. | have emjdhés class this semester
and | have learnt a lot. This media and societyssldas helped me to
unearth some other talents in me.

This course has really impacted a lot of knowledgeais. Some of us weren't
doing much research but this course helped us dat af research. Also,
some of us did not like working in groups but grisup work has helped us
to change our attitude. The presentation has alsosbed the confidence of
students as we presented on projects we did orowur | think it's a very
good approach to teaching. All in all, | think ia$ been a good learning
experience. And if other lecturers can use thisrapgh, | think it will be a
good thing. Thank you.

The Media and Society class has helped me a lateS6 us have been able
to put away shyness to work with others in a grang present to the class. |
was able to come on stage, hold a mike and becastaraMadam, for me, |
wish you can come and teach us next semester.

The procedure helped us a lot. | think the classraction was also helpful.
The class was ready to lambast you when your prejed presentation are
not good. You know you have a presentation andlpedp comment, so you
will prepare for them. And because of that you wi8o make research to
support your presentation. So, | think the approeadily helped me.

It is evident the students have gained skills tiatld benefit them in the future, either for funtlséudies or job
applications. In a survey conducted by Hoskins Aldvstead (2009) on students’ motivation for entgrin
tertiary education at the university of PortsmoltK, most students indicated they wanted to buitduweer and
hoped to gain good jobs after completion. Most arsity students have similar ambitions, but in tinghly
competitive job market, is it not the degree altimet will get them jobs? Aside the university diidtion,
employers want evidence of creativity and abildygenerate new concepts’ (Kneale, 2009, p. 106 duthor
is optimistic the skills gained through the projewthod would give the student advantage when apgyy for
jobs.

Challenges

Although there were varied gains through the prtajeethod approach as observed by the author aestexdtto
by the students, there were some setbacks withgbef the approach. The idea to allow the studentelect
media of their choice limited the media tools expth Most of the students were young people arsiiels they
all focused on modern media — radio, tv, dram&stalws, electronic billboard etc. None did a prbjeith the
traditional media such as newspapers and magazimedl. (2010) has expressed reservations on Kiiplds
insistence on project on th@erogative of students, indicating it might novays yield the desired results.
Thus, following the principles of project methodigmusly might limit students’ learning as theylwiormally
do projects that interest them. It was also necgdeathe author to get the topics the studenteevigesenting
on before each class to enable her do researclwthatl enrich her own contribution to the discussioFor
instance, the author was so ignorant about theeproge of condoms and was handicapped in the post-
presentation discussion. Although the studentsdue research into the topics, there were instathesswere
asked to search for more information to clarify sassues at subsequent sessions.

Some students reacted badly to some issues bettaseook them too personal. For instance, theeissu
homosexuality created a lot of controversy and esioh after the group presented the electronibduilid that
showed images condemning these practices. It cane tauthor’s attention later that some studentie class
were known to be engaging in these practices dhth#g their mates were intentionally attackingrthwith the
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content of their project. This almost derailed thess; shifting the focus more to the content sodbtriment of

the media tool being studied. Others were embardagbout some raw language used by a group thatedra
radio station and did a program on sex styles Watld enhance marriages. A student commented that,
‘although the presentation was for academic purptieese who tackled sexually explicit issues shcdste
been a bit discreet; their language was too rawsdme instances, the discussions generated &noise, and
because lecture rooms are soundproof, there were concerns the noise mighirtisome other lectures. The
author also acknowledges that the use of the propethod will be difficult in situations where th#ass
number is large and of course, it cannot be usethéteaching of all university courses.

Conclusion

The purpose for exploring the project method waing a more engaging approach to teaching the &add
Society course. Despite the limitations such aggsige noise, students limitation of choices (whigs based
on their interest) as well as discomfort and coiofusthe students gained enormously from this ago As
indicated by theorists of the project method, & Hze potential of giving the students more tha fjloe course
content. The responses from the students showG@néating their own media tools, contents and slgawith
their mates, the students gained ownership of thaining and engaged in experiences that theydvoaitdly
forget. Learning from the limitations of this exjment, the author intends to expand the studesftsice by
giving specific media to work on, find better wagfsclass control and encourage students to av&iddaany
issues personally instead of learning from themaly, the author would offer awards to groups tauld
come up with exemplary projects, as suggested mesuf the students. Although, project method wavkh
intrinsic motivation (Pecore, 2015) such an awaall boost student motivation to achieve more igirth
learning.
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