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Abstract
Stakeholders of education see Basic Education asfadbndation of development

and progress in an ever growing Ghanaian societywklver the quality of teachers
who are to ensure the realisation of the aspirasidhe societies hold for their
children appears to have fallen below expectatidids study thus investigated the
entry behaviour and qualifications and reasons vgmg-service teachers would
want to enrol in Colleges of Education in Ghanae®tudy adopted a descriptive
survey design approach. A sample of 3000 studesrtsss levels 100 — 300 were
selected through simple random and stratified samgpiechniques from 10 colleges
of education in Ashanti and Brong-Ahafo Region&lodna. Data collected through

guestionnaire was analysed using frequency andegpéage counts and a t-test.
The results revealed that most of the student &xachre not ‘good materials’ for

teacher education and that only a few of them yehlive the genuine desire to
become teachers. It is thus recommended amongsometpward review of entry

requirements into colleges of education and interefs applicants ascertained

through interviews before admission.
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Introduction

The single most important process that defines lidues, political culture and economic power afadion,
through which its human resource capacity is dgado harnessed and deployed without which a naéemo
future is Education (Akinbote, 2004). Educationaas instrument of change and national developmet is
process and the medium for the acquisition of meléknowledge, skills, and attitudes for survivahichanging
world (Bediako & Asare, 2010). Education has thesdme one of the most powerful tools known for iy
poverty and inequality in modern societies as iiged for laying the foundation for a sustainableagh and
development of any nation.

Basic education is the level of education in Ghémat spans 2 years of pre-primary, 6 years of pyma
education and 3 years of junior high school (AnualmMensah Educational Review Committee Report, 2007
It is designed to expose children to a wide varadtideas and skills and instil attitudes that \uillp them cope
creatively with their environment and stimulate nthéo be an asset to their country. It is also ainaéd
developing in the individual the capacity to readijte and calculate. In other words, it helps tadicate
illiteracy, which is one of the strongest predistof poverty (Bruns, Mingat & Rakotamalala 2003)u$, basic
education is the only level of education that iaikable in most of the developing countries as aslin urban
and rural areas (Akyeampong, Djangmah, Oduro, Alyas& Hunt, 2007).This explains why basic educetio
the largest sub-sector of any education system affets the unique opportunity to contribute to the
transformation of societies through the educatioth® young ones (UNESCO, 2001).
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In realising the fact that unequal access to eduwat opportunity is one of the strongest corredaté social
inequality, the Government of Ghana embarked ordarcational reform to among others improve theitual
of learning and teaching as well as improving ascks basic education. The 1987 Educational Reform
Programme (ERP) and Anamuah-Mensah led committe2OD2 were aimed at making basic education
accessible to all children of school going agespesctive of their social, economic, cultural or giaphical
backgrounds. The outcome envisaged, is that thasealso been a corresponding expansion of sergdr hi
schools and tertiary education including collegesducation in Ghana.

The quality of Basic Education has however not keEmte with the expansion in enrolment. This accgrdo
UNESCO (2001), continues to be a global concernitye the general belief that the competencesathbers is
paramount to the education of the young ones wedhar future leaders of every country. It cannotlisputed
therefore that, what constitutes competence inhiagcis intimately connected with the type of teach
education programmes available for preparing basicool teachers. Judging from the trend of pupils’
performance from Basic Education Certificate Exation (BECE) in Ghana, one of the problems of teach
education for basic schools in Ghana is the poalityuof teachers produced from the Teacher Traginin
Colleges, now Colleges of Education, (Asare & NiQ14). Acheampong (2003) and Asare (2011) had
indicated that Ministry of Education had suggesthdt teacher quality development at pre-service and
professional working environment of teachers regjmost attention.

Teacher education refers to the policies and proresddesigned to equip prospective teachers wigh th
knowledge, attitudes, behaviours and skills theyuire to perform their tasks effectively in the sdeoom,
school and wider community.

The Diploma in Basic Education Certificate (DBE)aaded by the Institute of Education, Cape Coastioas
become the minimum teaching qualification for teshat the basic school level in the country. Timplies
that no basic school teacher in Ghana is expectgdisess a teaching qualification lower than tB& DT his
could be regarded by no mean achievement as aaltelehpt at improving the quality of teachers whdl e
able to help achieve the aspirations the natiod falits young ones, the future leaders. In otdeachieve this,
the then Teacher Training Colleges have been updram Colleges of Education with Master’s degre¢he
minimum qualification for the tutors in those Caiés of Education. In addition, the intake of theuldebe
teachers have also increased from 9125 to 146852316 (Teacher Education Division, 2010). This leal to
a mass production of DBE teachers for basic schadde is therefore hopeful and has the convictlat t
quality has not been compromised for quantity im effort and desire to have DBE teachers for aBiba
schools Ghana.

The entry requirement for admission into collegksducation in Ghana between 2006 and 2008 wasggty
24 for WASSCE. In his address to International @osfice on Teacher Education in the Sub-Saharanaffri
on July 23, 2008 hosted by the Faculty of Educati¢miversity of Cape Coast, Cape Coast, Ghanaditeetor
of Institute of Education, Professor J. K. Aboaggdled for an upward review of the entry requiretaanto
Colleges of Education from aggregate 24 to 22, gdye, 2008a). This concern was echoed by the Deputy
Upper Regional Minister, Mr. Daniel A. Syme, who liis opening address to th& Quadrennial Regional
Delegate Conference of GNAT on August 28, 2010eddor upward adjustment in the entry requirenfent
admission into Colleges of Education in order teuga highly qualified trained teachers are produceigach
and nurture the multitude of Ghanaian studentss,Te claimed will bring dignity and respect to thaching
profession, (Owusu, 2016). Currently, the entryuirements for admission into colleges of educatitamds at
aggregate 36.

The poor quality of products of Colleges of Edumatamong other things is attributed according ttifaf
(2010) to the quality of students admitted into todleges. According to him, the lowering of thevaskion
requirements for whatever reasons, has not onécegtl the quality of the products of the collegesaiso the
image and prestige of the teaching profession.pdistion agrees with the earlier assertion of Cacksmith
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and Zeichner (2005), Darling-Hammond (2006), Imigl amig (2007) and Rice (2003), that the qualityttod
entry qualifications of recruits into a professiesrbound to affect not only their efficiency andeetiveness but
also the prestige of the profession.

Teaching profession in the world including Ghana saffered disdain among the other professionkamiorld
because it is seen as the last resort for job emgeangt in societies. In a study that examined stugkathers’
attitudes to teaching, Talabi (2002) concluded ®8i& of undergraduate student teachers in the fyaotl
Education in one of the first generation Univeesitin Nigeria would not like to teach at the basibool level.
He maintains that, the would-be teachers see Isasicol level as lower than their aspirations. Siryl he
found out that among those who would like to teathll, 88% would not like to remain in teaching #long
time. Through the author’s interaction with studemwtf Faculty of Social Sciences of the Universitlyy o
Education, Winneba, it emerged that majority ofshedents upon completion will leave the teachirafgssion
within 3 years. Should such decisions executed gnedluication students, one can imagine what wilpkago
students in the other faculties. These observatiadsearlier been echoed by Acheampong (1995nihgarity
of graduates would not want to remain in teachiegaise society perceives the profession as belphgipoor
and disappointed visionaries.

Parents, renowned educationists, religious andtigallileaders are seriously worried about the diggal
performance of their children in the Basic Eduaatiertificate Examination (BECE) results countrydeiand
have cried for the assessment of the calibre ehea who enrol into colleges of education and assimg out,
teach these children.

It is perceived by the Ghanaian society that thelse gain admission into colleges of education heergjected
candidates from the universities, polytechnics atitbr tertiary institutions. They are describedtas “left-
overs” who do not have interest in the teachinggssion. Increasing the entry requirement intoegmb of
education will impact positively on the quality mfoducts that graduate from these teaching ingtitat

Since one of the causes of the poor quality of petlof the Colleges is the low entry qualificatibhas thus
become necessary to investigate it. The purposéhefstudy was investigate the challenges of Teacher
Education in Ghana face and ascertain their imitina for Basic Schools. Specifically, this studyestigated
current entry qualifications, entry behaviour aedsons why students enrol in Colleges of Educatié@hana.

Research Questions

The study was guided by the following research tjoles and the hypothesis.
1. What are the entry qualifications of College of Ealtion Students?
2. With aggregate do pre-service teachers enter Gualle§ Education?
3. What is the entry behaviour into the Colleges ofiéadion?
4. Why do students enrol in Colleges of Education?

Research Hypothesis
H,: There is no significant difference between matel anale students on the reason why they enrol into
colleges of education.

M ethodology

This study adopted descriptive survey researchgdessurvey entails a careful collection of datanfra
representative sample of subjects on some behaetlmnacteristics or activities. The behaviour défast in
this study is the recruitment of pre-service teashand it is considered that obtaining informatioom a
representative sample of colleges of educationdcgile a good description of the nature of thealad in
Ashanti and Brong-Ahafo Regions of Ghana. The patuh under study comprised pre-service teachetisein
colleges of education in Ashanti and Brong-Ahaf@iBes of Ghana. Ashanti and Brong-Ahafo regionsewer
selected because Ashanti Region is a cosmopolitanexhibiting almost all the characteristics & tagions in
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the southern and central part of the country wiidistng-Ahafo portrays most of the activities of tiegions in

the northern part of the country. The two regioaséehtotal a number of 10 colleges of educationesgmting
26% of the 38 colleges of education in Ghana. The tegions used for the study are considered a
representative of all the colleges of educatiotsimana because they run all the programmes dond byea
colleges of education in Ghana. All the pre-sert&achers in the colleges of education in the telected
regions constitute the student population for thaely Of the ten (10) colleges of education in Aghand
Brong-Ahafo Regions eight (8) are public and twpdg private. Three thousand (3000) students salected

by stratified and simple random sampling methodeszclevel 100 - 300.

Instrumentation

A 25 item questionnaire was developed and usedatioeg information for the study. This questionnairas
developed by the researcher based on the availitel@ture and research questions/hypothesis. The
guestionnaire had two parts A and B. Part A whidd live (5) items was designed to elicit background
information from the respondents while part B cstisg of twenty (20) items sought to gather infotiora on

the reasons why respondents chose to enrol inttegad of Education. The Likert-type of scale wittoar
point response format ranging from Strongly Agre&trongly Disagree was adopted.

Procedure

A pre-testing of the questionnaire was done usimg lmundred (100) pre-service teachers from Foste@obf

Education in the Central Region of Ghana. The preise teachers and the college used for the shadly
similar characteristics of the participants studiBlde purpose of the pre-test was to help the reBeahave the
first hand information on some of the problems saged by the respondents about the instrumenttually

helped the researcher to make all the needed adust about some of the items on the questionrie pre-
testing of the instrument also helped the researnthdetermine the reliability of the instrument.tést retest
method using Cronbach Alpha reliability coefficigniélded 0.89 after the instrument had been adieirgd

within two weeks interval. With the assistance frother colleague researchers in Assessment andidfiad,

the instrument was validated. Percentages and ratueest were respectively used to answer theareke
guestions and test the hypothesis.

Results and Discussion
All the 3000 sampled respondents for the studyrnetd validly completed questionnaires. Of the totainber
of 1500 pre-service teachers 900 (60%) were maleie W00 (40%) were females.

Research Question What are the entry qualifications of College dfuEation Students?

Table 1: Distribution of Pre-Service Teachers by Qualification

Qualification Frequency percentage
SSCE 600 20
WASSCE 2400 80

Total 3000 100

Table 1 shows that of the 3000 pre-service teadhsed for the study majority 2400 (80%) of them Weelst
Africa Senior Secondary Certificate Examination (88CE) qualification with the rest 600 (20%) having
Senior Secondary Certificate Examination (SSCE)ifigegtion.
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Research Question Vith what aggregate do pre-service teachers €ukeges of Education?

Table 2: Distribution of Pre-Service Teachers by Aggregate of Result

Aggregate of Result Frequency Percentage
12 100 3.3

18 200 6.7

24 240 8.0

36 1600 53.3

More than 36 860 28.7

Total 3000 100

Table 2 shows the distribution of pre-service teastby the aggregate of the results from either BBE or
SSCE. It is observed that majority 2460 (82%) of fhre-service teachers are admitted into Colledes o
Education in Ghana with aggregate 36 and more mittority 540 (18%) enrolling with aggregate 12 - Z4is
implies that most of the pre-service teachers adaiinto Colleges of Education are of inferior dyabr the
rejected candidates by the polytechnics and otimévdusities.

Research Question 3Vhat is the mode of entry into the Colleges of &tion?

Table 3: Distribution of Pre-Service Teachers by Entry Mode

Entry Mode Frequency Percentage
Direct 2790 70

Entrance Examination 210 30

Total 1500 100

Table 3 shows that pre-service teachers enter gaslef Education selected for the study eitheribsctentry
or through entrance examination. Out of the 15@9garvice teachers used for the study, 2790 (70f€red
College of Education by direct mode whilst the r840 (30%) did so via entrance examination.

Research Question 4: Why do students enrol in Gedlef Education?

Table 4: Distribution of Pre-Service Teachers by Reasons for Enrolling into College of Education

Frequency

Reason for enrolling into College of Education Male Female Total Rank
To satisfy my parents wish 60(2.00)* 100(3.33) 160(5.33) 5
No University/Polytechnic offered me admission 33070) 300(7.0) 650(21.67) 2
It is my personal desire to become a teacher 18®)(3. 300(10) 400(13.33) 3
Pressure and encouragement from peer/friends & (2.7 350(11.7) 432(14.40) 4
Use college of education as a spring board foebg@b in future  1100(36.70) 258(8.57) 1358(45.27 1
Total 1692(56.4) 1308(43.6) 3000(100)

*percentages in parenthesis

Results from Table 4 revealed that as many as &527%) of the pre-service teachers found theiyswato
Colleges of Education with the intention to usdege of education as a springboard to further thteidies or
get better jobs in future. Of the number whosentit& was to use teaching profession as a spriragydho
majority, 1100 (36.7%) were males whilst 258(8.5786ye females. Again, 650(21.67%) claimed they kedto
into college of education because the various pohpics as well as other universities in Ghanactoat offer
them admission. This category of people was mad@&5{f11.70%) and 300(7.0%). Conversely, only 400
(13.33%) enrolled into Colleges of Education asesult of their personal desire and aspiration toolbe
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professional teachers. This ‘real would-be profassi teachers’ comprised 300(10.0%) females and 100
(3.33%). It can thus be inferred from the resultevee that as many as 86.67% of all the pre-seteaehers in
colleges of education in Ghana sampled for theyséud either not good enough for other institutionghose

to engage themselves to teach in the interim.

Hypothesis: There is no significant difference between mald arale students on the reasons why they
enrol into colleges of education.

The mean scores of the male pre-service teachetheoguestionnaire were compared with those of fesna
using t-test as the statistical tool and the resarfé presented on Table 5.

Table 5: t-test Summary of Reasons for enrolling into college of education by Gender

Gender N M (X) SD Df t-value Sig. Value
Male 1800 128.75 3.54 2998 12.86 0.015
Female 1200 88.23 1.89

A test for differences using the independent sarmydst was used to determine if there was anysttally
significant difference between males and femalganding reasons for enrolling into college of edigca The
descriptive statistics obtained, as shown in Tdilaendicate that male college of education studemts
indecisive and the variation of their reasons oattay on the job was enormous as shown by (M =7&8han
female students (M = 120.23). The Levene’s TesHuguality of variances was used to determine winethe
difference between males and females regardingrélasons for enrolling in college of education was
significant. The test indicated that the varianfmgshe two groups: male and female students wegtmle(F =
.092, sig. > 0.05).

From Table 5, the mean of male college of educattudents (M = 128.75, SD = 3.54) is statistically
significantly higher {49y = 12.86, p = 0.015) than the mean of female (M = 120.23, SD = 1.&fege of
education students. This implies that there iggaiicant the difference in the reasons why theytia enrol
into colleges of education to become professiopathers. As captured in the Table 5, the differemas in
favour males, meaning that they will want to loddegvhere for better jobs that teaching. The conmtuis that
females are sincere to become teachers than niddissis consistent with earlier studies by Biblen&n and
Kuechler ( 2008) and Delaere and Everaert (2011).

Implications

The implications of this findings for teaching aledérning at the Basic Education level are seriowd many.
The findings that 1200 (40%) of the pre-serviceheas are females is not good enough because augdod
the Housing and Population Census conducted in #Ghana, there are more females than males aifd so
50:50 male - female is to be achieved then fengtiesild be encouraged to enrol in all educatiorstititions

in the country.

The finding that only 18% of the pre-service teashead aggregate 12 to 24 implies that the Ghanadidn
Service and Ministry of Education’s policy to hawely the good products of our senior schools aahithto
the colleges has not been met. It seems educatiarahers and policy makers have to attract the tresns
into the teaching field to help in the educationgass, to prepare the future human resource afahetry and
to improve upon the existing practices.

It is very appalling and disheartening to find BaKiducation graduates who cannot express themsalves
English Language or phantom what basic numeraeyl isbout, Sakyi (2015). Amoah, (2008) could notéda
put it better when he opined that disaster is atrhese and now as majority of the products of @asi®schools
are neither sufficiently literate nor numerate éouseful to themselves and the society.
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Another major finding from the study is that onl§04(13.33%) of the pre-service teachers were irCihiéeges
of Education as a result of personal desire to tmecprofessional teachers. This finding should beméxed
carefully by the stakeholders of Ghana’'s educafldme reason is that majority of the pre-serviceltess in the
Colleges of Education are those who only go toegms of education with the sole aim of earningiadi out of
teaching. Even those good ones who account for 18527%) and want to use teaching as either agpri
board or a stepping-stone to get a better job, atostay for long in the teaching field as reporbsdEssel
(2006).

It is believed that, as is the school so is theetpcand as is the teacher so is the school (Ap®a2009). This
is interpreted to mean that the teacher is the mmggortant human resource needed to develop otherah
resources in any given society. The founding fatledreducation in Ghana once suggested that, belygood
products of our schools should be admitted intolégels of Education. The poor quality of teacher®un
schools culminating with abysmal performance ofdshis at the Basic Education Certificate Examimatio
(BECE) levels in recent years has been traced arthags, to the quality of entrants into the teactlication
colleges (Duodu, 2005). There had been some suggesin the need to raise the entry requirementstie
Colleges of Education so as to improve not onlyghality of the products of the colleges but als® image of
the teaching profession (Aboagye, 2008a). The tuafi the entry qualifications of recruits into sofession
often affects not only their efficiency and effeeiess but also the prestige of the professionki@aeSmith &
zeichner, 2005; Darling-Hammond, 2006; Imig & Im&§07; Rice, 2003).

Conclusion

The early school years are very important in ewnild’s intellectual development. Therefore all BaSchool
teachers should be adequately prepared to teacttubdents with diverse interests, and capabilifies not
enough to fill our classrooms with students whoenpassed through teachers’ college or the uniyettsiugh,
with low grades. High quality teacher preparat®nécessary for all Basic School teachers.

One important step in this direction is the reengiht of good senior high school products into @acher
education programmes particularly at the Colleddsducation level. This will ensure that only gométerials
go into the teaching profession.

Recommendations
In order to encourage the good ones to go in fertdacher education programme for Basic schooés, th
following recommendations are made:

1. That there should be an upward review of admisgégpiirements into the Colleges of Education and
all teacher education institutions.

2. In addition to raising the admission requirementsik credits at WASSCE level, there should be oral
and written interview for the prospective candidateo Colleges of Education.

3. Special scholarship/Bursary awards should be mad#aale for such good candidates who wish to
specialize in Basic Education. This should covéian, books and accommodation for the duration of
the programme.

4. Appointment to teach at the Basic school level &hbe preceded by both oral and written interview t
really ensure that only the good and willing teastare recruited to teach the young ones.

5. Further, the Teachers' Registration Council mustnise the individual before being offered an
appointment.
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