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Abstract
The study was on the relationship between motinatiéactors and adult learners’

participation in literacy education programmes. Theample for this study
comprised 120 adult learners. The study adopted rindti stage sampling
procedure comprising the purposive, stratified amdoportional sampling
techniques. The instrument used was Motivation tAde&rners’ Inventory with
reliability (MALPI, r = 0.83). Four hypotheses werested at 0.05 level of
significance. It was shown found that there wasistteally significant relationship
between higher earning as an economic motivatidéaetior and adult participation
in literacy education, ({1gy = 0.722, p<0.05). There was a significant relattip
between ability to secure a job as an economicofaahd adult participation in
literacy education. (f118) = 0.694, p<0.05); there was no statistically sificant
relationship between enrichment and adult partitipa in literacy education. (r
a1 = 0.073, p>0.05) and there was a statisticallyrsfggant relationship between
empowerment and adult participation in literacy edtion. (r115y= 0.578, p<0.05).
Based on the findings and conclusion of this stutlys recommended that
stakeholders in education should encourage mordt guhrticipation in literacy
education because this will enhance the achieveroEsustainable development
goals in Ondo State, Nigeria.
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Introduction

Adult education permeates all levels of educatan concerns itself with everything that affects #ellbeing

of the entire citizens and their societies. It barseen as the process by which men and womericeegrove
themselves or their society by increasing theillsskknowledge or sensitivity or any process by afhi
individuals, groups or institutions try to help mand women improve in these ways. In a comprehensiv
definition of adult education, UNESCO cited in Olukoro (2005) Ihejirika and Onyenemezu (2012 ) dbscr
the concept as the entire body of organized eduwtiprocess, whatever the content, level and ndetho
whether formal or otherwise, whether they prolongreplace initial education in schools, collegesl an
universities, as well as in apprenticeship, wherpbysons regarded as adults by the society to wihieh
belong develop their abilities, enrich their knodde, improve their technical or professional qizdiions and
bring about changes in their attitudes or behaviotine two-fold perspectives of full personal depenent and
participation in balanced and independent soctanemic and cultural development (Metto, 2014) .

In another vein, scholars like Delker (1974), Oma@e(1981) and Aderinoye (1977) observed adult etituta
as organized and sequential learning experiencggriE to meet the needs of adults. From thesaitiefis, it
is clear that adult education is development-oeénbecause it is a programme that is geared tewaeking
an adult to be more useful to himself and his gg¢i@ohammed, 2005).
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Adult literacy was undertaken by many developingrides between 1950 and 1980. The impetus fohéurt
promotion and strengthening of individual countréesl international efforts came as a result of Gtlan for
all( EFA) conference in Jomtien, Thailand in 199@ich endorsed education as a fundamental righd, an
proclaimed education as a tool to help ensure #hiea more environmentally sound world, contribgt to
personal and social improvement, as well as econamd cultural progress. Its discourses hingedeaming
for life and learning for sustainable developmdrte Jomtien declaration aimed at meeting the Haaiming
needs of every person. The conference appealademational financial agencies to come to theddiddult
literacy programs in terms of funding (Carm, 2018)ecade after the Jomtien Education for All ERApther
AFA conference was held in Dakar, Senegal in 200fkaffirmed the Jomtien declaration, and furtlssued
the Dakar Framework for Action which stipulates EiXA goals to be achieved by 2015; goals threefand
clearly emphasize the need for countries to pronfedening and skills for young people and adults] o
increase adult literacy by 50% by 2015.

Literacy is the ability to identify, understandtarmpret, create, communicate and compute usingegriand
written materials associated with varying contelttgivolves a continuum of learning in enablinglividuals to
achieve his goals, develop his knowledge and piatesbd participate fully in community and widercssety

(UNESCO, 2013). The connection between literacy dewklopment is illustrated by the fact that theldie

poorest countries are the ones with the highastrdicy rates, meaning that literacy liberates piea human
potential and leads to increased productivity asttel living conditions (Bamgbose, 1991). This ustlier
reaffirmed by Stiglitz in Kigoni (2013), thdWhat separates developed from less developed esiig not a

gap in resources but a gap in knowledge, which lig/ wivestments in education and technology are so

important.”

Adult education embraces the entire life of indiats and its purpose is to improve on the curréme sof
affairs. It is directed to the people and so iteiculum content is based on the present needgestilems of
the group or learners, as well as the society (@eh®010: pg.3). Some criteria that qualify a pangme as
adult education are as follows:

e The activity must be purposeful.

e The purpose of the activity must be educational.

« The activities must be relatively organized.

* The target audience must be the adult group.

e It must be need-based.

e ltis carried out voluntarily without any compulgion the part of the learner.

e Itis often carried out as part time or leisurediattivity.

» ltis flexible in terms of contents and time.

Any form of education that satisfies the aboveecidt qualifies as adult education. It could be bdiseracy,
remedial education, functional literacy, continugducation and vocational education In Nigeria,dbgctives
of adult education as contained in the Federal Bigpaf Nigeria (2004, P.25) are as follows:

1) Provide functional literacy and continuing educatior adults and youths who have never had the

advantage of formal education or who did not coteplleir primary education. These include the

nomads, migrant families, the disabled and othéegmaies or groups, especially the disadvantaged

women;

2) Provide functional and remedial education for thgsang people who did not complete secondary

education.

3) Provide education for different categories of coetgs of formal education systems in order to
improve their basic knowledge and skills.

4) Provide in-service, on-the-job, vocational and pssfonal training for different categories of waeke
and professionals in order to improve their skilsg

5) Give adult citizens of the country necessary ad¢istheultural and civic education for public
enlightenment.
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The above objectives serve a number of purposeging from personal growth to societal developmé&hie
major focus of adult education is, first and foretmao make adults in the community aware of irdlial and
community needs, and secondly to get them edudatedier to cope with and tackle immediate problelnis
directed at the people of the community henceutsiculum is based on principles, needs and proble

Education for development, according to Obi (19&®es not imply just formal education for childrand
adolescents at primary, secondary and the tettgasfs; it implies also education on part-time basiovide for
adults of all educational backgrounds who are dlyeaorking and participating in development efforthe
latter type of education comes under the umbredlemen of Adult Education. Perhaps, this is the kifid o
education that Ake (1998, P. 42) was referringaoen he asserted that “Education is the procebg@iming
the best you can be. It begins when we are borrdaed not end until we die. To stop being educabéesort

of death”. This kind of education is not limited4chool education, It is the education that comtineven after
the compulsory school years (Oniye, 2000).

Adult education enables individuals acquire knowkedskills, attitudes and competencies which can be
immediately utilised for the good of the individuahd the society in general. Application of knovgedand
skill gained from adult education programmes leditst to individual development or what Tight ()9
referred to as ‘micro development’. Derrick ( 203®)inted out that education is a major contributothat
development process, because it directly and contisly affects the formation not only of knowledaed
ability but also of character and culture, aspimagiand achievements.

Adults may be motivated by a range of factors. BspdGiles, Harman and Whittaker (2001) concludeat th
adults are principally motivated to improve theaske skills for self-development, be this persosakial or
occupational. Derrick (2012) found that althougarfeers’ motives for joining classes were diverbeytwere
most often related to the practicalities of imprayijob performance and employment prospects, stipgor
their children’s learning, and moving on to studyaahigher level and improving confidence, ratheant a
simple desire to be more literate or numerate (A203).

Higher earnings and better, more secure employmuenprime motivations for improving literacy skijllsoth
for natives with poor reading or writing in theirst language; and for migrants, many of whom maywklI-
qualified and highly skilled in their country ofigin, but may lack the language skills needed @tiréconomic
participation in their new home (Derrick, 2012) &ar and Bynner (2007) argued that a key motivatifatdor
for learners can be the possibility of a new prsifazal identity offered by a vocational trainingpgramme
acting as an entry point to a new vocational “comityuof practice” (Lave & Wagner, 1991). This new
professional identity is often in contrast to thigirmer experience as school pupils, and can erthiela to
overcome their antipathy to the process of tryingmiprove their literacy or numeracy skills, by giag to
contextualize the learning in a vocational con{®tetta, 2004).

This study will help the policy makers to assis thiterate adults most especially in the ruraas to alleviate
poverty among themselves. The justification forsth$ that, the participants in the literacy edurati
programmes will acquire various vocational skiligattwill help them to establish small business ved and
they can use the money realized through this ttadeke care of themselves and their family members

Statement of Problem

The level of ignorance of adult have affected g¥acet of their lives such as the level of produtt activities
of adult who are not educated most especially énitldustries located in the locale of the studyesy low as
compared to the productivity output of the educateddits. The effect of this is that, none educaighdlts find it
difficult to be gainfully employed in the major iastries in Ondo State, Nigeria. The inability tadeand write
among the adults also have negative effect on seiresteem because they are not allowed to takerpthe
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major decisions affecting the socio-political dephent in the state. The illiterate adults are gigen the
opportunity to contest for elective positions bessaaf their level of ignorance..

Purpose of the Study
The purpose of this study was to find out relatiopsbetween motivation and adult learners’ partign in
literacy education in Ondo State. Specificallystsiudy examined

1. The relationship between higher earning and adalters’ participation in literacy education.

2. The relationship between ability to secure a jot atult learners’ participation in literacy eduoati

3. The relationship between enrichment such as dewgjonterest of adult learners and adult

participation in literacy education.
4. The relationship between political empowerment addlt participation in literacy education

Methodology

The study was a descriptive cross-sectional desigmey. The population of this study comprised a2t
learners in six literacy centres in Ondo South 8mi@ districts. The sample of the study was l2ila
learners, randomly selected from literacy educatiasses in Ondo South Senatorial district: Esedddluji
and Okitipupa local government. The study adopteel multi stage sampling procedure comprising the
purposive, stratified and proportional samplinght@ques. In stage 1, purposive sampling techniga wged to
select Ondo senatorial district as the study sgtfithe reason for this was due to the few numbditerfcy
education centres in the district. The stratifiednpling technique was then used to divide this teeiah
districts into local government which comprised &k® lle Oluji and Okitipupa. These local governtsenere
later stratified into communities such as AsereéBejkirui, Okeigbo, Dugbolo, Eseoso and lleoluji. €Th
participants for the study were randomly selectechfthese communities.

Structured questionnaire tagged Motivation Adulatrers’ Participatory Instrument (MALPI) was usadtie

study. The instrument which contained twelve itgsig items on economic motivational factors and akieer

six items on non-economic factors)structured iroarAPoint-Likert-Scale. The instrument was used&asure
the socio-economic motivational factors that infloed adult learners’ participation in literacy edlimn. Test
re-test was conducted on 10 adults learners iratiteeducation centres in Akure North Local Govesnim
yielded reliability coefficient for the(MALPI, r ©.83.The data gathered for this study were analys#agy

descriptive statistics of pie chart and inferensi@tistics of Pearson’s Product Moment CorrelaPRMC) at
0.05 alpha level.

Data Analysis
Pearson's Product Moment Correlation was usedstdite hypotheses 1, 2, 3 and 4

Hypotheses
The following hypotheses were tested at 0.05 le¥significance.
. HO;: There is no statistically significant relationshibetween ability to secure a job and adult
learners’ participation in literacy education
. HO,: There is no statistically significant relationshbetween higher earning and adult learners’
participation in literacy education
. HOs: There is no significant relationship between @mment and adult participation in literacy
education.
. HO,4: There is no significant relationship between ewganent and adult participation in literacy
education
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Ho,: There is no statistically significant relationsiiietween higher earning and adult learners’ ppaton in

literacy education.

Table 1: Pearson’s Product Moment Correlation betwen Higher Earning and Adult Learners’
Participation in Literacy Education.

Variables N Mean S.D. df r-value Sig Remark
Higher Earnings 15.217 2.652

120 118 .722 .000 Ho, Rejected
Adult Participation 14.835 2.461

As shown in Table 1, the r-value 0.722 was obtainét p-value 0.000 at 0.05 alpha level. Sinceghealue
0.000 is less than 0.05 alpha level, the null hiyesis one is rejected. Thus, there is a statistisdnificant
relationship between higher earning as an econongtivational factor and adult participation in ey
education. (k15 = 0.722, p<0.05). This indicates that the highergarnings after the acquisition of literacy, the
more adults would be motivated to participate ericy education.

Ho,: There is no statistically significant relationshbetween ability to secure a job and adult lea‘ner
participation in literacy education.

Table 2: Pearson’s Product Moment Correlation betwen Ability to Secure a Job and Adult Learners’
Participation in Literacy Education.

Variables N Mean S.D. df r-value Sig Remark
Ability to Secure a Job 14.779 2.357

120 118 .694 .000 Ho, Rejected
Adult Participation 14.835 2.461

As revealed in Table 2, the r-value 0.694 was obthiwith p-value 0.000 when computed at 0.05 alpthel.
Since the p-value 0.000 is less than 0.05 alphel,létie null hypothesis two is rejected. Thus, ¢hier a
significant relationship between ability to secargob as an economic factor and adult participaitoliteracy
education. (f115)= 0.694, p<0.05). This indicates that when adadésable to secure jobs after the acquisition of
literacy, they would be more willing to participateliteracy education.

Hos: There is no statistically significant relationstietween enrichment as a non-economic factor dott a
learners’ participation in literacy education.

Table 3: Pearson’s Product Moment Correlation betwen Enrichment and Adult Learners’ Participation
in Literacy Education.

Variables N Mean S.D. df r-value Sig Remark
Enrichment 11.348 2.647

120 118 .381 .073 Ho,
Adult Participation 14.835 2.461 Not Rejected

As shown in Table 3, the r-value 0.381 was obtaww#l p-value 0.073 at 0.05 alpha level. Since ghealue
0.073 is greater than 0.05 alpha level, the nufidtiyesis three is not rejected. Thus, there isigoifeant
relationship between enrichment and adult partt@pan literacy education. (g1 = 0.073, p>0.05).

Ho,: There is no statistically significant relationstietween empowerment as a non-economic factoadunid
learners’ participation in literacy education.
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Table4:Pearson’s Product Moment Correlation between Empowerment and Adult Learners’
Participation in Literacy Education.

Variables N Mean S.D. Df r-value Sig Remark
Empowerment 13.919 2.551

120 118 .578 .002 Ho,Rejected
Adult Participation 14.835 2.461

In Table 4, the r-value 0.578 was obtained withhajue 0.002 at 0.05 alpha level. Since the p-val@®2 is
less than 0.05 alpha level, the null hypothesisr fisurejected. Thus, there is a statistically digant

relationship between empowerment and adult pagiip in literacy education. (f1g = 0.578, p<0.05). This
indicates that when adults realize economic empmeat through literacy, they would be more motivated
participate in literacy education.

Discussion of findings

It was revealed through the analysis that aduligpates in literacy education because of thegirgeto secure
good job as a result of the literacy education thaye acquired and also to be very relevant inlabeur
market. This agrees with the assertion of Clark®& who pointed out that employers usually sttiveecruit
competent and educated employees in their orgamigatThus, this factor serves as a veritable faitiat has
motivated adults who are not educated to registelitéracy education centres where they would aequi
vocational skills that will give them the opporttynio secure job and be more relevant in the lalnmarket. The
findings also tallies with the view of Spence (2Di8vealed that education plays a central roleraparing
individuals to enter the labor force as well asipging them with the skills to engage in lifelorgatning
experiences.

The study revealed further that adults who hawrdity and vocational skills earn more in variousitess
ventures in the locale of the study than theireaues who are not education in literacy vocatiekéll Thus,

the zeal to earn good salaries has motivated thie adregister in literacy vocational skills cezgr The findings
agrees with the view of Mincer (2009) who assettet wage differentials are prevalent featureslimoat all

labor markets especially of capitalist economies.

The general view of the participants used for thedy was that they were motivated to enroll inriiey
education centres because of their perceptionseithatated adults who have participated and condltide
literacy education programmes have the opportundy empower their families to develop socially,
economically and politically. This is why enlighth families form the bedrock of community and radio
development. This correlates with the view of Bh@@13) that without literacy education, developiriemot
complete. When talking of development, it shouldllo® one sided, it should come from the effortbath men

and women in the society. The study revealed farthat the participants have acquired various vonat
skills through which they were able to empower thelves through the establishment of small business
ventures through which they have been able to hisgrtoceeds from the trade to solve their varimamemic
challenges.

Conclusion

The findings of this study have shown that thers vedationship between motivation and adult pgyéiton in
literacy education. If adults are assured of jdbigher earnings and economic empowerment, they dvbal
encouraged to enroll for literacy education.

Recommendations

It is recommended that State and Federal Governsteuld encourage the establishment of more tijera
centres in the state because of the advantagesiassowith literacy education. It has been esthield in this
study that through literacy education, the partiaiis have the opportunity to empower themselvegtaadvill
also help to alleviate poverty among them
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There is need for the stakeholders in literacy aton programmes to enlighten the illiterate uneayptl adult
in the rural and urban areas on the other advasitdgat are associated with literacy education sagh
opportunity to secure job after the completion o titeracy education programme, this will motivatere
adult to enroll for the programme.
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