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Abstract

The study investigated the influence of careerréste intention and attitude of
technical education students towards technicallsldlcquisition for sustainable
economic development in Nigeria. The study was meguthat adopted the
guantitative paradigm. The population for the stwdynprised 162 third (300 level)
and fourth (400 level) year technical educationdstuts from four universities in
south-west, Nigeria. Simple random sampling teammigyas used in selecting 109
students from the universities. A structured qoestaire was used to collect data
for the study. The hypotheses were tested usings®&®eaProduct Moment
Correlation and Multiple Regression Analysis at ®.evel of significance. The
study found that the relationship between all tiagiables were positive; career
intention = .379; p<0.05) has relatively higher significant contributioto
students’ technical skills acquisition, followed dpreer interestf= .149; p<0.05),
with attitude f= .049; p>0.05) providing the least contribution. The findiatso
indicated that the independent variables accouritedL9.9% of the total variance
in the students’ acquisition of technical skillstiwia joint effect shown to be
significant (Rs, 10y =10.424; P<0.05). It was recommended based onettfieslings
that strategies including exposure of studentsetd work situation and handling of
current projects while in training as well as caast school to industry transition
among others should be adopted by technical edteaad administrators for
boosting the interest, intentions and attitudes stfidents currently on the
programme in order to aid effective skill acquimitibefore graduation. Also, it was
recommended that effective planning and implemiemtatdf technical education
programme should be adopted as a means of progecthire real image,
opportunities and possibilities which makes thiseea line a must select, thereby
making more individuals develop interest for theggamme
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Introduction

The national and economic development of a natepedds on the level and availability of adequattelined
and well-motivated professionals with the capadatysolving problems. The prevailing issues of undity
graduates unemployment most often are not subatdrdgicause there are existing employment oppoidgnit
most especially in developing nations like Nigdnid the major challenge being that, the skills tteh up with
job tasks are missing (Aderonmu, 2012). Ogundeld 32 pointed out that people do not have the kndgde
and skills that will enable them to take up thesjthat are available. Ogundele (2013) assertednthideé there
are no jobs for the untrained, there are many fobthe highly skilled. Thus, Nigeria’s economicdanational
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development program are being hampered by lackitiéd technical personnel who are qualified td file
vacancies that exist, thereby reducing unemployrretite country. Hence, a notable challenge thatires
urgent attention is ascertaining adequate levskitis acquisition across programmes one of whichidchnical
Education. Hence, there is need to repackage amegrate vocational and technical skills acqigsiinto the
educational curriculum for preparation of youngfpssionals through technical education for propenta
orientation and practical skills for solving soeigtroblems.

Technical education is one of the educational @nagnes in the country channeled towards skill adprisfor
economic and national development. Technical etuté a skill based programme with the mandatecuaip
students with requisite competency for employabditd self-reliance or self-dependence. In ess@reshnical
Education presents learners with opportunitiesafaquisition of skills and techniques in chosen petion or
profession to enable an individual earn a livingvgifo, 2009). However, Okolocha (2012) and Nwankwo,
Obeta and Nwogbe (2013) established that TechBidatation has been a major part of economic aridnst
development in many developed nations becauses gfasitive effect on national industrial produdgvand
economic growth. Adegbenjo (2008) advocates thatrtieal education is essential for transferringhtecal
skills to individuals for self-reliance; thus, tettal skills are skills acquired via technical eatign in formal
school system. Technical education provides prafaasskills in various areas of specialization @vhinclude
automobile and metal works technology, building amdodwork technology, electrical and electronics
technology (Ogundele, Feyisetan & Shaaba, 2014).choice of specialty in any of these areas musgt baen
facilitated by certain critical assumptions whichayminclude skill acquisition, career interest arareer
intentions which could influence professional efiger productivity and job satisfaction, hence, reic
stability and development.

Skill acquisition according to Ogbuzuru (2014)the process by which individuals are expecteteéon and
continuous practice in particular task till therleer becomes proficient in the operation and cafopa them
when required. Okorie (2000) said that skills acgured when procedural instructions are matcheith wi
performance activities. These skills can be obththeough education, training or experience thditin¢ulcate
new knowledge into the individual on how to carut or discharge effective responsibilities (Oguedet al.,
2014). This is because any work carried out bylexkibeople cannot be compared with those taskemeed
by unskilled people. Those individuals who formadlyplied to acquire technical skills in any of tiygions of
the technical education programme are referred teehnical education students. Technical educatiotents
are prepare for specific trade, craft, and caréeagous levels to prepare them for future so thay can be
useful to themselves and the society where thegnigelHowever, selecting and specializing in anythaf
technical education options have been clouded byeped challenges from societal perception, psifesl
rating or classification and placement of recipsenit this type of education which seems to haveritaried to
very low enrollment in the programme and probabbklof interest.

Career interest represents an individual's perspnaference (Hsiu-Lan, 2011). According to Okor8@2),

career interest refers to professional area oepeete of an individual that are usually associatigld activities
in which such would like to be engaged. Fadaird@0naintain that though different individuals eggan the
type of work or programmes they like, however, i@t must be supported by proven ability, aptitaded
attitude among others. Therefore, it could be dmhdhat unless an individual is interested in aiqaar

activity, it may be difficult to coerce such intoat activity and expect any measure of successcéestudents’
participation in specified academic and practicdivities which will facilitate skill acquisitionn the technical
education programme may not yield expected restiiei students are not interested. It could be miesethat
most students seem to participate in the activjtiss for the grading and not skill acquisition.iFlmay have
been responsible for graduation of many technicalents who cannot apply knowledge and skills dambed
in the curriculum of the programme with which thege trained and graduated. Thus, interest is Hasal

academic, occupational choices and intentions (E2@91). Fadairo (2009) also establish individdiffierences
in terms of interest; hence, different individuatteakes choices and commitments including careecialpe
based on interest. Career interest was howeveeueelito be an important factor that could influeace
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individual's vocational choice, behavior or attitudnd intentions (Hsiu-Lan, 2011; Zellweger, Siefjétalter,
2010).

Intention is a key concept when it comes to undeding the reason for individual’'s careers (Oguatim &
Olaniran, 2017; Franco, Haase & LautenschlagerQR0Ihis may be true for explaining the decisionb®
enrolled in a technical based programme, partitigain all academic related activities which widlcilitate
skill acquisition which is the main purpose of theopgramme and other exhibited characteristics tdsvar
achieving the objectives of the programn@areer intention may simply be described as thaeréuplan or
motive for which students venture into a profesaidime. Career intention is described as caregiraton and

is defined as the subjective probability of thedstut choosing to pursue a career in a specialieéti (Jlohnson,
Stone & Phillips, 2008). Johnson et al., (2008)&ssl that career intention may be a reflectiorstafient
interest in a specialty. Career intention, fromageer development perspective implies what studetgad to
do after their studies and what they want to ddsfiort-term or long-term in their career plan (®der,
Schmitt-Rodermund & Arnaud, 2011; Hartung, Por&IVondracek, 2005). Social Cognitive Career Theory
(SCCT) models student intentions as a functiorhefrtinterests, self-efficacy beliefs and outcompeetations
(Lent, Lopez, Lopez & Sheu, 2008). Krueger, Redhd Carsrud (2000), Mueller and Thomas (2001), Ehoo
Priem and McGee (2003) identified three career aghdntentions: founding one's own firm (founding
intention), assuming a leadership role where engaofguccession intention), or being an employeenim Of
the preferred firm (employee intention).

Social Cognitive Career Theory (SCCT) describes dheeer development process by explaining through
Bandura’s social cognitive theory how individualdl wievelop goals for future activity involvemersuch as
the intention to select a college major or to paraucareer path, consistent with their interest;edficacy
assessments and positive outcome expectations, (Beotvn & Hackett, 1994). Career intention is, thus
grounded on cognitive psychology that attemptsqaagn or predict human behaviour (Zellweger et 2010).

It is seen that behvioural intention results frottitwdes and becomes an immediate determinant ldi\beur
(Oguntimehin & Olaniran, 2017). Thus, career init@mts considered a vital element in participatingevery
planned and scheduled activities related to becpm@imd achieving a fulfilled career goal in a chogeafession
(Oguntimehin & Olaniran, 2017). According to diféat authors the variables of age, gender and &b @if
study turn out to be important predictors for studecareer intentions (Schréder et al., 2011; ttagtet al.,
2005). However, Oguntimehin & Olaniran (2017) fouhdt intention is the best predictor of individadtitude
or behavior. It is obvious that vocational or care¢erest may be a very important variable in ustinding
and explaining an individual's career attitude (Hsan, 2011).

Attitude symbolizes displayed character or actiovigch is required in achieving a set goal. Attitude
individuals towards learning a skill could be désed as the feelings and actions of such indivigladlout the
usefulness and impacts of such skill for the sgciatd for their personal lives (Lomerson & Pollac806;
Granger, Dick, Jacobson & Van-Slyke, 2007). Stueablished that negative attitudes and lacktefést are
frequently cited as reasons for why students dgpoediorm as expected or acquire required skillslfidmey,
DiDonato, Giagnacova & O’Donnell, 2006; Walstronends & Crampton, 2008). Mclnerney et al., (2008)
asserted that attitude toward a career and thehatlaexpectations and usefulness is expected telats with
skill acquisition, career intention and choice atls specialty. According to Ajzen (2002), humaritade is
guided by behavioral, normative, and control belief perceptions. Social cognitive career theognflet al.
1994) emphasized the relationship between carderest, self-efficacy, outcome expectation, and ezare
attitude. Hansen and Dik (2005) further suggested interests might be the most stable of all psladical
constructs which relates to skill acquisition. FRavs of literature shows that interests tend toilizabduring
adulthood for the majority of individuals (Swansdi®99), however, it may dramatically change pafiemth
regards to students. This establishes the factithah career expectation becomes unrealistic, stadends to
lose interest in such career and change theiuddétitowards the same. Hence, career intention maffbcted.
Hsiu-Lan (2011) asserted that as the society ctsangerk value, career expectation and career oppties
might be affected, hence, a possible drop in thellef interest towards skill acquisition in sudgbld which
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may also change career intentions and attitude. édewy literature established that interest seembet@
variable that is considered as stable and thateénfle an individual’s vocational attitude. SCCT ssgig that
individuals develop interest in activities whictkeyhbelieve will lead to positive outcomes includengficipated
tangible, social and self-evaluative outcomes (letral., 1994). Outcome expectations rank amorgsiiost
important considerations in student selection pf@gramme and a push for skill acquisition in thegoamme
(Mclnerney et al., 2006; Walstrom et al., 2008)whs established that effectiveness of a programnte
appropriate implementation strategies can positivglluence student interest, increase perceptafnsareer
rewards and facilitate positive attitude (Akbulut.&oney, 2009) and enhance technical skill acqaisi¢Firth,
Lawrence & Looney, 2008; Street & Wade, 2007). Thhe basic and related activities of a programméd
stimulate students’ interest in it.

Social Cognitive Career Theory revealed the poliyiluif perceived barriers to career developmeat thight
influence career variables such as interest, ilmergnd attitude towards skill acquisition (LindJe3005). The
tenet of this theory indicated that though an imtlial may possess high levels of self-efficacy amdrest,
however, perceived barriers to career entry or ackent may still inhibit the translation of intst® into
career choice and fulfillment (Albert & Luzzo, 1998hich may have negative implications on skill aisition.
However technical education students often facdiptelchallenges when undergoing the training whicdy
hold negative implications for their level of ingst, career intention and attitude towards skijjuésition in the
programme. Some of these problems include inadeduatck of required facilities for the trainingptrained
teachers, poor quality of instructional deliveck of realistic practicals and inability of ingttars or lecturers
to bridge the gap between theory and practice.

Statement of the Problem

Nigeria is one of the countries of the world wittegt prospects for both national and economic dgveént;
however, the country has consistently maintainedsthtus of a developing country for more than decades.

It has been asserted that the national and econdevielopment of this nation depends on the level an
availability of adequately trained and well-motieat professionals with the capacity of solving peoiws.
Hence, many skill-based educational programmes Hmeen proposed and instituted across all levels of
education to salvage this ugly situation but theagion seems to be growing worse despite yeadguyation of
hundreds of thousand students from the skill-bggedrammes including technical education. It isdoabt
that technical education holds great opportunitesoth the recipients and the nation at largetbetproducts
of this programme for many years have failed tgldig professionalism based on acquired knowledgk an
skills. Moreover, those that were industrially eoydd are often described as either incompetenalbiblaked
graduates.

Efforts have been severally made to improve th@ramme delivery with introduction of the likes au8ents
Industrial Work Experience Scheme (SIWES), workspogctice and different practical projects amongyna
others. Despite all efforts invested to achievegbals and objectives of the programme, little oresult has
been achieved. Thus, a paradigm shift in technologged researches suspect imbalance in the inemdst
attitudes of students in relation to their prograsmofi study. Some students seem to undertake thggmmomne
with intention to do something else after graduatieome other seem interested only in the certdfiead not
the knowledge or skill requirement among otherschare suspected to be among the factors hindskitig
acquisition among technical education programmeotder to ascertain the influence of career interes
intention and attitude of students on technicalskicquisition among technical education studeibisecame
imperative to carry out this study.

Purpose of the Study

The main purpose of the study was to investigagdrtfiuence of career interest, career intentiosh @titude of
technical education students towards technicalsskitquisition for sustainable economic developmient
Nigeria. Specifically, the study determined:

45



Efuwape & Awolusi

1. whether there was any relationship between cargereist, career intention, attitude and technical
skills acquisition of technical education studdntssustainable economic development in Nigeria.

2. the relative effects of career interest, careegnitibn and attitude of technical education studenmts
technical skills acquisition for sustainable ecoimdevelopment in Nigeria.

3. the joint effect of career interest, career intemtand attitude on student’s technical skills asitjon
for sustainable economic development in Nigeria.

Hypotheses
The following hypotheses were tested in the study@b level of significance:

1. There is no statistically significant relationshiptween career interest, career intention, attituak
technical skills acquisition of technical educatistudents for sustainable economic development in
Nigeria.

2. There is no statistically significant relative effeof career interest, career intention and attitod
technical skills acquisition of technical educatistadents for sustainable economic development in
Nigeria.

3. There is no statistically significant joint effeof career interest, career intention and attitude o
technical skills acquisition of technical educatistadents for sustainable economic development in
Nigeria.

M ethodology

Survey research design was used for the studysfithily population comprised third and fourth yed@0(and
400 level) students in Technical Education 2016728tademic session from the four Universities intBo
West, Nigeria offering the programme. A sample 89 Yfespondents was simple randomly selected fr@m th
two levels across the four Universities. A struetlguestionnaire was used to collect primary dagal dor the
study. The validity of the instrument was deterrdihg five technical education experts, two fromémsity of
Lagos and three from Tai Solarin University of Ealien, ljebu-Ode. A trial test was carried out &tetmine
the internal consistency of the instrument; theslte®vealed a reliability coefficient of 0.76. Thesearchers
and two assistants personally visited the four emsities to administer the questionnaire. All tlopies of
qguestionnaire distributed were properly completed aetrieved and subjected to statistical analyBiata
obtained from administered questionnaire were amealyusing Pearson Product Moment Correlation and
Multiple Regression Analysis for testing the hypestbs with the use of SPSS version 16.

Results

Hypothesis One

There is no statistically significant relationsHiptween career interest, career intention, attiarte technical
skills acquisition of technical education studdotssustainable economic development in Nigeria.

Table 1: Pearson Correlation between Career Interest, Career Intention, Attitude and Technical Skills
Acquisition of Technical Education Studentsfor Sustainable Economic Development in Nigeria

Variables Mean Std. Dev. Career Career Attitude Technical Skills
Interest Intention Acquisition

Career Interest 2.64 49 1

Career Intention 2.59 .35 .209(.017) 1

Attitude 2.49 71 .085(.338) .163(.064) 1

Technical Skills 2.73 12 .232(.008) .418(.000) .123(.162) 1

Acquisition

* _Correlation is significant at the 0.05 levelt@led).

Table 1 presents the relationship between careeresst, career intention, attitude, and technidallss
acquisition. Table 1 show that the relationshipwetn all the variables is positive. Also, the lielahip
between career interest and career intention (85.p80.05), career interest and technical skills actjaisi
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(r=.232; <0.05), career intention and attitude (r=.163; p>0.05), and then attitude and technical skills acquisition
(r=.123; p>0.05) are relatively weak. The relationship betweareer intention and technical skills acquisition
(r=.418; p0.05) is fairly strong while that of career interest and attitude (r=.085; p>0.05) is very weak.
However, relationship between career interest aacker intention, career interest and technicallsskil
acquisition, career intention and technical skiltgjuisition are significant. On the other hand, réflationship
between career interest and attitude, career inteahd attitude, attitude and technical skillsuasiion are not
significant. Thus, hypothesis one was not uphekhds¢, there is a statistically significant relasioip between
career interest, career intention, attitude andhrtieal skills acquisition of technical educatioudsnts for
sustainable economic development in Nigeria.

Hypothesis Two
There is no statistically significant relative effeof career interest, career intention and attitod technical
skills acquisition of technical education studdntssustainable economic development in Nigeria.

Table 2: Relative Contribution of Career Interest, Career Intention and Attitude of Technical Education
Studentson Technical Skills Acquisition

Model Standardized t Sig.
Unstandardized Coefficients Coefficients
B Std. Error Beta
(Constant) 8.183 2.276 3.596 .000
Career Interest 171 .094 .149 1.823 .007
Career Intention .353 .077 379 4.594 .000
Attitude .044 .072 .049 .608 544

Dependent Variable: Technical Skills Acquisition

Table 2 shows the relative contributions of calatsrest, career intention and attitude of tecHnéchucation

students to technical skills acquisition for suséle economic development in Nigeriable 2 shows that
career intentionf= .379; <0.05) has the highest contribution to studentdmézal skills acquisition, followed
by career interesf3€ .149; <0.05), while attitude of technical education studefi= .049; p-0.05) has the
least level of contribution to their technical $kihcquisition. However, the relative influencebafth career
interest and career intention on student’s teclrskils acquisition is significant while that oftdude is not

significant. Thus, hypothesis two was not uphelénét, there is a statistically significant relateffect of

career interest, career intention and attitudeeshrtical skills acquisition of technical educat&tndents for
sustainable economic development in Nigeria.

Hypothesis Three
There is no statistically significant joint effewft career interest, career intention and attitudéechnical skills
acquisition of technical education students fotanable economic development in Nigeria.

Table 3: Summary of Multiple Regression showing Joint Influence of career interest, career intention and
attitude of technical education students on technical skills acquisition
R=.446; R Square =.199 Adjusted R Square =.180

Model Sum of Squares df Mean Square F Sig.
Regression 249.367 3 83.122 10.424 %000
Residual 1004.703 106 7.974

Total 1254.069 109

a. Predictors: Career Interest, Career Intention, Atétu
b. Dependent Variable: Technical Skills Acquisition

Table 3 shows the joint influence of career intereareer intention and attitude of technical etiooastudents
on technical skills acquisition for sustainable mmmic development in Nigeria. Table 3 shows thatehs a
positive joint relationship between the independestiables (R = .446). The table shows further et
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coefficient of determinant (Adjustec? R .199) indicates that the independent variabtesanted for 19.9% of
the total variance in the students’ acquisitiontezhnical skills (Adjusted R2 x 100 = 19.9). Thain} effect is
shown to be significant on students’ acquisitiorteathnical skills for sustainable economic develeptr(Fs,
106) =10.424; P<0.05). Thus, hypothesis three was pbeld. Hence, there is a statistically significgmint
effect of career interest, career intention andual on technical skills acquisition of technieducation
students for sustainable economic development gefid. Since the joint effect of the independemtakdes on
the dependent variable is significant, it can becteded that students’ acquisition of technicalllskior
sustainable economic development is based ondheger interest, career intention and attitude.

Discussion of Findings

The findings on relationship between career interreer intention, attitude, and technical skalkgjuisition
shows that a positive relationship exist betwedrihed variables. However, the relationship betweareer
interest and career intention (r=.2090@5), career interest and technical skills acquisition (r=.232; p<0.05),
career intention and attitude (r=.1630p)5), attitude and technical skills acquisition (r=.123; p>0.05) are
relatively weak. The relationship between care&nition and technical skills acquisition (r=.418,0[05) is
fairly strong while that of career interest andtadte (r=.085; p0.05) is very weak. However, relationship
between career interest and career intention, carezest and technical skills acquisition, caneéention and
technical skills acquisition are significant. Oretbther hand, the relationship between careerésiteand
attitude, career intention and attitude, attitudd gechnical skills acquisition are not significa®ther results
shows that career intentiofi .379; p<0.05) has greater influence on students’ techrs&dls acquisition,
followed by career interesp£ .149; p<0.05) and attitudeBE .049; p-0.05). The influence of career interest and
career intention on student’s technical skills asitjon is significant while that of attitude is nsignificant.
Finally, The findings shows that career interestention and attitude jointly accounted for 19.9¢stdents’
acquisition of technical skills (Adjusted R2 x 18024.3); a joint effect which is significant on dants’
acquisition of technical skills for sustainable eomic development (& 106)=10.424; P<0.05).

The finding on significant relationship betweemesa interest and career intention is in consonavitie the

submission of Ezeji (2001) that interest is basiall occupational choices as guided by intentiad attitude
while that on career interest and technical skitiguisition align with the view of Hsiu-Lan (201that career
or vocational interest represents an individuaésspnal preference which is believed to be an itapoifactor

that influences an individual’s skill acquisitionai@er intention has a significant relationship wikhnical

skills acquisition, a finding which is supported the position of Oguntimehin and Olaniran (201f@att
intention is seen as the best predictor of indialdoehaviour which facilitate learning and acquosit of

technical skills among students. However, the figdi on career interest and attitude, career imterdind

attitude, attitude and technical skills acquisitighich are not significant corroborate the teneSGICT which

revealed the possibility of perceived barriersaceer development to influence career variablel agdnterest,
intention and attitude towards skill acquisitionindley, 2005). The theory according to Lindley (80
indicated that though an individual may posses# thiyels of self-efficacy and interest, howevericpéered

barriers to career entry or advancement may sfillbit the translation of interests into behaviorattitude,

career choice and fulfillment (Albert & Luzzo, 199&hich are expected byproducts of career intentind

technical skill acquisition.

The findings on relative influence that indicatldttcareer intention has greater influence on stistdeechnical
skills acquisition approaves the assertion of Oigughiin and Olaniran (2017) and Franco, Haase and
Lautenschlager (2010) that career intention is y d@ncept when it comes to understanding the reéson
individual's careers. Johnson et al., (2008) ireagrent described career intention as aspiratiorsabgctive
probability for which student choose to pursue r@erin a specialized field; this may be a reftatidf student
interest in a specialty. Thus, students skill asijoin may have been facilitated by what they idtém do after
their studies either short-term or long-term initteareer plan (Schréder et al., 2011; Hartunglet2®05).
Also, career intention is a function of interestdidf and outcome expectations (Lent et al., 206®)wever,
Oguntimehin and Olaniran (2017) explained that eaiatention is considered a vital element for stutd
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participation in every planned and scheduled a&iirelated to becoming and achieving a fulfilkedeer goal
in their chosen profession. On career interestatitlide towards technical skill acquisition, Hamsad Dik
(2005) in support of the findings tipped interesmtsthe most stable of all psychological construdtih relates
to skill acquisition. Hsiu-Lan (2011) concur withet findings that vocational or career interest rhaya very
important variable in understanding and explainamgindividual’s career attitude, thus, effort apglin the
programme for skill acquisition. Low (2005) recargs the occurrence of changing interest patterrnishwh
makes just a little to be known about charactesstiistinguishing the stable versus unstable ister®©n the
contrary, Mclnerney et al.,, (2008) asserted thaerést and attitude toward a career with the agtach
expectations and usefulness is expected to caerelih skill acquisition, career intention and ateiof such
specialty. Mclnerney et al., (2008) however, expdi that negative attitudes and lack of interestfi@quently
cited as reasons why students do not perform asceeqgh or acquire required skills (Mclnerney et 2006;
Walstrom et al., 2008).

The findings show career interest, intention artitiuglie jointly accounted for 19.9% of students’ aisgtion of

technical skills which is significant. In agreemevith this finding, Social cognitive career the@gcording to
Lent, et al., (1994) emphasized the relationshipvben career interest, self-efficacy, outcome egtiect, and
career attitude. Mclnerney et al., (2006) and Waistet al., (2008) approaves the findings of thislg by
establishing that outcome expectations as faalitdiy interest, intention and attitude for a prefiee rank
amongst the most important considerations in stuskelection of a programme and a push for skilluition

in the programme.

Conclusion

Based on the findings of this study, it was discedehat interrelationship existed between indiaidstudents’
career interest, intention and attitude towardseattg a goal especially fulfillment in their choseareer. The
study established that acquisition of technicallskn the technical education programme by thedetis
depends on a varying degree of influence from tineetindependent variable. Thus, this study cordutiat
the level of technical skills acquired by any techheducation students depends on the stabilityi®ior her
interest, intention and exhibited attitude towattuks career line, planned academic and relatedigesivn the
programme and future expectation on the choic@etialty that have been selected.

Recommendations
Based on the findings of this study, it is recomdezhthat:

1. Strategies including exposure of students to reakwituation and handling of current projects whil
in training as well as constant school to indudtgnsition among others should be adopted by
technical educators and administrators for boostim interest, intentions and attitudes of students
currently on the programme in order to aid effeetikill acquisition before graduation.

2. Effective planning and implementation of techniealucation programme should be adopted as a
means of projecting the real image, opportunities possibilities which makes this career line atmus
select, thereby making more individuals developriest for the programme.

3. Guidance services and orientation programmes shwmailcegularly organized by technical educators
for technical education students in order to attentheir psychological needs, academic difficlizes
well as to encourage adequate skill acquisition.

4. All the challenges besetting the achievement ofedtaand expected goals of technical education
programme in Nigeria including the perception amége that have been created for this programme
should be adequately taken care of by governmahbtrer stakeholders to help boost the image of the
programme and improve technical students careatethariables.
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