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Abstract
Social self-concept is an important psychosocialidator of students’ learning

outcomes and academic performance. Hence, thiy stwestigated the influence of
social self-concept on academic performance offteatrainees in Ada and Accra
Colleges of Education in Ghana. Descriptive cresstional survey design was
adopted for this study. A total of 262teacher tess, were selected via multi-stage
sampling technique for the survey. A pre-tested aotextually prepared
structured questionnaire (Cronbach’s alpha reliatyilcoefficient =0.80) was used
to conduct the survey. The Statistical Packagesfmgial Sciences (SPSS) version 22
was used to analyse the data quantitatively usieguency count, percentage,
Pearson Product Moment correlation analysis andepehdent samples test. The
findings indicate a statistically significant pdg# relationship between teacher
trainees’ social self-concept and their academicfgenance (p< .05). It is,
therefore, recommended that academic counsellor&scefa and Ada Colleges of
Education should organise guidance programmes f@inées to equip them with
the needed skills to enhance their social self-ephc

Key Words: Social self-concept, psychosocial, acad@erformance, teacher trainee.

Introduction

Self-concept is a multi-dimensional construct. Selficept may refer to how one understands himsdiecself
as an individual endowed with unique or special raberistics with regard to social and academic
characteristics. According to Pasher, McDaniel, ieRoland Bjork (2009), self-concept connotes a sefsmw
individuals think and build impressions about thelmss. Therefore, social self-concept of studeatsi$ on
how they relate to their parents, peers, teaclags,others. A study by Amonoo (2015) indicate #demic
performance of teacher trainees is dwindling yd@r year which seem to predict that there is dj@m. This
support the view that students in the various @ekeof Education in Ghana are having challengeardarg
their academic performance. This can be as a rektlieir poor academic and social self-conceptsoasited by
Sikhwari (2014) who indicated that students witlv lacademic and social self-concepts usually perfommnin
their academic exercises. There is still issueoaf performance among students in Ghana, especiaiiyng
students in the various Colleges of Education (Yaotki, Kalantarkousheh & Malekitabar, 2015; Siktiya
2014; Bacon, 2011). Accra and Ada Colleges of Etloieare no exemption to this phenomenon.

Statement of the problem

Poor social self-concept is predictive of low acadeperformance of most teacher trainees in Acoch Ada
Colleges of Education. Existing research that engulothe relationship between self-concept and anade
performance treated the phenomenon as a holisticeqd, and this mostly focused on basic schoofShana
(Dramanu & Balarabe, 2013; Mohammed, 2009).Moghefstudies focused on school related factorsebyer
neglecting the psychological and individual relaigglies such as self-concept. This ignored palembisitive
aspects of the interaction between social selfephand academic performance. This implies thateth®
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absence of empirical data on the subject matteairaf,this creates a knowledge gap which needs fitidzbby

the current work. However, this study focused ogregating self-concept into one dimension: socaf-s
concept.Empirical literature reports on significaftect of self-concepts on students’ academicqoerfince
(Affum-Osei, Adom, Barnie & Solomon, 2014). Howeylitle attention is paid to this phenomenon ina@a,

particularly in the Accra and Ada Colleges of Edigra There is therefore a contextual gap that sd¢ede
filled.

Purpose d the study
The purpose of this study was to investigate tlilsénce of social self-concept on academic perforceaof
teacher trainees in Ada and Accra Colleges of Hihuta

Objective of the study
This study found out whether there is a relationdiétween social self-concept and academic perfocenaf
teacher trainees in Ada and Accra Colleges of Hituta

Research question
The following research question guided this studlyhat is the relationship between social self-cqucand
academic performance of teacher trainees in AdaAanda Colleges of Education?

Research hypotheses
H;: There is no statistically significant differenbetween the social self-concept of male and feneaeher
trainees of Ada and Accra Colleges of Education.

H,: There is no statistically significant differenbetween the social self-concept of teacher traiméesda and
Accra Colleges of Education.

Significance of the study

Theoretically, this research would contribute te tn-going debate about social self-concept andemi
performance to fill the gap in contemporary literat The study would provide counsellors and pshdists
additional information on self-concept developmiat could be used in counselling both tutors aaithé¢es.

Theoretical framework

This study adopted Self-theory by Rogers (19519resof the social psychology theories. Rogers (195%its
that every individual contains within himself orrself the potentialities for healthy and creativevgh. The
failure to realise these potentialities is due tlte tonstricting and distorting influences of paaértaining,
education and other social pressures. Rogers sisghas such acceptance may be the strongest fafctbiange
in a person. This means that what is present @aeher trainee’s environment in one way or therdtledps in
the formation of his/her social or academic selfigzpt. In this vein, the ability of the teacheriress to
establish good rapport with their parents, teacheeers, and role models will help enhance theiiatself-
concept. This is so because, this group of peopéeim a better position to provide teacher trainees
unconditional positive support in the form of meiig, encouragement, counselling and other sudkites
that fulfil the needs for positive self-regard heir learning of the various subjects. This willimiately boost
teacher trainees ‘ability to develop positive sbself-concept that will help in enhancing theiaileing. On the
other hand, if the presence of such significaneighn the teacher trainee’s social and acadenvicagmments
provide negative outcomes in the form of discounaget, the motivation to participate and achievehe
various subjects is likely to be low.
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Conceptual framework

Teacher Trainees’ Self- |

Concepts |~~~ T T TTTTTTT —»  Teacher Trainees

Academic
Performance
Academic self-concept o
< Controls
Social self-concept | | Gender
College

Figure 1: Model on self-concepts and trainees’ aeadic performance
SourceAuthor’s construc{2017)

In Figure 1, the dependent variable is traineeadamic performance, while social self-concept armtiamic
self-concept constitute the independent varialifsder and college of respondents are treatedrasotsoor
covariates. As presented in Figure 1, the argummérnhe study is that teacher trainees’ social seffeept
influences their academic performance significarifiiyerefore, if the trainees’ social self-conceptiewed in
positive terms or in good shape, they will be ibedter position to put in some level of effort hretr studies
which will strengthen their academic disciplineudnts believing that they can perform well in phegramme
with some level of effort in their academic worKIvgignificantly increase their academic performamaand total
development as a whole in the long run. The studihér examined the influence of these controlaldes on
teacher trainees’ social self-concept and acadparformance.

Hypothesizing social self-concept as a determinanf academic performance

In the views of Marsh, Byrne and Yeung (1999), gbeial-self refers to learners’ perception of thelwss in a
context. This measure of self-concept reflectsetktent to which learners deem themselves effecivegpted,
respected and appreciated by others in social xtenteor teacher trainees’, it also describes tent to which
they, among other things, believe that they areufaopwith others, capable of getting along withest) making
friends easily and living up to any situation. Téadactors influence the social self-concept of headrainees.
In the context of this study, social self-concepsatibes how teacher trainees relate with othengs hay
include how they relate to their parents, peeis;tiers and others. It also deals with interpersaiationship
between an individual and the peers, parents,dsgeteachers and other people. It therefore, méetsocial
self-concept boarders on the perception of howrsthee us. In the case of the trainees in the waiGolleges
of education in Ghana, one may argue that leawélsn these institutions want to be seen and aeckpy
others as neighbourly, friendly, successful, andrsorThis is their social self-concept (Holly &Jot2000).

Generally, learners tend to spend more time witerpahan with their parents (Holly & John, 2000).
Consequently, satisfaction with peer relationshgzls to the development of a positive social seffeept.
Social self-concept is a critically important facio student development and academic performanbis
suggests that a student’s interaction with peexth) Im the school and at home, provides a contaxtdgnitive
development, development of social skills. In thewg of Tuz-Zahra, Arif and Yousuf (2010), Larye®(9)
and Tsung-Hau (2008), social self-concept has fsogmit influence on students’ academic performairce
schools. Studies have found that high ability staslgenerally get along well with their peers (Gdlr2006).
Gallardo and Barrasa (2016) posited that the extenivhich individuals are actively liked, acceptedt,
preferred by their teachers, parents, and peerginasged as a core indicator for academic succes®l as
for their social and emotional well-being, and atlipent. Yengimolki et al. (2015) also affirmed thell-
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adjusted students are more serious in their academik which in the long run enhanced their academi
performance significantly.

Gender and institutional type are critical factimsthe development of social self-concept. Adewapid
Akinsola (2013) found in a study in Lagos State ugnsity that male undergraduates developed moritiyios
social self-concept than their female counterpdittey echoed that gender has effect on sociakselfept and
peer influence among undergraduates. In the pergpsmf Gerardi (2007), students from differenhaals
usually relate to other people differently sincestl from a particular school form one homogeneooispg

Methodology
The research design
This is a quantitative research which adopted #sedptive cross-sectional survey design.

Population, sample and sampling techniques

The target population was all the 1,989 teachendes in the Ada and Accra Colleges of Educatiomake
2015/2016 academic year (Colleges of Educationefmiat [CES], 2015). The accessible populatiortten
other hand was 630 level 200 teacher trainees efwlo colleges. A multi-stage sampling approacingis
purposive, stratified and proportionate quota samiechniques was used to sample 265 (approxisnd2)
level 200 trainee teachers. In the first stage, gheposive sampling technique was used to selectto
colleges of education. In the second stage, pwpasmpling was used to the level 200 studentsusecthey
had stayed in the colleges for at least one yedrhaid written three external examinations by theetdf the
research. This aided in obtaining the external émation results that were used as proxy for academi
performance. Again, it was assumed that they shsiraiar characteristics in terms of age group eghand
length of stay in the school. In the third stadetsied random sampling technique was used tegmise and
select the respondents based on gender. In stapgepbrtionate quota sampling technique was useélert 89
males and 54 females from Accra College of Edupatémd 83 males and 39 females from Ada College of
Education randomly. The choice of 42.1% of the pafien is based on the assertion of Saunders, Lands
Thornhill (2007) that a sample size of 5 to 30 patcof the accessible population is appropriate gor
descriptive survey.

Instrumentation

The data collection techniques for this study wadeninistration of questionnaire and documentaryergyv
Thus, questionnaire and teacher trainees’ end-adfrebsemester examination scores (extant datactedrrom
results files for the colleges) were used as datieation tools to gather data for the study. Theia self-
concept scale developed and used by Laryea (20@8) adapted with a reliability coefficient of 0.81.
Theinstrument was pilot tested on ninety-four (%4)dents from the Presbyterian College of Education
Akropong-Akwapem in the Eastern Region of Ghana fi@sponse from the pilot test of the questionnaas
subjected to Cronbach’s alpha reliability analysisthod via Statistical Package for Social Scier(&?3SS)
version 21 which yielded reliability coefficienty of 0.80.

Data analysis and presentation

The data were described using descriptive stagigfiequency count and percentage) as well asenfiat
statistics (Pearson Product Moment correlation yaigl independent samples test or t-test stafjstcs
computed at a significance level (p-value) of< p.05 (2-tailed) at a Confidence Interval (C.I)98% with a
margin of error of £ 5. Preliminary assumptionsrttageneity of variance) were verified using Levene'st
(Coakes& Steed, 2003). The data is presented malgseed under two basic themes. These are: dentugrap
information, and relationship between teacher g@# social self-concept and their academic perdioca.
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Results

Demographic Information
Table 1: Demographic characteristics of responde(is= 262)

Variable Institution Total

Ada CoE Accra CoE Freq %
Sex
Male 81(68.1) 89(62.2) 170 64.9
Female 38(31.9) 54(37.8) 92 35.1

Source: Field data (2018Note: The figures in parentheses are in percentage; Gakds for College of Education

It is observed in Table 1 that more male (64.9%ntfemale(35.1%)teacher trainees were used fostthtly in

both Ada and Accra Colleges of Education.This rtesudjgests that there were more male than femadestin

Colleges of Education in Ghana. This conjecturettedhe formulation of two hypotheses that, “Theyeno

statistically significant difference between theciab self-concept of male and female teacher tesnef Ada
and Accra Colleges of Education. Secondly, “ther@o statistically significant difference betwedée social
self-concept of teacher trainees of Ada and AcabeGes of Education”. These assumptions weressitzlly

subjected to independent samples test (t-testpmnaficance level of p < .05. The t-test resultiet are shown
in Tables 2 and 3 were used to determine signifigander and institutional differences in socidf-eencept of
teacher trainees.

Table 2: Independent samples t-test of gender défeces in social self-concept of teachén = 262)

Gender Sample (N) Mean Std. t df p-value
Deviation

Male 170 2.697 0.302 -0.801 260 0.424

Female 92 2.727 0.254

*Test variables - Dependent variab#®¢ial self-conceptand independent variablggnde}.
** df (260) - degrees of freedom
*** t-test is significant at the .05 level (2-tadly

The result in Table 2 shows that there are nossidily significant gender differences in socielfs£oncept of
teacher trainees. A comparison of the mean diffaeindicate a higher mean score for female tedchieees
(M= 2.697, N= 170, SD= 0.302) as compared withrth@le counterparts (M= 2.727, N= 92, SD= 0.254e T
t-test output indicates that the observed diffeeeincthe means is statistically not significant(Z60) = -0.801,

p = 0.424, 2-tailed] at a confidence interval (f)95%. The study reveals no statistically sigwfit gender
differences in social self-concept. This findingygests that gender has no significant effect orstcocting
social self-concept by teacher trainees in Ada Accta Colleges of Education. It could be argued twh
male and female teacher trainees had marginallgah®e level of social self-concept. This implieat ey had
the same opportunity to establish, develop and taairfriendship with their peers in the two collsgef
education. The finding validates the views of Ke#pd Jordan (2001) who found out that there are no
statistically significant gender differences on afythe social self-concept measures. Howeverfitiaing
contradicts the views ofTuz-Zahra et al. (2010) wioaind that social self-concept which deals with
interpersonal relationship between an individual #me peers, parents, friends, teachers and otimple is
perceive to be a factor that is influenced by omggader, especially in a patriarchal society likea@a where
certain cultural practices make it difficult forrtan category of people to establish interpersoektionships.
Similarly, the finding is inconsistent with that Atlewuyi and Akinsola (2013) who in a study in Lagbtate
University found that male undergraduates developexde positive social self-concept than their feamal
counterparts. According to Adewuyi and Akinsola 13]) gender has effect on social self-concept azet p
influence among undergraduates.
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Table 3: Independent samples test of institutiomffferences in social self-concept of teacher trags in Ada
and Accra Colleges of Educatiorfn = 262)

Institution ~ Sample (N) Mean Std. t df p-value
Deviation

Ada CoE 119 2.724 0.256 0.847 260 0.398

Accra CoE 143 2.694 0.309

*Test variables - Dependent variab$®¢ial self-conceptand independent variablggnde}.
** df (260) - degrees of freedom
*** t-test is significant at the .05 level (2-tai®

The data in Table 3 shows no statistically sigafficdifference between social self-concept of teattainees
in Ada and Accra Colleges of Education [t (260).847, p = 0.398, 2-tailed] at a confidence inter§@ll) of
95% even though the mean differences indicate hehignean score for teacher trainees in Ada Coltdge
Education (M= 2.724, N= 119, SD= 0.256) as compavitld their counterparts in Accra College of Edimat
(M= 2.694, N= 143, SD= 0.309).The finding that anebllege of study has no effect on his/her somgdi-
concept is inconsistent with the submission of GBrg2007) that students from different schoolsalisurelate
to other people differently since those from aipatar school form one homogeneous group.

Relationship between teacher trainees’ social setncept and their academic performance in Ada and
Accra Colleges of Education

Pearson Product Moment correlation analysis wastouestablish the relationship between the dependen
variable (academic performance) and the independanible (social self-concept). Similarly, mulgpl
regression test was carried out to determine tfieeince of social self-concept on academic perfoeaof
teacher trainees in Ada and Accra Colleges of Hituta

Table 4: Pearson product moment correlation ansily of the relationship between teacher traineestial
self-concept and their academic performance in Aalad Accra Colleges of Educatiorfn = 262)

Academic performance

Variables Correlation
Mean SD coefficient (r) df p-value
Social self-concept 2.708 0.286 0.127** 260 0.035

Academic performance2.717 0.604

Source: Field data (2018)
*Test variables - Dependent varialfgeademic performancend independent variablgsocial self-concept
** Correlation test is significant at p < 0.05 le2Hailed).

The result in Table 4 shows a statistically sigmifit positive relationship between teacher trairemsal self-
concept and their academic performance (r = 0.p2¢,0.05). The finding reveals that social self-aspt of
teacher trainees at the two colleges of educatidrrelate significantly to their academic perforroanThis
signifies that the more students are able to reddtie their colleagues, friends, parents and othires higher
they perform well in their academic work. This fing suggests that teacher trainees who have oivecadot
of attention and recognition from classmates, pgardeachers and significant others experiencenaease in
academic performance. This finding is an indicatibat teacher trainees’ association with their paeay
necessarily lead to their academic performance.fiflkléng is incongruent with the views of HamacH&R95)
who observed that learners whose parents are iedadwd supportive, and who set reasonable andaielech
expectations have positive social self-concepts.

83



Dontoh, Bakete & Babah

Key finding

The main finding of this study showsat there isa statistically significant positive relationshiptiveen teacher
trainees’ social self-concept and their academifopmance (p< .05). Social self-concept was found to be a
statistically significant contributor to academierfprmance of teacher trainees in the two instigi However,
there was no statistically significant gender défeces in social self-concept of teacher traineedda and
Accra Colleges of Education (p > .05).

Conclusion

The evidence gathered from this study indicate$ #edf-concepts of teacher trainees are relatethéar
academic performance positively. This means, teachmees ability to develop positive relationshijh their
peers, teachers, parents and others, and subslggdewntioping positive feeling about their academility
help in enhancing their academic performance digrifly.

Recommendations
In view of the above findings, the study makesftil®wing recommendations:

i. Academic counsellors of Accra and Ada Colleges difidation should organise guidance programmes
for trainees to equip them with the needed skillsrihance their social self-concept.

ii. Tutors in Accra and Ada Colleges of Education aggbarchers should carry out a similar study, using
the mixed-methods sequential exploratory designexplore the relationship between social self-
concept and academic performance among teacheredsi This will afford teacher trainees the
opportunity to provide narratives about their paedexperiences. This might be useful in deterngnin
precise interpretations about the relationship betwsocial self-concept and academic performance.
Including parent and tutors feedback may also hetpangulating the data, thereby adding to ergti
literature on the phenomenon.
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APPENDIX
QUESTIONNAIRE FOR TEACHER TRAINEES

SECTION A: DEMOGRAPHIC DATA
Instruction: Please tick {] as applicableper item.
1. College/Institution: Ada College of Education [ Adcra College of Education | ]

2. Sex: Male[ ] Female[ ]

SECTION B: SOCIAL SELF-CONCEPT SCALE

Instruction: Please tick {] as applicableper theLikert scaleitems

Note that one (1) represents the least agreemehetstatements while four (4) represents the gésinagreement to the
statements.

Statements on social self-concept 1 2 3 4
3. Friends always cluster around me
4. | like to stay alone most of the time
5. lam born a natural leader.
6. Friends are always seeking my opinion in everydssu
7
8
9

| like to stay around people most of the time
| feel sad when | have no one to talk to

. I think I am useful to my peers
10. I share a lot of activities with my peers
11. | make friends easily with my colleagues
12. 1 don’'t make friends easily
13. I never seem to have much in common with classmates
14. My peers understand me
15. | get a lot of attention from my classmates
16. No matter how hard | try some people just don't like
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