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Abstract
Teachers are important in the delivery of qualitgueation. Accordingly, the

teaching profession requires people who go througiming to acquire the needed
knowledge, skills and experience for the teachilgy jThis study, conducted in
Colleges of Education in Ghana, found that teadh&inees could face instructional
challenges in Social Studies curriculum implemeéatain Ghanaian basic schools
after training primarily because of the conflict ifaching Social Studies as social
science. There are also challenges associated wsithg learner-centred interactive
instructional approaches such as cooperative leagnand project techniques
during teaching. The researcher used simple randomd purposive sampling
techniques to select 143 teacher trainees from (RyaColleges of Education. The
data collected via self-developed questionnaireo(bach’s alpha = 0.73) and
semi-structured interview guide were analysed qtegtitely using descriptive
statistics (frequency, percentage), and qualitdyivihrough thematic analysis—
responses from respondents were categorized ietmak. There is the need for the
Ministry of Education (MoE) in Ghana, Ghanaian wmsities and Colleges of
Education (CoE) to review the content of the curr@ocial Studies syllabus of
Colleges of Education, and arrange or harmonida guch a way that it aligns with
the Social Studies curriculum for Ghanaian basicosts.

Key Words: Quality education, teacher trainees,i&@dgtudies, curriculum implementation, instructbn
challenges

Introduction

To become a professional teacher, it is necesbkatyone goes through training in order to acquieerteeded
knowledge, skills and experience for the job. Ifas this purpose that Ghanaian Colleges of Edapasind
some universities are mandated to train teacherthéonation. The Colleges of Education train teasHor the
basic schools level, while the universities pregaeehers for all levels. So, how well do Ghan&iaileges of
Education prepare teacher trainees to teach Ssidles at the basic school level?

Although teacher trainees may be well-prepared liar@ian Colleges of Education to teach Social Studt
the basic school level, they are likely to facetringtional challenges or difficulties. For instantkeere is a
misalignment in structure of the basic school Sdsiadies syllabus vis-a-vis the contents of thei&@dtudies
curriculum for Colleges of Education in Ghana. Thismatch or incongruence in Social Studies culuitu
content at both levels is a threat to Social Studierriculum implementation at the basic educateel in

Ghana. This buttresses the views of Bekoe and E&I8B) that the Social Studies curriculum has ifegiénd
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implementation challenges in Ghana. This could umitee teacher trainee efficacy in Social Studiestrirction
at the basic level.

Statement of the Problem

Teacher trainees in Ghana are likely to face ietitsnal challenges during Social Studies curriculum
implementation in Ghanaian basic schools, aftenitrg. This is because of the differences in thepscof
content of the Social Studies curriculum for Codlegf Education and basic schools in Ghana. Doctanen
evidence on the Social Studies curricula of Cokegé Education and basic schools in Ghana shovar cle
conceptual difference in what the subject is. Tature of the content of Social Studies at the bsdhool level
does not fall in line with that of the CollegeskEducation in Ghana as noted by the Curriculum, &eseand
Development Division [CRDD](2007) of Ghana. Thisnfusion could pose difficulty or threat to trained
teachers and teacher trainees in Social Studieggum implementation at the basic school levdlisTimplies
that teacher trainees would not be efficacious dei® Studies curriculum implementation in basibas,
after training. This raises the question of whetbacher trainees in Colleges of Education wilinedi-prepared
and efficacious in teaching the subject in basimets after training.

Purpose of the Study
This study investigated the difficulties teacheirtees could encounter in teaching Social StudigSHanaian
basic schools, after training.

Research Question
The following research questions guide this stWijat are the difficulties that teacher-traineesl@¢@mncounter
during teaching of Social Studies in Ghanaian bsshools, after training?

Theoretical Framework

The social cognitive theory by Bandura (1997) ipliegl to interrogate the preparedness, ability effidacy of
teacher trainees, who are trained in Ghanaian @mslef Education, to teach Social Studies in bediools. A
fundamental assumption of the social cognitive thde human agency. According to Bandura, “change i
perceived efficacy results from cognitive procegsiri the diagnostic information that performanceneys
about capability rather than the performance pefsesl). Stated another way, individual's peréeps of self-
efficacy for various pursuits arise from cognitiaemd metacognitive processing of relevant infornmatio
Goddard, Hoy and Woolfolk-Hoy (2000) argue that sberces of efficacy information postulated by Banacs
theory identified teacher efficacy as a type off‘efficacy”- the product of a social cognitive mess in which
people form beliefs about their own capacity tofgren at a given level of competence (Henson, 2@xdddard
et al.,, 2000). The work of Bandura has develope® warious viewpoints about teacher abilities and
effectiveness in educating students.

Literature Review

Teacher education is defined by Moyles and Robin@)02) as the process for the preparation of those
individuals who want to practice in the teachingfpssion. Teacher trainee preparation entails equip
prospective teachers with subject matter conteatkedge, pedagogical content knowledge, relevaiiis glnd
attitudes to educate learners. Equipping teack@netes with both the subject matter as well as gagiaal
content knowledge position their sense of prepassino perform well when they go to the field tagice.
This is because training of teachers helps themctpire the professional competence with whichmpairt
knowledge that will be useful to the individual asdciety as a whole as stated by Afful-Broni andgah
(2006).

A number of curriculum implementation challengesehheen identified by researchers to impede thehteg
of Social Studies by teachers. Some of these cigdle include negative past experiences with S&tiadies,
lack of interest in teaching Social Studies, comfu®ver the nature of Social Studies (Bekoe & Es013;
CRDD, 2007), and conflicting/conservative sociotadibeliefs. Teachers’ negative perception of thpsist
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encounters with Social Studies presents a seribaenge. Research indicates that students ofteceped
Social Studies as a boring subject (Shaughnesswl&dyna, 1985).

Methodology

This descriptive research adopted quantitative gualitative paradigms using the mixed-methods setiple
explanatory design.The target population for thigdg was 700 final year students in the Akropong
Presbyterian College of Education in Ghana. Sieatibnd simple random sampling techniques were tsed
sample 143 final year students (teacher traineeghé study, and this represented 20% of the gbaghylation.
The aim was to sample for representativeness, dgeaeity and higher statistical efficiency. Thisered fair
representation of the teacher trainees from thiege$ by sex and programme of study. Maximum dityecs
variation purposive sampling technique was alsa tiseselect six (6) teacher trainees by sex angrprome of
study for interview. This ensured representativeraa®l eliminated sampling bias.

The data collection techniques for this study wedeninistration of questionnaire and face-to-faderiiew.
Thus, questionnaire and semi-structured intervieidgwere used as data collection tools to gathtx tbr the
study. The questionnaire which contained closeddrittms was used to collect data from the teachirees.
The semi-structured interview guide was also usetbtlect data from the six (6) purposively samptieacher
trainees. They contained items on the socio-denpbigadata, teacher trainee preparedness to teacial So
Studies in basic schools, and Social Studies Quue implementation challenges vis-a-vis post-irain
instructional difficulties for the teacher trainee.

For face validation, the instruments were giverdieague Social Studies tutors and students fer paview.
Regarding content validation, the instruments wgven to experts in the fields of Social Studieseadion as
well as the research supervisor for review. In ptdeensure reliability of the research instruméniyas pilot
tested on twenty (20) final year teacher traineemfAsokore SDA College of Education. The respdnsm

the pilot test was subjected to Cronbach’s alphaliéity analysis using Statistical Package forckab Sciences
(SPSS) version 20 which yielded a reliability caméint (r) of 0.73. This indicated that the instrem was
reliable as noted by Tavakol, Mohagheghi, and Den(R®008) who stated that the acceptable valuespdfa,
ranges from 0.70 to 0.95.

Results

The data is presented and analysed under two/llagie themes. These are: socio-demographic chesicts
teacher trainee preparedness to teach Social Studiebasic schools, and Social Studies Curriculum
implementation challenges vis-a-vis post-trainingfiuctional difficulties for the teacher trainee.

Demographic Information
Table 1: Demographic characteristics of respondents (n = 143)

Variable Variable category Freq %
Sex distribution Male 55 38.0
Female 88 62.0
Programme of study Science 7 5.0
Social Sciences 36 25.0
Vocational/Technical 56 39.0
Other 44 31.0
Number of terms teacher trainees had taught One term only 36 25.2
Social Studies during teaching practice Two terms 35 245
Three terms 29 20.3
More than three terms 43 30.0

Source: Field data (2017).
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Table 1 shows that the sampled respondents cordpmsee female teacher trainees (n = 88, 62%) thain t
male (n = 55, 38%) counterparts. The majority (648b)the teacher trainees studied social science and
vocational/technical programmes in the sampledegel of Education.

Social Studies curriculum implementation challengewis-a-vis post-training instructional difficulties for
the teacher trainee

This theme explored the research questithat are the difficulties that teacher-trainees hkely to encounter
during teaching of Social Studies in Ghanaian bagibools, after training@he data reveals that teacher-
trainees were likely to face Social Studies implaetagon challenges such as the conflict of teact8ogial
Studies as social science, difficulty of using temrcentred interactive instructional approacheshsas
cooperative learning, role play, fieldtrip and g methods.

Table 2: The difficulties that teacher trainees are likely to face in the teaching of Social Studies, after
training (n = 143)
Statement HE LE NE

F % F % F %

Confusion over the nature of Social Studies 36 25 6&8 39 27
Conflict of teaching Social Studies as social subj&cience 73 51 51 36 19 13
Inability to effectively teach some concepts ori¢sp 69 48 58 41 16 11

Challenge of using instructional approaches likepevative learning, role 71 50 62 43 10 7
playing, simulation, inquiry fieldtrip, group anddependent projects

Lack of/inadequate teaching & learning materials 7049 38 27 35 24
Large classes/overcrowded classrooms 65 45 72 50 ()
Other challenges 13 9 61 43 69 48

Source: Field data (201Key: F = Frequency; % = Percentadg¢E = High ExtentLE = Low Extent;NE = No Extent.

In Table 3, the findings show that teacher traineesld face the following Social Studies curriculum
implementation challenges in Ghanaian basikoolsafter training (in rank order): conflict of teanbi Social
Studies as social science subjects — 51%; the challenge of using learner-centred intevacthstructional
approaches like fieldtrip and projects methods%5@); lack of/inadequate teaching and learning materia
49% (3%, inability to effectively teach some Social Sesli concepts or topics - 48% "4 and
large/overcrowded classes - 459%)®uring the interview, some of the teacher trainkead these to say:

There is lack of/inadequate teaching and learningtemals. In fact,

encountered same problem during teaching practi&éeother problem

would be large class sizes to be handle by onehtgad his could be a

source of work overload and stress. Yes, my feahat there will be

inadequate teaching and learning materials to bdeatning of the subject.

Also, it will be difficult to get relevant TLMs f@pecific topics. Again, a

possible hindrance is organising educational otdigps (Teacher trainee

#1).

Yes, the challenge will be on getting TLMs for soopécs like migration in
the Social Studies syllabus. Another problem ischiay overloaded
curriculum. The Social Studies syllabus is verydked and teaching it put
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much stress on the teacher and learners. Thissstaéicher’s attention on
teaching learners to cognitive or intellectual atidls, rather than teaching
for holistic development (Teacher trainee # 2).

It will be difficult to teach social science sulfeas Social Studies. This is
because we were rather taught individual socialesce subjects by
different Social Studies tutors in the college dé@tion. So, it will be
difficult to single-handedly and effectively tedtiese subjects using the
integrated approach. More so, | am not so groundiedsubjects like
economics and geography(Teacher trainee # 3).

Very little attention is paid to affective learnimg education in the Social
Studies curriculum, and assessment in the affedliemain is totally
neglected by majority of Social Studies teachenss 1§ mainly because at
the end of the course, learners will not be exanhinethe affective domain
by teachers and the West African Examination Coy¢AEC). So, it will
be difficult for me to focus on teaching for attaient of affective outcomes
in the syllabus (Teacher trainee # 4).

It will be a big challenge to use instructional apaches like, cooperative
learning, role-play, simulation, inquiry, fieldtrjpgroup and independent
projects. This is because the syllabus is loadedel class sizes and there
is no time as well as resources to efficiently gptilese pedagogical
approaches. Seriously, it will not be easy to getching and learning

materials for certain topic(Teacher trainee # 5).

Lessons on concepts such as directions, locatitm,cannot be effective
without globes and large-scale maps for studentaanipulate. The Social
Studies syllabus covers areas which call for mactyviies, but because
materials are not available, very few Social Stedietivities are actually
done. The lack of resources will hamper the ussofe techniques such as
small-group activities, and some skills will not fm@perly taught. Students
will be deprived of opportunities to manipulate doénadequate resource
materials and the difficulty of access to them wheeded (Teacher trainee
#6).

This result suggests that teachers’ conception siflgect, curriculum or contents/topics could iefiage their
choice of instructional approach. This means thathers’ conception of the subject Social Studiesurn
affects the way they teach and transmit knowledgettidents. This observation corroborates the aéw
Kember and Kwan (2000) who stated that teacherst@ptions of curriculum, and the nature of theiculum
may influence approaches to teaching. Other stumieslmarza (2001), Chiodo and Byford (2004), Beleoel
Eshun (2013), Quashigah, Eshun and Mensah (2013fjopaard that the pedagogical content knowledge of
Social Studies teachers do influence the way thesess their lessons. This also confirms the viefvs o
Lindblom-Ylanne and Trigwell (2006) who explaindtht teachers who experience different contexts aaiapt
different approaches to teaching in those diffecemitexts.

Key finding

The main finding of this study is that teacherstesgs could experience two major Social Studiesicuium
implementation challenges in Ghanaian basicschaftds training: conflict of teaching Social Stud&s social
science; and the challenge of using learner-ceimitedactive instructional approaches like fieldtand projects
methods.
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Conclusion

The evidence gathered from this study signifieg thare is a controversy surrounding Social Studveh
regard to how it is conceptualised and taught. hiais implications for teacher preparedness innbttutions
that train teachers for Social Studies educatioGl@ana. Even though most of the teacher trainees well-
prepared and had sufficient repertoire of stratedie teaching integrated Social Studies at thechschool
level, they are likely to face a number of diffite$ in teaching the subject at that level aftaining.

Recommendations
In view of the above findings, the study makesftil®wing recommendations:

i. The Ministry of Education (MoE) in Ghana, univeiest and Colleges of Education (CoE) in Ghana
should review the content of the current Sociali&sl syllabus of Colleges of Education, and arrange
it in such a way that it aligns with the Social @as curriculum for Ghanaian basic schools. This
situation calls for a guideline for integrated @bcStudies education in Ghana, and the need for
alignment of Social Studies curriculum at bothiéeyt and pre-tertiary institutions.

ii. Social Studies tutors in Ghanaian Colleges of Etloicahould prepare Social Studies educators in the
use of learner-centred interactive methods suair@gp work or cooperative learning, demonstration,
field trip and project methods of teaching (instime) and learning. This would encourage active
learning of the subject with application to lifetside of the classroom. This could offer opporiiesit
for learners to construct and discover knowledge.

iii. The issues raised in this study have been thorguidlysed and conclusions drawn from it suggested
that the current study should be expanded to chetr public and private Colleges of Education and
universities that offer Social Studies programnmel prepare or train Social Studies educators fer pr
tertiary institutions in Ghana. A study to investig the instructional efficacy of Social Studie®ts in
pre-tertiary institutions is also suggested.
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